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PREFACE

The document series has been established as part of the UNESCO Science
and Technology Education Programme to encourage the international exchange
of ideas and information, cooperation and mutual understanding.

This volume, developed at the initiative and with the collaboration of the
International Commission on Physics Education of TUPAP/ICSU addresses
Physics Examinations at the College Entrance level, drawing on experiences
from 11 countries.

It is hoped that University professors, who have to set and administer
entrance academic requirements, school systems personnel in charge of
establishing objectives, curricular experiences and evaluation in secondary
education as well as teachers and practitioners interested in assessment will find
in this volume a useful reference.

There is no intention to precribe any particular content or technique, rather
it is to discuss the issues involved and present ways in which they have been
addressed in diffrent contexts and cultures.

UNESCO is indebted to Dr. Paul Black, the editor of this volume, for his
leadership and dedication as well as to the authors of the different chapters who
have generously shared their experiences and insights. The views and opinions
expressed herein are those of the editor and authors and not necessarily those of
UNESCO.

ED/92/WS/15
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Chapter 1 : Introduction to the Study
Paul Black

For Whom 1is This Book ?

Anyone having responsibility for the policy or the practice of examination
and selection systems in physics, whether at the completion stages of
secondary education, or at the entrance stages of higher education, should
find this book to be directly relevant to their work.

It should be of more general interest to several broader audiences, as
follows :

- physics teachers and examiners in upper secondary schools and in
the first years of university work

- those with interests and roles similar to the above, but in other
areas of science education

- readers with particular interest in the study of assessment systems
and techniques

- anyone who, being interested in the recruitment and supply
systems for future physicists, believes that the secondary/tertiary interface
is a very important component of that system.

The Origins of the Study

The idea for this study first arose in meetings of the International
Commission on Physics Education. Given the importance of examinations
on the development of physics education, it was felt that a study which
could report on practices and lead to critical and constructive comparisons
between different countries could have an important influence on the
future of physics education.

It was clear that with very modest financial resources, any venture would
have to be limited in scope and designed to take full advantage of our
richest resource, the expertise and commitment of those associated with
the commission. The limitation accepted was to study one level of
examination. The level was chosen and defined as the examination
system which a country uses to decide entry to university education, in
particular to degree courses in physics.

No choice could have ensured strict comparability between countries,
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given the diversity of educational systems. The advantages of the choice
made were threefold. First, the definition was largely free from ambiguity.
Secondly, the importance of this level of examination is evident, given its
influence on the lives of young people and on the recruitment of future
physicists. Thirdly, interest in it is very strong across the physics education
community because it is the interface between the school and higher
education sectors.

It was of course clear that there would be difficulties. An examination in
physics, like any other instrument that acquires any operational
significance, cannot be understood except as a product of the social and
intellectual context in which it functions and for which it is produced. Our
study could recognise this, but its capacity to explore the contexts in depth
would clearly be limited.

At the same time, there would be an objective feature : one set of physics
examination questions can be judged as more insightful and effective than
another, even when the two are produced for identical purposes and
within the same constraints. Physicists across the world can understand
one another's questions better than they can understand one another's

~ societies, and many would be more interested in learning from these
products than in learning why and how they are produced and used. Thus,
there has been a tension, between producing a case study in comparative
education in physics, and producing a source book of physics questions. In
the event, a compromise has been struck.

Developing the Idea

The originally vague aim was sharpened into a design for a book, which
would comprise a set of chapters, each about the system in one country,
and some commentary. The choice of countries was made by combining
ideal criteria with practical possibility. The ideal criteria involved
representation across the whole globe, across different cultures and
political systems, across different educational systems and traditions,
across different stages of wealth and economic development. The
practicalities were of two sorts. The commission had to identify an author
or authors in each country who would be both knowledgeable and willing.
The number of countries had to be set by a compromise between adequate
range and variety on the one hand, and adequate detail per country within
the limitations on the overall length of a book. The outcome is to be seen
in Chapters 2 to 12.

The content for each country chapter was first proposed by postal
circulation leading to the collection of specimen questions with
explanatory text. Those so involved were then invited to join a two day
workshop in August 1991, held immediately after the end of the biennial
international conference of GIREP - the Groupe International de
Recherche sur 1'Enseignement de la Physique. Thus, for two days, a group
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of about twenty met on the campus of the Nicolaus Copernicus University
in Torun in Poland and listened to descriptions of the systems in one
another's countries. This led to debates about the structure of the book,
ending with agreement on a uniform structure to be adopted by all
contributors. One author, Ken Dobson, wrote a draft chapter within a
fortnight and this was circulated to the other contributors as a model, with
the formal specifications.

The outcome of the agreements made in Torun was the eleven chapters
which follow. They have been edited, more or less heavily according to
need. It was agreed by the authors that the chapters should not necessarily
be of uniform length; some examinations, such as the Nuffield
examination in Britain, would need more space to bring out and
exemplify features of interest which were not found elsewhere. It was
agreed that as much space as feasible should be found for sample
questions.

Structure of the Country Chapters

Each chapter has been written and/or edited into seven main sections as
follows :

General Features of the Country System
The Results and Use for University Admission
The Examination Methods Used - General Outline
- External Examinations
- Internal Assessments
- Preparation and Marking
Statistical Analyses of Results
Links with Schools, Teachers and Pupils
Opinions on Quality and Effects.

Sample questions, which would be particularly relevant to the third of the
above sections, are not incorporated into the main text, but are placed at
the end of each chapter. Of the country chapter pages, about 30% (54 pages)
are devoted to sample examination material.

There are variations between the chapters. Variations in the content and
internal sequence of the main sections have been preserved where the
nature of the required explanations justified them. It has been possible for
some countries to produce data which are just not available in other
countries, so some give details and data which others lack. The numbers
of pages of exemplary material varies, between 3 and 11, across the
chapters, largely because there is a much greater range and variety in some
countries than in others. Authors were not required to offer
bibliographies, but some did so and these have been incorporated.
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Issues and Questions

The reaction at the Torun workshop as participants heard about their
different systems was of interest, intrigued surprise, occasionally
amazement, as the various stories unfolded, coupled with puzzlement
over details about how this or that system operated, or ever could operate,
in practice. Such puzzlement is in part an inevitable reaction to an account
of an unfamiliar system. It is to be hoped that the dialogue at Torun, and
the chapter structure which emerged from it, will help to ensure that the
accounts are as fully explanatory as possible.

The interest, intrigued surprise, and occasional amazement, bear on the
principal aim of this book. History, traditions, social and political needs,
and a variety of influences, including international exchanges, have
combined to produce systems which reveal on comparison, a complex
pattern of similarities and differences. Any one feature could be used to
place the eleven countries studied here into a set of categories. However,
in respect of other features, there would then be strong differences
between those within any one category and equally strong similarities
between some in different categories. For this reason, no simple
categorisation has been attempted. The country chapters are not presented
in a set of groups or in any significant sequence - the sequence is
alphabetical by name of country.

For rather similar reasons, no editorial commentary is offered with
individual chapters. Such comment could serve the function of directing
the reader's attention to particular features in a chapter. This editor feels
that, given the uniformity of structure and presentation between chapters,
the striking features of each will make themselves known. At the same
time, every chapter gives a picture, in its particular combination, of
features which should be looked for in all. Commentary on these will be
offered in the closing chapters.

It could be useful, however, to list at this stage some of the issues which
readers might bear in mind as they study each chapter. This list is not
exhaustive - others might find different ideas equally important. It is
intended as a stimulus to the making of comparisons between countries.
Such comparisons are particularly important here because this is one
route by which this study could encourage fresh thinking, both about the
need to improve physics examinations and about ways in which such
improvement might be secured.

National systems may be described as controlled or free. The physics
syllabus may be specified by a national government, by a local authority, or
left to the choice of schools. In the latter case, it may be that there is
indirect control on schools, notably by those who set the examination
targets which the school must help their pupils to attain. Similar
distinctions arise with regard to textbooks.
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With regard to examinations, entrance to universities may depend on
national examinations, on examinations set by universities themselves, or
by results of both of these. Where there is no central examination, there
may be one or many sets of examinations - depending on whether and

how universities collaborate or accept examinations conducted by other
bodies.

A very important variable is the proportion of any one age cohort which
reaches the top end of secondary schooling and the degree of selectivity
imposed at this stage to limit the numbers entering university education.
There are wide variations here, which affect the importance of
examinations and the levels of performance in them which matter. The
ways in which performance data are combined or aggregated may also be
important, for example because they can determine whether or not
performance in physics is particularly significant in entry to physics
courses

The role, of the schools themselves and of their teachers, in providing
their own assessment information about their students, and the
importance given to this information, are also interesting aspects. Linked
to this are the scope and seriousness of any liaison and feedback links
between the schools, any external examining systems and those in
universities who operate the associated selection systems.

For the actual examinations themselves, the nature, variety and scope of
the types of examination instrument used can be strikingly different
between countries. The aims that these instruments test and reinforce
require careful scrutiny, which should be linked to questions about the
validity of the examination. Issues of reliability also arise, and here the
sophistication and degree of care taken in composing the examination
instruments, and in analysing their outcomes, is an important feature.

More difficult to compare are the qualities, and in particular the levels of
difficulty, of the questions or other demands made of pupils. The samples
available here have to be judged against the level of performance required
on those items, as well as against the proportions of the age group who are
to be selected by the examinations.

Finally, there are two ultimate questions that arise. Does the examination
system select the best people, and does it have positive and helpful rather
than negative and restrictive, effects, on the quality of teaching in schools?
The first of these questions is almost impossible to answer.



Chapter 2 : Entrance to the University of Botswana

Wacek Kijewski
Wim Kouwenhoven

General Features of the Country System

Botswana is a land-locked, semi arid, sparsely populated country covering
the Kalahari Desert in Southern Africa. It is similar in size to France but
the population of about 1.4 million is smaller than that of the Polish
capital Warsaw. It became independent in 1966, after being a British
protectorate. After years of poverty the country now experiences one of the
highest increase in GNP in the world due to the export of diamonds and
beef. Half of the population has an age below 15.5 years. Naturally this puts
pressure on the education system. Free education in Botswana has been
gradually introduced sincé 1980.

The Botswana formal education system has three phases:

- 7 years primary education
- - 5 years secondary education (divided into 2 years junior secondary
education and 3 years senior secondary education)
- tertiary education

The Government of Botswana is committed to a system of 9 years basic
education for all. At this moment about 60% of primary school leavers are
admitted to the junior secondary schools. It is expected that this percentage
will increase to 80% in 1996 (the end of the coming development plan
period). However, it is projected that by 1996 access to the senior secondary
schools will have dropped to 25% of the junior secondary completers. The
higher education system is, in general, strictly oriented to manpower
needs.

Tertiary education is given in various institutions. There is only one
university: The University of Botswana in Gaborone. It has four faculties:
education, humanities, social sciences and science. There are affiliated
faculties of engineering and agriculture. For training in other fields, such
as medicine and architecture, students go abroad. The university is
basically an undergraduate institution and has only recently started to
offer master's courses. Other institutions for tertiary education are the
Polytechnic, the Agricultural College, the Colleges of Education (for junior
secondary teachers) and the National Health Institute.

The 23 government aided senior secondary schools finish with the
Cambridge Overseas School Certificate (COSC) examination at the
ordinary level ('O'-level). There is one private school which also offers
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'A'-level (advanced level) courses. Almost all the students go abroad after
obtaining their A-level certificate and do not continue with tertiary
education in Botswana. '

In order to qualify for admission to the University of Botswana, and
similar post-secondary institutions, secondary school leavers have to
attend a year of Tirelo Setshaba, the national study/service scheme.

The main route to science degree studies, including physics, is the Pre-
Entry Science Course at the University of Botswana (PESC) which students
enter after the COSC O-level exams and the year spent on Tirelo Setshaba.
This course was started in 1977. Its objectives are to upgrade secondary
school leavers in the basic sciences and mathematics, to improve their use
of English in scientific communication and to compensate for differences
in the programmes followed by students at secondary schools : in short, to
prepare students for academic work. The course runs from early January
until the end of July. In this way the course fits between the moment
students leave the Tirelo Setshaba scheme in December and the start of the
university academic year in August. Most of the students in PESC are of
the age 18, 19 or 20, although older students are not uncommon.

This chapter will describe the PESC examination, which serves as the
university admission examination.

The subjects taught in PESC are Mathematics,Biology, Chemistry, Physics,
English, Study Skills and Computer Awareness. The courses aim to
remedy any deficiencies in the secondary school knowledge and so bring
all students to a 'good O-level standard’, but also to upgrade to a level
beyond the secondary school syllabus. A further component of the course
is an extensive programme of career guidance.

The course started as a project funded by the Dutch Government in close
cooperation with the Free University of Amsterdam (FUA). In 1982 the
project became a normal department within the Faculty of Science at the
University of Botswana. FUA continued to support the programme by
providing assistance in setting up a computer awareness course, creating
computer assisted remedial programmes and where necessary giving
assistance in educational research.

Students can be recommended for a degree study in science, or for the
Diploma in Mathematics and Science Education programme, at the
university on the basis of their PESC results. Some students are not
recommended for a science course at university level.

In the past, students were admitted to PESC after a selection procedure
based on selection tests. After the introduction of the compulsory year,
Tirelo Setshaba, the PESC department could know the COSC examination
results before the admission date, so it was decided from 1989 that
selection for PESC should be based on COSC results only.
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During PESC the time spent on Physics is about 20% of the total teaching
time. This compares with the proportion of time which may be spent on
physics - between 15% and 20% - in the last two years of secondary school.
Students in the specialist science stream at senior secondary school study
physics as a separate subject, together with mathematics, the two other
sciences and other subjects. In the last two years 6 periods per week are
used for each science and 7 periods for mathematics. About 80% of the
PESC students have studied Physics as separate subject at Senior
Secondary School; the rest will have studied some physics as part of a
more general science course.

The physics course consists of five units, the topics being scientific method
and motion, motion and force, force and energy, electric circuits, and
electromagnetism.

Those who pass in PESC may, after a common Year 1 in the Science Degree
programme, continue their education in different directions. Options are
the BAgr (agriculture), the BEng (engineering), the BEd (education) and
the BSc programme. Students continuing in the BSc programme may go
abroad after the second year to study for science based degrees not offered
in Botswana, such as medicine. Students who continue in the science
degree programme can take physics as a combined, or as a single, major.

Table 1 gives an example of the enrolment of students into Year 1 of the
science degree programme in the academic year 1990-1991.

Table 1: Numbers and Enrolments at Various Levels in Botswana

MALE FEMALE TOTAL

N % N %o N %o
Total number in age group: 57000 69000 126000
Number in Form V
(Sen.Sec., 1988): 1994 35 1405 20 3399 27
Number writing O-level Physics 850 0.7
Number entering PESC 1990: 268 05 53 0.08 321 0.25
Number completing PESC 1990 260 0.21
Number taking Physics
in Yr 1 (BSc) '90/'91: 142 0.25 29 0.04 171 0.14

Number (estimate)graduating
BSc with Physics 1994: 15 0.01
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The number of students writing COSC examinations is increasing (e.g.
4656 in 1990), but in percentage terms the number of students writing
physics is decreasing (25% in 1988, 21% in 1990). In the COSC examination
a pass with credit is given for grades 1 to 6, a normal pass for grades 7 and 8
while a grade 9 is a fail. For physics in 1988, about 47 % of those taking
COSC obtained a pass with credit, whilst for those admitted to PESC the
proportion was 83 %. The girls admitted to PESC had a much lower rate of
physics credit than the boys. The minimum requirements for entry to
PESC are now a grade 7 in the three main sciences and a grade 4 in

mathematics.

Of the 336 students who entered PESC in 1990, 278 completed successfully.
Of these, 278 passed in mathematics and 251 passed in physics. In their
subsequent study, about 70% of those who were successful chose a First
Science course with physics as one of the main subjects and a further 15 %
chose corresponding diploma courses; 50 of the 58 who failed had

intended to take such courses.

Figure 1: PESC Enrolment From 1977 to 1991
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PESC is still expanding, in line with the Government's priority for the
training of manpower in the science based professions. Figure 1 shows the
enrolment into PESC over the past 15 years : the projected intake for the
near future presumes a continuation of the upward trend which started in
1987. The 'dip’ in the enrolment in 1985 and 1986 is due to the fact that
Tirelo Setshaba became compulsory in 1985; half of the intake did TS first
and enrolled in 1986, the other half did PESC first in 1985 and completed
TS at a later stage. Over these years, the proportion of those entering PESC
who have been admitted to a degree course has fluctuated between about
68 % and 44 %, whilst the proportion who have either left or failed to
obtain recommendation for a degree or diploma course has fluctuated
between about 13 % and 29 %.

The average results in PESC physics do not fluctuate much over the
years.Table 2 shows results for the past four years. Tests are kept similar
over the years so that the average values in the results may be compared.

Table 2 PESC Physics Results - Expressed in Percentage Marks

YEAR MEAN STAND. DEV.

1987 60.6 10.8
1988 60.4 9.0
1989 59.1 10.7
1990 62.1 10.2
1991 61.3 10.5

The Results and Their Use for University Admission

Admission into the BSc programme is based on the results obtained in
PESC. Because students may drop one science subject in Year 1 of the BSc
programme they may score in one science subject as low as 30%. The
bottom line for the other two science subjects is 40%. The minimum score
required for mathematics is 50%. An additional condition is that students
should have at least two subjects out of mathematics and the three
sciences at 60%.

Table 3 gives the results in PESC physics of those who completed PESC and
of the students who went on to take physics in Year 1. It can be seen from
this table that more than 80% of the students studying physics in Year 1
passed PESC physics with a score of more than 60%.
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Because access to the science degree programme at the University of
Botswana is determined by the performance in PESC, no external
examination boards are involved. The PESC department itself tries to
monitor the keeping of a uniform standard from year to year ; Table 2
above is relevant to this point.

Table 3: Physics results in PESC 1990

RESULTS MALE FEMALE TOTAL

N (N % N (N¥) % N (N %
< 30% 1 (0 04 0 (0 1 (0 04
30 - 39% 1 (0 04 -1 (0 26 2 (0 038
40 - 49% 29 (1) 129 5 (0) 128 34 (1) 129
50 - 59% - 54 (20) 24.0 17 (13) 436 71 (33) 269
60 - 69% 92 (78) 409 13 (13) 333 105 (91) 39.8
70 - 79% 39 (35) 17.3 3 @ 77 42 (38) 159
> 80% 9 (7) 40 0 O 9 (7) 34

The numbers N and the %'s refer to the overall results.
(N*) are those who went on to take physics in Year 1.

The Examination-Methods Used

The physics course within PESC is divided into 5 units. The first 4 units
consist of 4 teaching weeks and the fifth unit consists of 3 teaching weeks.
In total there are 19 teaching weeks in the course, and in each week there
are 2 hours of lectures, 4 hours of practical work and a 1 hour tutorial.

At the end of each unit a unit test is given. During the whole course 2
practical tests are given, usually on mechanics and electricity and at the
end a final practical test is held which covers all units. A theory post test at
the end of the course covers all material from the five units. The final
mark is based upon the marks scored in the tests, with weightings of 10%
to each of the 5 unit tests, 25% to the theory post-test, 7.5% to each of the
course practical tests and 10% to the final practical test.

The unit tests and the theory post tests have the same structure. Each
consists of two parts: section A and section B. Students have to answer all
questions in both sections. Section A usually has 30 multiple choice
questions with one correct answer out of five alternatives. No working is
requested. This section is designed to test basic concepts and ability to solve
problems from different areas of the syllabus. Example 1 shows 5 questions
from the 1991 final post-test.

In setting and selecting the multiple-choice questions, the following
criteria are used : -
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- the multiple choice part should cover the whole of the course
material;

- a test should start with some easy questions and gradually get more
difficult; :

- the questions should not demand too much arithmetic;

- answers, including reading, should not take more than two
minutes;

- guessing by estimation, "clever guessing", should be rewarded.

Section B consists of 6 - 8 open ended questions. Working is required. This
section tests understanding, correct analysis and use of logical steps leading
to the answer. Some credit is given for a correct approach even if the
answer is not correct. Also some credit is given if a certain part in a
complex analysis is understood (e.g. correct formula used or correct
concept but the answer is not satisfactory). Problems with a string of
intermediate answers are avoided. A numerical answer must have a
correct number of significant figures and a unit. Example 2 shows two of
the questions of this type from the 1991 post-test.

Students are given 150 minutes to complete the whole of the post-test and
they have to return the question papers with their answer sheets. The
marks are divided between the two sections with 60% for A and 40% for B.
Usually the same question is marked by one and the same lecturer/marker
for all groups.

Each year, questions from the section A of the previous year are slightly
modified i.e. numerical data are changed, letters representing correct
answers are reshuffled, and a few questions might be changed completely
as a result of analysis of the questions. In this way a uniform standard can
be kept from year to year so that comparisons of students' performance can
be made. Questions in section B are changed every year; thus, unlike
Section A these can be returned to the students after marking.

It is difficult to conduct practical tests as there are 12 groups of students, 28
- 32 students in each group, and only 2 laboratories available at any one
time. In order to avoid passing of information from group to group when
groups have the test at different times, the topics in a practical test,
together with all details such as instructions and circuit diagrams, are
made known to the students about one week in advance. In the questions,
students are tested on their skills of taking measurements, using relevant
instruments, building a circuit, drawing a graph and producing a correct
presentation of their results with correct accuracy and/or significant
figures. Examples 3 and 4 show questions from the final practical test set in
1991. The first part of the test comprises three short experiments to be
carried out in 50 minutes; the experiments are set up beforehand. The
second part consists of about 6 short written questions testing the skills
and knowledge required in practical physics.
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Statistical Analyses of Results

Some limited statistical analysis of the COSC O-level examinations is
published in the BOTSA Magazine, the journal of the Botswana Science
Association. This journal is made available to all science teachers in the
country. There has also been some research to assess the reliability of
COSC results.(see M. Kahn (1989) The Cambridge School Certificate: how
standard is it? BOTSA Newsletter 14, No.1).

For the PESC results, one statistical analysis which is carried out annually
is to calculate correlation coefficients between the PESC results and the
results both of the COSC and of the students in the Year 1 of the main
university course (see G.W. Kouwenhoven (1991) The Predictive Value of
COSC Results in the Selection of Students for the Pre-Entry Science Course
at the University of Botswana. International Journal for Educational
Development , Vol 11, No 1).

Typical sets of correlation factors are given in tables 4 A and 4 B below:

Table 4 A : Correlation factors between the COSC and the PESC
physics results.

PESC'88 PESC'89 PESC'90 PESC'91

COSC'86 0.55

COSsC'87 0.42

COsC'88 0.61

COSC'89 0.59

Table 4 B ‘: Correlation between the PESC and the Year 1
physics results.

Yr1 88/89 Yr189/90 Yr190/91
PESC'88 . 0.66
PESC'89 0.50
PESC'90 0.69

All physics test questions and the results are analyzed for their reliability
and validity. For the multiple choice questions (nos 1 - 30 in section A),
standard facility and discrimination indices are calculated. The values of
these indices for the sample questions shown are given with Example 1.
The facility indices give the proportions of students answering a question
correctly. The questions which are too easy (90 - 100% correct answers) or
too difficult (0 - 30% correct answers) are analyzed; the questions may be
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changed or replaced, or the teachers concerned may be asked to change
their presentation of the relevant topics.

Discrimination indices are found by taking the difference between the
success rates ( the number succeeding divided by the total number) on a
question of the top 25% of students and the success rate of the bottom 25%.
The maximum possible value is 1; if this index turns out to below 0.2, and
particularly if it is zero or negative, the question is analyzed in order to
examine why the same or a lower number of the best students answered
the question correctly in comparison to the weakest students. Often this is
due to misconceptions of a certain idea, or the question has some feature
which misleads, or it is too difficult for all students so that it cannot
differentiate effectively. In such cases, either the question is amended, or
feedback is given to the lecturer concerned with a request to improve the
presentation of the relevant topic.

Links with Schools, Teachers, and Pupils

Because the COSC examinations are used in the secondary school, there is
no direct communication about PESC. However, PESC staff visit the
schools yearly to give some feedback to the teachers about the performance
of their students in PESC. During these visits students are informed about
PESC and the possibilities for a science based career.

In PESC testing is done without any external moderation. The physicists
who teach the course in PESC are in charge of designing the tests for
continuous assessment and for the final examination. The tests used for
continuous assessment are returned to the students and they are provided
with answer sheets and marking schemes on the essay type questions (not
the multiple choice questions). The examination regulations in the
university require that for the final examination the answer booklets
remain with the university.

Opinion on Quality and Effects

On entry to the PESC course, students are not confident about their
physics. A questionnaire given to students at the start of the 1989 PESC
asked to rate the confidence they felt about various subjects in their school
(COSC) examinations on a 5-point scale, from very well prepared at 5 to
not prepared at all at 1. Table 5 shows the results obtained from about 300
responses, together with the mean COSC grades of the students ( where
the highest grade is 1).
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Table 5: Confidence and Achievement in COSC Examinations

Subject Mean Std.Devn. Mean COSC Results
Mathematics 3.69 0.94 22
Chemistry 3.37 0.98 3.7
Physics 2.88 1.04 5.0
Biology 3.39 0.96 3.2

The pre-entry science department tries to create a teaching environment
where lecturers are always available to answer questions and to give other
forms of general extra help. Because the final and more or less official
examinations have a weight of 1/3 in the final mark,the rest being
determined by the assessment marks produced during the course and
based on unit tests and practical tests, they are not perceived by the
students as big hurdles even although they are seen as important.

Decisions to continue studying physics are probably determined more by
‘career choices; for example, many male students give engineering as their
career preference. As mentioned above, female students seem to have
more problems with physics than males. The female students responding
to a questionnaire about their preferences indicated physics as one of their
least favourite subjects.
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Example 1

18.

19.

20.

21.

22.

: Four Multiple Choice Questions from Section A of

the 1991 Physics Post-Test

A car drives at a velocity of 22 m s°'. Suddenly the car has to
brake. The car covers a distance of 55 m while braking. Calculate
the acceleration of the car while braking.

A.2.5ms? B.8.8ms? C. -8.6ms? D. 4.4ms? E. -4.4ms?

A heavy crate of mass

1.4 x 10 kg has to be lifted
up, to a position 3.0 m above
the ground. An incline is used
for this purpose.

The work done by the effort to
pull the crate along the incline
is 6.5 x 10% J.

Calculate the increase in
potential energy, and hence find
the efficiency of the incline.

A. 28% B. 65% C. 0.65% D. B2% E.155%

A body is tested for its charge. It is brought close to the plate
of a charged electroscope {no contact). The deflection of the
leaves will:

A.Stay the same if the body is positive and the electroscope negative
B.Decrease if the body is negative and the electroscope is positive
C.Increase if the body is positive and the electroscope is negative
D.Decrease if the body is negative and the electroscope is negative
E.Decrease if the body is positive and the electroscope is positive

In the circuit shown the battery has a Tov

negligible intermal resistance. |1

The potential difference between points {

A and B is: l

A. 0.50V 2 405

B. 1.0V A [

C. 1.5V l
D. 2.0V ;D :
E. 3.0V T —

In the circuit shown in the figure

the battery has a negligible

internal resistance. R2
When the switch S is closed the i
reading of the ammeter is 3.0 A.

wWhen the switch is opened the _T12v R1 S
reading is 2.0 A. The values of

the R; and R, respectively are:

A. 6.0 R and 4.0

B. 6.0 2 and 8.0 @

c. 6.0 2 and 12 g

D. 4.0 2 and 6.0 Q

E. 4.0 8

and 12 ¢

The discrimination (D) and Facility (F) values for the above were : -

Question No. D F
18 0.52 0.44
19 0.28 0.82
20 0.31 0.85
21 0.52 046



SECTION B, ___ FHOW THE WORKING.

NAME AND NUMBER:

A ball is thrown up and falls down again.

The figure shows the v-t
diagram for this motion. The
graph stops at the moment the
ball touches the ground (t =
1.5 s8).

L Describe in
physical terms the

accurate

motion
taking place in part A of the
motion. Do the same for part

b. The initial velocity is ..

The velocity at the highest point is .......
This point is reached at time t = ......

The maximum height reached is:

c. rind the average velocity

(show working)

for the whole motion.

v, ® ...

average

d. Give the direction of the resultant force on the ball in the

following cases;

Direction of resultant force;

In part A of the motion;

At time t = 0.75 & H

In part B of the motion;

A cell has e.m.f. 3.0 V and an internal resistance r. This cell
forms the power supply of a circuit as shown below. The current
through the 6.0 ohm resistance is 0.10 A.

v
2000 o= 30V

{a) How much electrical charge passes through the 6.0 ohm

resistance in 65 s?

(b) What is the current through thé 2.0 ohm resistance?

J 1

8l 10} 00| JO INO ‘O JO SHIEW [BJO} UM g UOHIBS Ul Suoisanb uaAas aiam a1y

{c) what is the total resistance between points A and C?

(d) What is the p.d. across the bulb B ?

(e) what is the internal resistance of the cell ?

J U0
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Experiment A : Stretching of a borizonts] spring

Appazatus

Fixed G-clamp and spring, spring balance, ruler, setsquare.
Instructions

You are to determine the spring constant of a spring. The spring will be kept
horizontal while stretching. A spring balance is used to apply a force. Realise
four measurements including possibly the zerc reading on the spring balance and
the maximum resding on the spring balance. A graph of the measurements is to be
made and from the graph (so not from the measurements) the spring constant is to
be found. Clearly show in the graph which values were used for calculation.

Measurements
1T 11T 411 T s §
1 1T 1 1L 1 D
o T 11 run s
s 380801 susaseTei T
b 3 1
1
T 1 Tt H et
IS RS RETE
f t Tt
11}
bt 1 1
- —t
L2 i
1 ¥
v 1
b e 1 be
1
1 T
T
+ L 1
alcylations

Springconstant:

Experiment T : Resistance

Aim: To determine the resistance of two resistors in the circuit given.
Apparstus

A circuit has been set-up. DO NOT ALTER THE CIRCUIT.

Drav the circuit diagram of this circuit. Include relevant polarity signs.

"

A 5 ,

.‘[' 6V RI Rz )

Measurements and Results

Close switch S1 only and measure the voltage and current. Do this also with both
switch S1 and switch S2 closed.

Write down the results of the measurements in the table given below.

Complete the headings first.

Current Voltage

S1 closed, S2 open

S1 closed, S2 closed

Calculations

Use the results to calculate the values of RY and R2.

Rl =

R2 =

UL
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Example 4 : Three of the Six Questions from Part II of the 1991
Practical Physics Post-Test.

3. Mpho was asked to measure the relation
between V and I for resistor R.

The apparatus that is available is shown in the box.
The rheostat must be connected as a potential

divider. \ @
In the space below draw the circuit diagram of the
“circuit that Mpho has to build. You may use as Q
many leads as necessary in the diagram.

E

i

1

s

4. Suppose you have available: a micrometer screw gauge

a vernier calipers

a meter rule
Which will you use to measure:
the length of a matchbox .
the thickness of your room-key ..o,
the height of a table .
the thickness of this paper .
the length of your thumb ...

AN

5. The specific heat capacity was determined in the following way:

The mass of an amount of water was measured.

The water was put in a metal kettle on top of a wooden table
surrounded by stagnant air.

There is an electric heater element in the kettle. The stationary
water was heated during a measured time.

During that time the voltage across and current through the heater
were measured. At the moment the heater was switched off, the
temperature increase was measured.

List of apparatus: Top pan balance Stopwatch
Metal kettle with heating element Thermometer
Voltmeter Ammeter

Find at least 3 sources of experimental errors in this experiment and
describe ways to reduce those.

Note: You are not allowed to replace any of the listed instruments by
more accurate ones. Sources of error must be other than that. You are
allowed to add items to the list.
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General Features of the Brazilian System
Examination System

Student performance in middle and high schools is assessed within a
restricted framework of objectives and standards defined by the individual
teacher taking into consideration school directives, with no external
components to evaluate, normalize or moderate the results. Lacking in
reliability, such school data is unsuitable for selection purposes and,
therefore, the universities have to base their selection on external
examinations. The only record of 12 years of school studies taken into
account is the high school diploma of the candidate.

The external University Entrance Examination (UEE) system has changed
“over time in line with the social-economical-political demands of the
country: For instance, up to the late 60's physics examinations were only
required for candidates for university science (natural and bio-medical)
and technological courses. Their objectives, programmes and
examination papers were organized by the specific faculties. The level was
very demanding but, on the other hand, the quality of teaching in the old
secondary schools insured the preparation of the students, so that the
number of approved students exceeded the number of university places
available for them.

This excess contingent of qualified students grew larger and louder at a
time politically convenient for the government and, following
educational policies recommended by the World Bank, education acts
were passed in 1968 and 1971 which transformed drastically the country's
educational system.

After 1971, the larger numbers of applicants and the lowering of school
teaching standards have given to the UEE system a mass character and it
has to deal with far too many unprepared applicants. On the other hand,
the geographical dimensions-of the country as well as the school
differences between the regions (e.g., illiteracy rate in the N/NE region is
about 50% and in the S/SE one is 15%) have led to several not necessarily
comparable examinations, in spite of the similarity of the programmes on
which they are based.
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Up to now, the UEEs have consisted of paper and pencil examinations,
called "Exame Vestibular", covering the common core academic subjects
of the high school curriculum (Biology, Portugese Language and Brazilian
Literature, Chemistry, a Foreign Language, Geography, History,
Mathematics and Physics). The minimum level required from, and the
weight given to, each subject differs between university courses and
between geographical regions of the country. Within a given area of
knowledge the applicants may choose more than one course.

In addition to their function of selecting for university admission, the
UEESs serve other less explicit purposes, such as:

1) School ranking : in the absence of a true school diagnostic system, the
results of UEE are the only parameter that can be used to rank schools in
relation to the performance of their students. This use is unofficial and
informal, but there is a consensus that schools that succeed in getting
more students into the university are "better".

2) Formative: some educational policy makers and researchers believe
that these examinations can have good effects in improving work in ‘
schools, in opposition to others who think that at most they are only good
mirrors of that reality.

3) Profit making: since formal school teaching is inefficient, there exists
throughout the country a parallel informal private system for intensive
training ("cram” courses) with highly paid teachers, which prepares
candidates specially for the UEE.

The organization of the UEE has the following structure:

- Control : the government lays down general directives for the
system, the Undergraduate Teaching Council of each university,
individually or in a regional pool system, prescribes the detailed plan for
the examinations, using subsidies from the academic departments; the
external public community interferes in this process through various
means, reacting mainly to criteria of convenience and individual interests.

- Administration : multidisciplinary university examination boards
or independent "Testing Service Foundations" administer the system; in
both cases, secondary teachers may participate in the process, preparing the
questions and marking the answers.

-Financial support : this comes mainly from candidates' fees, but
the university budget adds partial support when needed. In most cases,
the infrastructure is provided by the university administration.
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Physics Teaching

The federal government defines a minimum curricular program for all
levels of education throughout the country. Local educational authorities
implement these programs and define curricular objectives for each
discipline using the directives given by the federal authorities. This
centralization accounts for the similarity between the physics syllabuses
found in different regions of the country.

In the lower primary school, science is taught by a single teacher trained at
secondary level . Science is taught with emphasis on biological (nature)
concepts and there is little or no practical activity in the majority of
schools. Topics seldom include physical science concepts, since the
teachers are ill prepared in the subjects. Sometimes - not always - their
training includes a watered down physical sciences semester of
approximately 2 hours/week.

The upper primary (middle) schools introduce physics as a subject for the
first time in the 8th grade. The teachers have a university degree majoring
in biology with two semesters of physics and they rely heavily on
textbooks, so that these usually determine both the topics to be studied and
the level of teaching. The textbook treatments introduce the basic concepts
of classical physics rather superficially, using definitions, equations and
formulae rather than phenomena. Practical work is absent in many
schools and when introduced is very precarious, being done in order to
accomplish a task considered "important” by parents. The assessment of
students at this level is designed simply to pass or fail students and is
carried out by the individual teachers.

Following the 1971 reform act, physics has been taught in high schools
over three years for 2 to 4 hours per week. The official program covers
classical physics, distributed as follows: classical mechanics (40%), heat
(20%), electricity (20%), geometric optics (10%), waves (5%) and magnetism
(5%). This program content is seldom fulfilled, since the time required to
"overcome" the potential barrier of mechanics is larger than provided for,
due to the extremely poor performance of students in mathematics and
the very small amount of time spent on practical activities. There is
virtually no laboratory work in the public school system, for several
reasons, including lack of support from the authorities to keep the
laboratories in working order, lack of time to allow for teacher
preparation, low pay and the absence of any external evaluation of such
work. Presently, many teachers are becoming conscious of this
shortcoming and are trying to do something, yet in an inefficient and
unsystematic way.
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In short, in spite of the time spent in physics classes, the physics taught in
secondary school cannot be considered effective, either in preparing
students for the UEE, or in fulfilling its main function of educating future
citizens for the technological era in which we live.

Physics undergraduate courses are offered in 44 universities or colleges,
leading to bachelor or secondary teaching diplomas after 4 years of study.
For the majority of the institutions, these two degrees have a common
core physics curriculum covering classical and modern physics in the first
three year course. During the senior year, students bound for a B.5c.
undertake further studies in quantum mechanics, electromagnetism and
nuclear physics, while the teacher. trainee students attend classes about
educational subjects and have supervised teaching practice in the schools.
Graduate programmes in physics are offered by 18 - mainly public -
universities or research centres.

About 30 undergraduate university courses require physics as a
compulsory discipline within their curriculum. In general, physics is
taught in the first two years of studies and the content differs, depending
on the career area (e.g. bio-medical or technological areas) or even from
course to course within a same area (e.g. engineering or geology courses).

Some Brazilian Educational Statistics

Some data about the Brazilian education system are given in Table 1. This

Table1: Numerical Data for the Brazilian Education System

Average rates as % of the age 7 years cohort, which numbers 3.5 million

School Level Enrolment Entry Graduation
per grade per year per year

First: Primary & Middle School

(8 grades) 97 94 37.2
Second: High School

(3 grades) 31.1 28.3 21.2
Third: All University Undergraduate

Courses (4 years on average) 10.7 9.7 6.8
Undergraduate Physics Courses

(4 years) 0.28 0.057 0.013
Fourth: University Graduate

Physics Courses Masters (2 years) 0.023 0.0049

Doctorate (4 years) 0.017 0.002
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table shows the average enrolment rate per number of school grades and
the yearly school entry and school degree rates, separately by school level.
These rates are in percent of the 7 year old cohort age group and have been
calculated from data given in references 123

As can be seen, only about 37.2% of the age group complete ( graduate at )
the first compulsory school level. Since only 4% do not have access to
school, this low degree rate is due basically to pupils repeating years. The
average repetition rate reaches, on average, 27.7% per year, against
respectively 10% and 62.3% for the drop-out and promotion rates (Costa
Ribeiro, 1991)1.

From those who finish the first school level, only 28.3% of the total cohort
go into the secondary school. So, according to Costa Ribeiro? ". . . the
student's social and economic family background produces a great
distortion in the social-economic status of secondary students. The vast
majority of them regard this level of education just as a preparatory step
for admission into college or the university. . ."

Table 1 shows that the repetition and dropout rates are not significant in
the secondary school. However, each year 1.1 million new students -
31.4% of the age group - apply to the universities and colleges but only
about one third of these are selected.

The effects of poor school education can be seen at the university level.
Firstly, because about 20% of the total university available places are not
filled because of lack of qualified applicants and, secondly, because only
6.8% of the age cohort obtain a university degree each year compared with
the average rates of university entry of 9.7%. For the university physics
courses the situation is even worse. For instance, as can be inferred from
Table 1, for each Brazilian age cohort of 3.5 million of children there is an
expectation of 2000 freshmen students, 500 graduates, 170 masters degrees
and 70 doctorates in physics per year.

The primary reason for such low outcome rates in physics is that in Brazil
the industries mainly reproduce products and goods designed abroad and,
so, there is no place for physicists in product development. Consequently,
the physics courses have low social prestige and so attract candidates who
are not only few in number, but who come also from mainly low social-
economic family backgrounds and with low academic performance®.
Fortunately, it is also true that among the few there are some of the highly
motivated students that support Brazilian academic physics.

The picture presented above is not a happy one and does not qualify the
country's education system as a paradigm of "good procedures" However,
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even within such a system, the country succeeds in keeping up a level of
excellence in certain areas of studies, such as the basic sciences. Brazilian
physics, in particular, has a good reputation and is often mentioned as a
system that functions in the midst of failure elsewhere. Professor A
Salam, Physics Nobel Prize (ICPE Newsweek Dec 90) refers to Brazilian
physics as " 'bright’ and not belonging to the 3rd world".

The Results and Their Use for University Admission

As described above, the only data considered for selecting students for the
universities are produced by the entrance examinations. The entry
decision has always been based on a weighted composite score over all the
subjects, using cut off criteria.

During the past 20 years, the cut off criteria for entry to the university
have changed radically and not primarily for academic reasons. For
instance, until 1971 a minimum (arbitrarily set) attainment of 50% was
required for each subject. In that year, this criterion was changed by a
government act and from then until 1988 only a zero score in any subject
would eliminate a candidate. It is worth mentioning that, since practically
all UEEs were constructed using objective multiple choice questions, no
candidate was ever disqualified for zero score unless he or she missed the
examination.

Based on the autonomy given to the universities by the Brazilian
constitution in 1988, the undergraduate councils of each university
became responsible for defining the UEE models. Because the lack of a
general testing service for the country, and in the total absence of external
official evaluations in any phase prior to the UEE that would, technically
speaking, point out to the advantages of one method over another, a
variety of models emerged across the country. These are now being
evaluated and adjusted to improve efficiency and quality. However, given
that the standard of high school education suffered a marked decline over
the past 20 years, it followed that no significant changes in the entry
criteria could be introduced without corresponding reforms in the high
school system, since, otherwise, there would be too many vacancies in the
universities.

The majority of the examination models used by the universities can be
basically classified into two dimensions: (i) whether they are unified for
all courses or separated by knowledge areas, and (ii) whether the
examination is applied in one or two phases (eliminatory and
classificatory respectively). In the unified case, the examination papers are
the same for all applicants, but the weight given to each one may differ
according to the applicant's choice of course.
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Table 2 shows three different models, with the the minimum
achievement required for admission into undergraduate physics courses,
indicating also the weight given to the physics UEE papers. The general
conclusion is that there is too much effort going into the organisation of
selection based on achievement requirements which are far too low. .

It is worth noticing that such loose minimum requirements as shown are
worst for those courses (e.g. physics) where the UEE ratio of candidates to
places is lowest. And, since with the exception of the UNICAMP UEE,
only one single correct answer in the physics examination paper will be
enough to qualify a candidate for the physics undergraduate course, as far
as these courses are concerned, the universities are not trying to select
those students applying to study physics.

Table 2: UEE Examination Models and Requirements of Three
Universities

University
- Physics Model and Minimal Requirement
exam.weight

UFRGS Model:unified single phase covering 9 papers

-3  Minimal Requirement: at least 30% correct answers in all
(RioGrande objective questions of the nine papers and 25% in each paper
do Sul) separately

UFSC Model:unified and single phase covering 8 papers
-2 Minimum Requirement: at least 5 right answers in Portugese
(Santa language and Brazilian literature and 1 right in the subject

Catarina)  papers considered compulsory for the intended course

UNICAMP Model: Unified & 2 phases, with only writing and general
-1 knowledge papers in the first, and 8 papers in the second
(Campinas) Minimum Requirement: only those with at least 50% in the
1st phase called for 2nd phase; in latter need at least 30% in
physics and a non-zero score in all other papers

The results of the university physics entrance examinations are used as a
partial requirement for admission to all courses, with higher weight for
those in the science and technology areas. The mean performance of the
candidates is generally very low, between 20% and 30% of the full score,
but significant differences may be found depending on the type of course
or knowledge area for which they are applying. For example, those
applying for mechanical engineering, or medicine or law, may have better

T fIGIETET

Vo ot md B



28 Chapter 3 : Brasil

physics marks than those applying for physics. In fact, as mentioned
above, there is "pre-selection process"¢ in that candidates choose the
course and university institution according to their chances of success.

The performance in the physics examinations is essentially the same as for
the other basic science subjects and two studies10.11 that compared the
performance of candidates across four main sub-areas of physics content
over, respectively, nine and six UEE and using different methods of
analysis , did not find noticeable differences in performance between the
sub-areas. For example, one study found that the lowest mean was 31.6%
in waves, and the highest 33.6% both in mechanics and in thermal
physics.

An analysis over several years of mean physics scores for one UEE
(CESGRANRIO), on questions grouped according to the types of ability
that they test ( using Bloom's taxonomic categories ), shows median
success rates of about 50 % for knowledge, 35% for comprehension, 18%
for analysis and 9% for synthesis. These results show that candidates are
acquiring knowledge and limited comprehension from their school
physics.

The Examination Methods Used
General Outline

The descriptions in this section are based on study of documents
describing eight different versions of the UEE, five from individual
universities and three from collaborations or pools of several universities.
This sample covers the main types of institution and the main regions of
the country. It has been selected to be representative of the national
characteristics, as well as of the extent to which different methods and
criteria are used to define the policies of admission of students to the
higher education system and, more to the point, the peculiarities of the
physics examination component. Details of the sample are given in
Appendix 1.

From the purely structural point of view, the university admission
requirements have the following common features:

i) a valid high school diploma (internal component)
ii) a satisfactory performance in a written pencil and paper examination

covering the common core high school curricular subjects (external
component)
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iii) no practical examination
iv) similar physics programmes and topic distribution

For the external component, the general objectives, models, type of
questions, methods of preparation and marking schemes, may vary
throughout the country and we shall try to give a general description of
interpretative character, based particularly on the sample mentioned
above.

General Objectives

With the aim, of illustrating the style of the physics examination
questions, and of showing what they are trying to assess, we inspected the
examination papers and came out with the following conclusions (sample
questions are given in Appendix 2) : -

a) The physics content tested is mainly classical mechanics and
electromagnetism, both covering about 50% of all questions, with a trend
for modern physics questions to be introduced - see examples 1 and 2.

b) In addition to the physics content, the other generally accepted method
of classification is according to the types of ability tested, as follows : -

i) knowledge of the order of magnitude, dimensions, units and significant
figures - example 3 ;

ii) knowledge of experimental or theoretical results as indicated explicitly
in the syllabus program - examples 1,2 and 4 ;

iii) comprehension of fundamental physics laws and concepts using daily
life situations as background - examples 5,6 and 7;

iv) application of physics concepts and laws to scientific, daily life or
historical situations, and requiring reasoning and quantitative
(numerical/graphical) problem solving abilities - examples 8,9 and 10.

Types of Questions

Until the late 60's, the physics questions used by the university academic
departments were of the problem solving type. The multiple choice type
of question was introduced in the UEE at the same time as the law of 1971
made these examinations obligatory for admission so that they began to be
set for very large numbers of candidates. The use and convenience of this
type of question soon became apparent to teachers, struggling with many
teaching classes and large numbers of pupils. Unfortunately, they did not
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master the techniques of formulating such questions and were apparently
training the students to find the right answer by means other than the
comprehension of the respective content. The reaction to this misuse, and
the poor educational practices associated with it, led to the rejection of
multiple choice questions, which in Brazil have been considered as the
"mother of all evils" in their effects on both primary and secondary school
systems.

A practical consequence of that rejection was the start of attempts in 1988,
following the autonomy given to the universities, to move back to open
questions, justified by the hope that such an initiative would have a
positive influence on high school practices. This attempt is costing a lot of
time, money and effort to the universities without the rewards, either of
being effective in exercising the expected beneficial influence on high
schools, or of leading to better selection of candidates, as the poor
performances in the physics examinations indicates.

The types of questions now in common use by the examination boards are:
i) multiple choice questions with five options;

ii) multiple true/false assertions;

iii) open questions with numerical answer between 00 and 99.

iv) short answer questions

v) open questions with justification

The first three above can be marked by computer, whilst the last two
require teacher marking. Only one type (computer or teacher marking) is
normally used when the UEE has a single phase, but in a two phase UEE
model combinations of them can be found, mainly with the computer
marking being used for the first elimination phase.

Preparation of the Examination Papers

Each university, or testing service, examination board may serve one
specific institution or a pool of them. For example, the FUNVEST
examination board serves three universities, Sao Paulo, Santa Catarina,
and Sao Paulo/Sao Carlos, while CESGRANRIO, as a private foundation,
prepares one UEE for a pool of 12 private institutions and another one for

a university in Rio de Janeiro.

The examinations are prepared by a technical group set up at each of the
testing units. There are no strict criteria for selection of members of such
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groups. Interested physics faculty are invited to participate and each group
generally includes amongst its 4 or 5 members one secondary teacher
selected for his or her outstanding performance as a teacher. It is common
for such a group to remain unchanged for several years. -

The preparation of the questions and the setting up of the examination
follows closely the general objectives ( as set out in the "General
Objectives" section above ) and topics of the prescribed physics programme
(set out in appendix 3). The general objectives also prescribe the levels at
which candidates should operate, and individual boards work out a
reference matrix of topics against levels, taking into account the official
programme specification and maintaining constant the distribution of the
questions in respect to these two aspects only.

Specialists in evaluation, language and psychology check the questions
from different technical perspectives, in order to ensure the validity and
fairness of the examination. The revision and final version of the paper
remains the responsibility of the examination board, as well as the typing,
copy-editing and quality of presentation of graphs and diagrams. The
complete process, from the setting by the board until the finished product,
takes about four months to be completed.

The Marking Scheme

For computer marked questions only the correct answers are scored - there
is no penalty for wrong answers. Teacher marked questions require large
number of markers who are recruited amongst secondary teachers and
physics faculty staff. They receive training in advance, and as a further
guard against marker subjectivity, the questions are generally marked by
two independent teachers, following the official mark scheme. This
scheme is prepared by the members of the examination board, and tested
in practice before the actual grading is done. For example, in one UEE the
actual grade is the average of the grades of the two markers, but where
there is a discrepancy equal to or greater than 1.0 score points, the
computer will signal the problem and the papers which will be graded by a
third teacher.

For security reasons, the examination papers of the candidates are not
identified by the graders and, also, the names of these graders are
unknown to the candidates. In many cases candidates may request
revision of the grades for the teacher marked questions, but nevertheless
the official marking criteria are never published.
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Statistical Analysis of Results

In Brazil, there is a potentially huge data base with about 1.3 million UEE
candidates every year. It is our opinion that these data have not been
systematically used by either the government or the universities, in order
to produce useful diagnostic statistical information. However, exceptions
should be made in the case of some examination boards, and in addition,
some researchers publish a significant number of research papers and
theses (see the bibliography), in spite of the difficulties they find in
gathering data from the many disparate sources.

For instance, some of the examination boards belonging to the UEE
sample used here publish technical reports, basically containing general
statistical information, item analyses for each paper and a detailed profile
of the candidates, constructed from a socio-economic questionnaire.

For a physics examination paper included in a typical report (UFSC,
1991)77, information would normally be given about the facility and
discrimination indices of the questions, both for all candidates and
separately for those who pass, as well as the distribution curves of
numbers of candidates against the numbers of right answers. Score
distribution data of those who pass are also produced separately for each
course. Given the short time that the examination boards allow for
preparation of the examination papers, technical analyses of the questions
are never performed at a pretesting stage. Figure 1 shows distribution
curves for the physics paper for the Federal University of Santa Catarina in
1991.

Looking at this information one could readily conclude that in general the
UEEs have been reasonably well prepared by the examination boards and,
therefore, the fact that the outcome is unsatisfactory has little to do with
the assessment instrument and more with the inefficiency of the basic
school system. The extent to which the information and evaluation
previously available has been taken into account, by decision-makers and
academic staff in charge of preparing the new examination papers, could
well be questioned. The common fact in Brazil is that the UEE has been a
very sensitive matter, frequently taken as a "scape goat" for the
educational failures of the high school and, therefore, discussion and
decisions about the system are often based on political grounds.
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Figure 1: Distribution of Scores in a Typical Physics Examination
The broken line is for all candidates for whom the mean score was 1.8 out

of 15. The full line is for those who satisfied the entry requirements (all
courses), for whom the mean was 3.7
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Links with Schools, Teachers and Pupils

Some examination boards invite secondary teachers to participate in the
preparation of the examinations , as well as in the marking procedures,
and their moderating influence can be felt in the level and type of
questions included in the examination papers.

Secondary teachers are also under pressure from students and students’
parents to recognise the official programmes for the entrance
examinations, and to teach all the topics in these programmes. There are
even cases where topics belonging to the official school programme, but
not in the examination programmes, are never taught. In this way,
feedback between the examination boards and the secondary school does
operate effectively.

On the other hand, the diagnostic elements contained in technical
analyses of the questions that some of the examination boards take care to
prepare and publish (UEE Reports), drawing attention to common
learning difficulties, have had little effect on the performance of students.
Many teachers teaching in the last grade of high school, and those working
in the special admission courses, do prepare candidates for-the UEEs by



34 Chapter 3 : Brasil

working on questions that gave trouble in the past, often by "drill
training”. Nevertheless, when the same types of question appear year after
year, there is no significant change in the scores.

Official information about the UEE is communicated via a "Manual for
Candidates" and this information, together with other materials
originating from the universities and examination boards, are published
regularly in the newspapers and media, telling students about the type and
level of the examinations, giving samples of questions from past
examination papers, and communicating about courses and career
prospects. Unofficial answers to the the examination boards questions are
also published in the newspapers, to give the students the basis on which
they might ask for revision of the marking. However, for security reasons,
the criteria used for grading and the names of the members of the boards
are never communicated officially.

A new project, mounted by the CESGRANRIO agency which serves a
pool of 16 universities, is designed to evaluate externally the performance
of students throughout the three years of high school. This continuous
assessment experiment, which will begin in 1992, has been experimentally
accepted by several universities of Rio de Janeiro. It is expected that it will
improve the links between the UEE and the secondary schools, and also
exert a beneficial influence on the teaching itself.

Opinion on Quality and Effects

As discussed in the study by Costa Ribeiro’, the results of the UEE confirm
the admission of candidates determined mainly by socio-economic factors.
That is, in terms of selective discrimination, the UEE succeeds in
separating the potential university candidates from the rest. On these
grounds the assessment instruments can be considered adequate for their
selection function, and can in principle discriminate fairly well for the
desired performance in physics (and for all other subjects). However,
because the cut-off criteria are based on the political decision to fill up all
the available places, in the specific case of physics bound careers there is a
critical situation, due to the fact that the ratio candidate/place is very low.
Thus in 1992 the minimum score in one university for the medical school
was 68%, whilst for physics it was 33%. This situation permits the
admission of a candidate with no more than a non-zero score, perhaps
with only one correct answer, in the physics examination!

There is a genuine expectation from the examination boards that it should
be possible to improve the "quality" of the UEE, either as a selection
instrument or as an external component of the education system that
could influence and effect the secondary schools. This search for
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improvement is one reason for the lack of equilibrium of the examination
models, which have been changing almost every years for the last five
years.

In the first case, given that "pre-selection” is mainly determined by non-
academic factors, it does not seem feasible that a better discrimination
between candidates could be achieved only by improving the quality of the
examinations. That is to say, under circumstances where the signal/noise
ratio is low, the need is to improve the signal first rather than the
measurement instrument.

In the second case, the expected "beneficial" influence on high schools
cannot be achieved. On the one side schools, students and parents pay
attention to the curricular programmes presented by the UEE boards. On
the other hand, the teaching at all levels is of such a low quality that what
is going on in the vast majority of the schools is a "make believe", since
the whole system of evaluation is internal to the school. In most
instances, it is left to the teacher to test what he/she taught, without any
organized pedagogical assessment, even at the school level, either of the
quality of the instruments used to appraise learning, or of the adherence
in the teaching to the basic objectives appropriate for the discipline®.

Nevertheless, it is our opinion that, as a point of departure, the UEE
results constitute an excellent data bank for the analysis of the country's
educational system. Under these circumstances it might be expected that
the technical results of the UEE, as the single existing external assessment
of the Brazilian educational system, would serve the purpose of portraying
the performance of university bound students, who form the majority of
the students who finish high school. The validity of this type of study
could only be substantiated bearing in mind the sort of questions that were
raised about proposals for the national monitoring of student's scientific
attainments in the United Kingdom (Association for Science Education,
1978):

- To whom are the results to be given?

- Who will interpret the results?

- How is the interpretation to be used?

- What end products will help teachers and schools?
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Appendix 1: Institutions and Groups Used as the Sample for the
Review of the Examination Papers
Region Estate Institution Numbers
of candidates

North/
North East Paraiba Federal University 22 000
Para Pool of 3 Universities 20 000
Centre/ Rio de CESGRANRIO (Pool of
South East Janeiro 16 Universities) 12 000
Federal Univ (UFRG) 30 000
Sao Paulo FUVEST (3 Universities) 100 000
UNICAMP (State 25 000
University)
South Santa Federal University 20 000
Catarina
Rio Grande Federal University 25 000

do Sul
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Appendix 2 : Typical Questions Selected From the Sample UEEs
Example 1 ( Rio Grande do Sul - 1991)

In 1989 it was widely advertised in the media and among scientific circles that there were new
alternative methods to obtain nuclear fusion. The expectations were not confirmed. What is
truly known today, is the same as was known at that time: nuclear fusion is obtained at
temperatures as high as those existing. . ., and, unlike the process of nuclear fission used in
nuclear power stations, . . . .radioactive wastes.

Indicate the answer that will correctly complete the two empty spaces in the text.

(A) in the surface of the Earth - produces

(B) in the surface of the Moon - produces

(C) in the surface of the Moon - does not produce
(D) in the centre of the Sun - does not produce
(E) in the centre of the Sun - produces

Example 2 ( Santa Catarina - 1992 )Question 15 (UFSC/31)
Select the CORRECT statements, add the respective values and mark your answer card.
When discussing the photoelectric effect it is correct to state that:

01. in a photoelectric cell, the speed of the emitted photoelectrons increases when the
wavelength of the incident radiation decreases.

02. in a photoelectric cell, the speed of the emitted photoelectrons increases when the
wavelength of the incident radiation increases.

04. in a photoelectric cell, the speed of the emitted photoelectrons will be larger if strong red
light were used instead of weak violet light.

08. in a photoelectric cell, the kinetic energy of the electrons removed from the surface of the
metal depends on the intensity of the incident light.

16. in a photoelectric cell, the kinetic energy of the electrons removed from the surface of the
metal depends on the frequency of the incident light.

32. the emission of photoelectrons from a photosensitive plate can only occur when the
incident light has smaller wavelength than a given critical value, which is characteristic for
each metal.

( in this type of question, the numerical values of the options are so chosen that the sum of any
combination of them gives a unique value, so the student's sum identifies his set of choices )

Example 3 (FUVEST agency of 3 universities Sao Paulo - 1989)

in May 1988 Mars had its closest approach to Earth. On that particular day, people observing
the planet were watching the light emitted by the sun some time before. Approximately how
long before? Consider the orbits of the Earth and of Mars as being perfectly circular and
coplanar, with radii of 150.000.000 km and 231.000.000 km, respectively.

a) 81 light years
b) 2 hours

¢} 30 seconds

d) 8 minutes

)

e) 17 minutes
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Example 4 (Rio Grande do Sul - 1991)

Analyse each of the following statements relating to electromagnetic waves and indicate if they
are true (T) or false (F).

{ ) The times that light takes to go from the Sun to the Earth and from the Moon to the Earth
are the same.

{ ) In vacuum, the speeds of light and of microwaves are the same.
( ) Invacuum, all electromagnetic waves have the same frequency.

Select, obeying the sequence of the statements, the correct indications

(A)T-T-F
B T-F-T
(C) F-T-F
Oy F-T-T
(E) F-F-T

Example 5 (Rio de Janeiro - 1989)

A basketball player is tossing a "free lance” ball into the basket. The trajectory of the ball is
shown in the figure. Find the direction and orientation of the resultant of the forces acting on
the ball, at the instant shown in the picture. Calculate its intensity, knowing that its mass is

0.65 kg and taking the acceleration of gravity to be equal to 10 m/s?

Example 6 (Rio de Janeiro - 1990))

In order to weigh a giraffe, two identical scales are used, as shown in the figure. The two
front legs are set on scale 1 and the backward legs on scale 2. With the giraffe at rest, scale 1
reads 400 kgf and scale 2 reads 300 kgf. How much does the giraffe weigh? Justify your
answer.
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Example 7 ( Paraiba - 1991))

The vector that better represents the resultant force acting on a simple oscillating pendulum
when the pendulum is at the lowest position of its trajectory, moving from left to right, is
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Example 8 ( Campinas - 1988 )

Imagine you have a guitar in your hands. One of its strings of length L, has a linear mass
density (mass per unit length) equal to U under a force of tension T. In these circumstances,
the speed of propagation of sound in the string is given by :

v=(T/u)1/2

a) Indicate what should be done to double the frequency of the sound produced in that particular
string and describe quantitatively what will happen to T,U and L.

b)Find another way to reach the same objective. Analyse also, for this new method, what will
happen to T,U, and L.

~ Example 9 ( Rio de Janeiro 1989 )

A passage of Newton's Opticks is transcribed below

®. . .in a very dark chamber | made a small hole in the window, in such a way as to let a certain
amount of light come through. | placed a glass prism (triangular), in front of the hole, in such a
way that the refracted light will be incident upon the opposite wall. It was a very agreeable
amusement to observe the intense colours there projected. . .”

The figure below illustrates the experiment. The dispersion curve for frequencies in the visible
is also shown, for the material of the prism.

luz m
shr

3

—>

indice de refracae

Consider three colours, 1,2, and 3, that have frequencies f1, f2 and 13. Locate, in increasing

order, the heights in relation to the ground, of the projections of these colours as they appear
on the wall. Justify your answer.
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Example 10 ( FUVEST agency of 3 universities Sao Paulo - 1989)
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Two spheres of 2,0 kg each translate without friction along the same line on a horizontal table.
After colliding they continue moving together. The graph represents the position of each of the
spheres as a function of time before the instant they collide.

a) Find the kinetic energy before collision.
b) Show what the graph will look like up to t=10 s.
¢) Find the energy dissipated in the collision.
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Appendix 3: The Topics Assessed in the Examinations
as Indicated from Analysis of the Programmes of the UEE Sample

Topic | Content UEE Programme
CONTENT -Measurements and order of magnitude
FREE -Significant figures

-Graphical representation of physical laws ALL

- Scalar and vector quantities

MECHANICS - Kinematics
- Linear, circular and harmonic motion
- Newton's laws
- Gravitation ALL
- Conservation of linear momentum
- Work and energy
- Conservation of mechanical energy
- Mechanics of fluids

HEAT - Temperature and thermal equilibrium
- Thermal processes
- Ideal gases ALL
- 1st law of thermodynamics
- Concept of entropy
WAVES - Transverse and longitudinal waves
- Acoustics
- Waves in mechanical media ALL
- Electromagnetic waves
- Optics
ELECTRO - Electrostatics, Coulomb's law
MAGNETISM - Electric fields, electrical current
- D.C. currents ALL

- Magnetic field, Ampere's law
- Electromagnetic induction
- Electrical measurements

MODERN - Quantisation of energy

PHYSICS - Wave and particle properties UFRGS*
- Atomic structure
- Natural radioactivity

HISTORY OF - Knowledge of the work of great scientists
SCIENCE who contributed to the development of physics UFSC**

* Federal University of Rio Grande do Sul ** Federal University of Santa Catarina
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Chapter 4 : The Unified National Examination in
the People's Republic of China

Shu-tong Cong

General Features

There are 1 075 universities and colleges in China at present, all of these
being full-time regular institutions of higher education legally approved
by the State Education Commission (SEAC). These institutions recruit
their new entrants each year from all over the country or from designated
regions through the National Unified Entrance Examination to Higher
Education (NUEEHE).

Admission to higher educational institutions in the People's Republic of
China is a national unified system. Its features include: centralized policy
making; unified production of test items and administration of the
admission examination; centralized assignment of admission quotas;
admission and placement operations conducted in each province.

The SEdC is the agency of the Central Government in charge of admission
to higher educational institutions and its responsibilities are delegated to
the admission committee at a lower level of government during the
admission process.

Even although the above procedure has been operated for some years,
reforms and modifications are likely to be implemented with reforms
developed for the upper level of secondary schooling, the senior middle
schools. The SEAC decided in August 1990 that, starting from 1990, Local
Unified Senior Middle School Leaving Examinations (LUSMSLE) should
be gradually extended throughout the country over 3 to 5 years.
LUSMSLE is by nature a provincially administered senior middle school
leaving examination recognized by the state testifying to the scholastic
achievements of school leavers. It is conceived as a means to check and
evaluate the quality of instruction in general senior middle schools, and
also a means to examine or check whether the school leavers have
essentially attained the goals set forth in the syllabi of the required general
education (academic) subjects in their scholastic endeavour.

By its very nature LUSMSLE will be quite different from NUEEHE as a
mechanism for selection. The setting of examination papers, the
implementation of LUSMSLE, the correction of examination papers, the
statistics of scores, and the reporting of records will all be carried out in a
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unified way by the provincial authority concerned. Beginning with the
school year 1991-1992 LUSMSLE will be administered in about 20 of the
provinces. In the summer vacation of 1991, the current year senior
middle school leavers in three provinces all underwent LUSMLSE. In
support of these undertakings, the SEAC had specially designed new set of
examination papers for these three provinces, with some change in the
format of the examination papers, and in the number and combination of
subjects to be examined. This is dubbed new-style NUEEHE in
contradistinction to the old-style NUEEHE.

Middle schools are divided into junior and senior stages, each of which
lasts for three years. Some physics is taught in the 2nd and 3rd years of the
junior stage. For the senior stage, there will be a transitional period of 2-3
years, during which the new style and the old style of senior middle school
curriculum will co-exist. In the old style, 3 years of physics is required, and
the study of physics usually takes 4 hours teaching time each week. In the
new style, physics is to take 3 hours in a week in the first two years, and 4-6
hours in the third year as an elective course for those students who will
take the NUEEHE for the science and engineering group.

Table 1 shows the numbers enrolled into higher education in the last few
years, and also indicates that about 25% of the 2.5 million graduates from
the senior middle schools are able to proceed to university or college
courses. Statistics for 1988 showed that about 97% of school-aged children
were in primary schools, and about 70% of those completing primary
schools continued their study in junior middle schools. The diagram of
Table 2 shows how the enrolments are distributed amongst the main
fields of study.

Admission to University Courses
The Admission Plan

A national admission plan is formulated by the SEAC and related state
planning agencies according to the needs of national economic and social
development, as well as the conditions and capacities of the higher
educational institutions. Within this plan, each university or college, on
the basis of personal requirements, middle school development, and
employment capacity in different regions, allocates the number of new
students to be designated to each province and draws up an admission
source plan which is distributed to the admission committees of the
relevant provinces.
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Enrolment Numbers for Higher Education - 1986 to 1990

Table 1:
Numbers are in Units of 1000 Studen’;s
Year Enrolment Number | Number of GSMS*
1986 572.0 2,240.4
1987 616.8 2,467 .8
1088 622.0 2,603.1
1989 618.9 2,552.4
1990 609.0 2,3296

* GSMS : Graduates From Senior Middle Schools

Table 2: Distribution of Admissions by Subjects in 1988
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The Method of Application

An applicant fills in an application form to indicate his or her choices of
university, department, and subject. The application and admission
process is divided, according to department and subject, into two
categories. The first category covers science, engineering, agriculture, and
medicine (including physical education and sports), the second category
covers liberal arts and social sciences (including foreign languages and
arts). An applicant can choose only one category.

In accordance with the two categories, entrance examinations are also
designed respectively for the two categories. Applicants choose the
entrance examination category in accordance with their application
category.

For candidates in the first category, the following seven subjects are
examined : politics, Chinese, mathematics, physics, chemistry, biology,
and a foreign language. For the second category, six subjects are examined :
politics, Chinese, mathematics, history, geography, and a foreign language.
A full score in all subjects is 100 except for Chinese (120), mathematics
(120) and biology (70).

In the new plan, each senior middle school leaver who successfully passes
LUSMSLE, when sitting for new-style NUEEHE, may choose from several
combination-groups of examination subjects, the group of subjects deemed
most suitable to develop his or her potential. In comparison with the old-
style NUEEHE the number of subjects being examined will be reduced by 2
or 3. The tentative scheme of combination-groups approved by the SEAC
are as follows:

First group: politics, Chinese, history, and a foreign language;

Second group: mathematics, Chinese, physics, and a foreign language
Third group: mathematics, chemistry, biology, and a foreign language;
Fourth group: mathematics, Chinese, geography, and a foreign language.

How Admissions are Decided

In principle, admissions are decided on the basis of an overall evaluation
of an applicant's moral, academic (intelligence) performances, and
physical condition.

A candidate's intelligence is evaluated mainly on the basis of his or her
performance in the entrance examination, which functions as the main
device of selection.

However, it should be noted that a single entrance examination does not
provide a complete sound basis to assess a candidate's "intelligence".



Chapter 4 : China , | 49

Hence, efforts have been made to upgrade the entrance examination,
which still remains a major means of selection, as well as to supplement it
with other forms of assessment. In the case of a particular university or
department that has specific admission requirements, an exclusive
entrance examination or some special subject examinations might be
given by each province or by the university.

Moreover, an entrance examination exemption system and
recommendation system are established. The number of higher
educational institutions that admit recommended students and the
number of secondary schools designated to recommend students, as well
as the number of students to be recommended, are limited to a small
number. A middle school graduate is qualified to be recommended to
higher education for his or her excellent moral, academic, physical, artistic
and practical work performances, or for his or her excellent performance
in the National Physics or Mathematics Competition. A candidate is
recommended, with his or her personal approval, by his or her graduating
middle school to a particular higher educational institution. After
investigation and evaluation, the higher school decides to admit or reject
the candidate. -

Most admission decisions are made in special admission sessions, held by
each province after the release of the results of the entrance examination.
Groups of representatives from the higher education institutions
participate in these sessions. In a provincial admission session, candidates
who have passed a political- moral inspection and a health checkup, are
sorted by their entrance examination scores. According to the admission
quota in the Admission Plan, a cut-off score is decided to produce a
qualified candidate group which numbers slightly more than the
admission quota. In the qualified candidate group, candidate files are
sorted by first university and sent to corresponding university
representatives. In the case of rejections for first choice courses, candidate
files are sent to second choice university representatives, and then, if still
rejected, to the third choice. The university representatives would review
candidates' files and evaluate candidates' moral, academic, and physical
performances and the admit the best of the qualified candidates.

The Form of the Examination
Construction of the National Examination
The National Education Examinations Authority (NEEA) is the agency

under the SEdC for implementing and administering nationwide
examinations. The nationwide examination under the jurisdiction of the
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NEEA is normally created in four stages, namely, test development, test
administration, test paper scoring, and score analysis and reporting.

Test development starts with test paper profiles proposed by subject
committees according to guidelines laid down by the SEAC. Each subject
committee (about 10 members) prepares a test syllabus and draws up a test
framework and a specification for item writing. These guidelines specify in
detail the level of knowledge and ability required and the relative weights
to be given to different types of test items; a sample examination paper
forms part of the specification

Under the instruction of subject committees, subject secretaries from the
NEEA organise test development groups which collect items, hold
discussion sessions, screen items, make up test papers, prepare answer
keys, and establish scoring standards.

The format specified for the physics examination is set out in Table 3. Four
types of question are used. Example 1 gives samples of each of these types
of question. The distribution of the assigned marks amongst the main
topic areas is given in Table 4.

Table3: The Format of the Physics Examination Paper
for 1990 and 1991

number of| scores per | percent

questions| question age
multiple choice questions | 13 2 26%
multiple choice questions || 8 3 24%
fill-in-the-blanks questions 8 3 24%
open-ended calcul. questions 4 not equal 26%

Table 4 : Distribution of Marks amongst the Topic Areas

mechanics | heat| electricity|optics|atomic physics
1990 34 1 40 10
1991 34 11 36 14

A particular feature of the multiple choice questions is a strategy to allow
for the possibility that some good physics questions may have multiple
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answers, whilst at the same time reducing the probability of scoring by
guesswork. Some multiple-choice questions are designed in such a way
that among the four or five options, there are one or more than one
correct response(s). In the machine-scoring of these questions, a full score
is given when an answer includes all correct responses, a partial score is
still given when an answer misses correct responses but does not have
wrong ones, and, of course, zero score to an answer that has even one
Wrong response.

The guidelines for the physics paper specify that about 10% of the marks are
assigned for items which test directly the memory of content and definition,
about 75% are for testing ability to deal with application of principles and
tackling problems, and about 15% for testing knowledge concerning
experiments. There are no direct tests of experimental work. At present, there
is no feasible way of doing this with more than 2 million candidates each
year.

Analysis of the Results

It is incumbent upon the NEEA to sample data from candidates
nationwide and to evaluate the quality of the test papers. This is done by
analysing such features as the level of difficulty, the standard deviations,
the power of discrimination and the reliability. Comparative studies are
also made to analyse the level of candidature of various regions and
various categories of entrants. Annual reports are produced on each
subject test. These include the test paper, the answers and the scoring
scheme. They also include proposals for improving the setting of the test
paper for the next year, and proposals for the improvement of teaching in
the middle schools. All provinces nationwide also do some similar
statistical and analytical studies; their results are used as reference
materials for their middle school teachers to improve their teaching.

Comments on Quality and Effects

One difficulty facing attempt.s to reform the NUEEHE is the problem of
meeting, in a single examination, the requirements for selection and for
promoting teaching and learning in the middle schools.

For the selection function, the system works effectively, but selection
through only a single examination consisting of 33 short questions cannot
be very accurate.
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For promoting teaching and learning, the examination has a good effect
on the top students. But since, up to the present, only about 20 to 25% of
graduates can be admitted to higher education, the examination
undoubtedly turns into a highly competitive one. Thus for a long time,
many have been embarrassed by the unilateral pursuit after higher rates of
success in admission to higher education, because of its adverse effects on
school life. Teaching and learning are excessively examination-oriented
and many schools suffer from unfair treatment because of their low
success rates. In science, for example, teachers are tempted to neglect
experimental work in order to spend time preparing students for the
written tests.

There is no achievement test designed to evaluate the extent to which
school leavers satisfy the requirements for school graduation, so that the
general public regard the NUEEHE achievements of a school as the sole, or
main, criterion for judging the quality of a school or of its graduates.
However, whilst only a small proportion can achieve admission to higher
education, a very high proportion of those leaving the senior middle
schools have met the graduation requirements and are well qualified as
school graduates. The new development of the LUSMSLE has been
conceived as a policy measure to help solve these problems.



Chapter 4 : China 53

Example 1: Samples to Illustrate the Types of Question Used in
the National Entrance Examination

1) Multiple-choice question (with only one correct option)

A rod may pivot freely about 0 (see Fig 1) in the vertical plane. A
horizontal force F is acting at the end of the rod making the rod rotate

slowly from vertical to a position 6 (6 < 90°). 0
Let M represent the torque of F about 0, which

of the following statements about the process

of rotation is correct ?

Figure 1

A. M increases and F decreases
B. M increases and F increases
C. M decreases and F increases
D. M decreases and F decreases

P e

2) Multiple-choice question (with one or more correct options).

A conducting coil is placed perpendicular to magnetic field as shown in
" Fig. 2. The positive direction of the magnetic induction B and the induced
current are defined as shown in Fig. 2. When the magnetic induction

Figure 2 . Figure 3
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varies, the variation of induced current with time t is shown in Fig. 3.
Which of the following graphs describe(s) the variation of the magnetic
induction with time t?
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Example 1: National Examination Question Samples - continued
3) Fill-in-the-blanks questions (including graphical construction)

First Example

One type of ohmmeter consists Figure 4
of a milli-ammeter connected to a
series resistor and a battery, Fig. 4. The
emf of the battery is 1.5 V. If zero
resistance corresponds to full-scale

deflection (3 mA), Q
corresponds to the 2 mA scale

deflection, Q corresponds
to the 1 mA scale deflection.
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Second Example

An object AB and a thin convex lens are placed in position shown
in Fig. 5, where F and F' are the foci of the lens, O is the optical centre of
the lens.

a) Find the image by drawing rays.

b) Show the region (by shading the area) in which the image of the
object AB can be seen with the eyes.

Figure 5

>

®
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Example 1: National Examination Question Samples - continued

4) Open-ended calculation question

A 40 gram glass tube with end closed is Figure 6
inverted in water; some air is left at the top

of the tube. In stable equilibrium, the A
position of the tube is as shown in Fig. 6, b
where b = 1.0 am. The cross-sectional area - = - _-_-

of the tube is 2.0 cm? ; the atmospheric — -

i I el
pressure is 1.0 x 10° Pa; neglect the thickness _——Z| I L_ -
of the glass and the mass of the air in the e =
tube: — — === B

a) Calculate the value of h (see Fig. 6) ”—J-“-——"_“% -

b) If the tube is pressed downwards _ R
into the water slowly until the top of tube —_ Z
reaches a certain depth, below this depth —_ — T -
~ the tube will not float up when it is —_ - - = — — =
released. Calculate this depth and discuss — - = = =
the stability of the tube at this depth. - - - T —— =




Chapter 5: The National Examination in Egypt

R.Kamel Wassef

General Features

The examination for admission to Egyptian Universities is the Secondary
School Certificate Examination. It is equivalent to the A-level physics
examination in the English system. Students spend three years study in
the secondary schools after they have been successful over a period of nine
years in the primary and preparatory schools.

The student's time in school is divided among the different subjects
according to the distribution of marks in these subjects in the
examination, which is as follows :

Physics 60 Chemistry 60
Mathematics 160 Arabic language 60
English language 50 French language 30

Total mark 420

Students in the Preparatory School (3 years) study from the beginning
physics, chemistry and biological science as well as mathematics. All

- subjects are compulsory in the Egyptian schools except in the last year in
the secondary school, when the student has to choose either the
mathematical sciences (the pattern given above) or the biological sciences
where mathematics is reduced to only 80 marks and biological science is
introduced weighted at 80 marks. The school timetable involves six hours
work for six full days per week. The student has to pass in each subject
separately to be allowed to the next grade.

Table 1 gives numerical data about students in secondary school and
entering universities. About 500 students are admitted to each of the 14
faculties of science each year. Not more than 10% of these are admitted to
study physics degrees.
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Table 1: Numerical Data for Secondary Schools and Universities

Total number in one age group in school : about 225 000
Mean age of students in secondary school: age 17

Distribution of secondary students amongst courses :

Studying mathematical sciences about 13%
Studying biological sciences about 31%
Studying arts and literature about 56%
Percentage taking mathematical sciences

and entering a degree course engineering about 7%
Percentage entering science faculties about 3%

The rest of those who succeeded went to other faculties, notably medicine,
agriculture and commerce, and other institutes.

The majority of students in Egypt go to government schools which are free
i.e., they do not charge any fees. There are also private schools which are
financially supported by the government which charge some fees, and
other private schools, including some teaching in foreign languages
(English, French, and German), which charge even higher fees. Table 2
shows the percentages of students entering the different types of school.

Table 2: Percentages of Population in Different Types of School
and Pass Rates

Kind of School % population pass rate
Government schools about 70% 63%
Private schools supported by Government 20% 60%
Private schools with fees 5% 25%
Foreign Schools (teaching in foreign languages 3% 90%

Students from outside 2% 50%
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In 1991, the number of students (boys and girls) who applied to sit the
secondary school certificate examination was about 250 000. About 160 000
students - 64% of the entry - succeeded in all subjects. Table 3 shows the
percentage success rates in different subjects for 1990 and 1991.

Table 3: Success Rates in the Secondary Certificate Subjects

year 1990 year 1991
All students
Arabic language 96.6% 93.4%
English language 89.6%
French (2nd language) 98.2%
Students studying biological science
Mathematics 58% 79.0%
Physics 87% 90.7%
Chemistry 88.9% 90.3%
Biology 90.0% 94.0%
Students studying mathematical science
Mathematics 78.1% 88.1%
Physics 82.6%
Chemistry 89.9%

Final results in 1991

: Biological science = Mathematical Sc. Arts
Applied 76897 32 681 140 453
Attended 76 435 32489 139 845
Succeeded 49 983 21 002 88 654
pass percent 65.4% 60.5% 63.4%

The grades of the students are usually given in terms of marks. Only the
sum of all marks taken by a student counts for admission to universities.

Until 1990, students could enter Egyptian universities by a "back door",
using success in gaining a British GCE certificate O-level. This level is far
below that of the Egyptian secondary school certificate which is equivalent
to the A-level of the British system. This entry route to university has
now been stopped; it was noted that these students had a high failure rate
in university examinations. Although the secondary school certificate is
criticised for being too difficult for candidates, yet the high quality of the
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students entering universities helps in maintaining the quality of science
studies at the undergraduate level.

Admission to Egyptian University Courses

All the universities select candidates on the basis of the students' total
mark obtained in the secondary school examination. The faculties of
medicine, pharmacy, dentist, and agriculture take their students from the
branch of mathematical and physical sciences as well as from the biological
sciences. When students apply for university admission, they have to
select thirty choices of different faculties and universities, in order of
priority. The place where the student lives is also taken into
consideration. All this information, together with the marks obtained by
each student in the examination, are fed into a computer to distribute the
students over the different faculties of the different universities such that
every faculty gets only the number of students needed.

For students in the biological science branch, the faculties of medicine are
the most popular, whilst the faculties of engineering are the most popular
for students in the mathematical science branch. Thus, these faculties
recruit the best students; the data given in Table 4 illustrate this effect.
There is no particular emphasis on any subject in the process of selection
for any particular university. The total mark of all subjects is the only
criterion used, given only a condition that a pass mark has to be obtained
in every one of the individual subjects. The pass mark in physics is set at
50% ( 60 out of 120). Whilst a student admitted to study physics would
have to achieve an overall mark of over 70%, the mark in physics itself
would not have to be greater than the pass mark.

Table 4 : Percentage Marks for Admission to Different Faculties

Faculty of Medicine minimum of about 86%
Faculty of Pharmacy minimum of about 81%
Faculty of Engineering minimum of about 84%
Faculty of Dentistry minimum of about 80%
Faculty of Science minimum of about 76%

Faculty of Commerce minimum of about 68%
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The Form of the Examination
Preparation

In Egypt, education at university level is totally free from charge - the
student pays only a registration fee. All Egyptian universities are financed
by the Government and the Ministry of Education controls admissions.
The final secondary school examination is set by specialists in the Ministry
of Education. The names of the members of the committees who are
invited to write the examination questions in the different fields are kept
top secret. These committees change from one year to another. They are
asked to keep up to the standard of each year. The examiners are given the
text books that the Ministry of Education has assigned for students and all
of the questions should come from these books. A university professor
usually joins each examination committee.

After the examination paper has been set, full model answers are prepared
with the distribution of marks over the different parts of each question.
These model answers are the guides for the marking of the papers.

The Question Papers

The time period of the examination paper in physics is three hours. Six
questions are given of which the student has to answer only five. The
weight of this paper is 60 marks making about 15% of the total mark for
the sum of all subjects.

The questions in the physics paper should show the student's
understanding in a variety of ways. Each question is formed of several
parts from different sections of the syllabus. This prevents the student
from omitting parts of the syllabus by counting on the optional choice of
five questions out of six. In this way all areas of the syllabus are well
covered.

The three main parts of each question also test different aspects of
knowledge and understanding. One part may be about practical skill in
physics, another may require problem solving, another part could be a
multiple choice question, and yet another might test the student's
comprehension in a long answer question. Questions of this type are
clearly demonstrated in the typical examination shown in Example 1.

Admission is based entirely on the result of written question papers. There
is no practical examination, and no use is made of teachers' assessments or
of course-work in schools.
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The examination marking

As described above, the assessment of the student in physics is based on
only one examination paper involving six questions. This is a unique
paper for all students in Egypt. After the examination, the answer papers
are gathered and are given secret code numbers. They are then distributed
over several regional correction centres controlled by the Ministry of
Education. The marking of the papers is done by secondary school
teachers, working, usually, in groups of six persons. One person in a
group is responsible for correcting a particular question in the paper. The
group members sit round a table and the answer paper circulates amongst
them in turn so that each one marks his question. After this process the
paper goes to another group of six senior teachers for paper revision.

Sometimes, certain parts of the examination can turn out to be rather
difficult. Such effects are explored before the large scale marking starts, by
marking a sample drawn from different regions of the country; after the
sample has been marked, a statistical analysis of the results is made.
According to the results obtained, a slight redistribution of the marks
between the different parts of each question might be made.

After the marking process has been completed, a reappraisal is made for
two kinds of papers:

- those who are border-line cases;

- those who obtain full marks on the paper.

Students whose performance has been impaired by illness, and/or other
special circumstances, are given another chance to sit the examination
next time.

Statistical Analysis of the Results

As mentioned above, the examination marks of each student in all
subjects are entered into a computer together with the following data: -

- the student's list of thirty choices given in order of priority;
- the student's home address for geographical distribution.

After calculating each student's total marks, and taking into account the
numbers to be admitted in each faculty, the computer distributes the
candidates over the faculties of the thirteen Egyptian universities. The
resulting assignments are published in the newspapers. Students are then
asked to contact the universities to which they are admitted to complete
their registration.
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Statistical results of the examination are declared involving the following
information:

- the numbers of students who attended, and the numbers who succeeded
- the pass rate for each branch, biological, mathematical and arts

- a comparison of the year's result with those of the previous year

- the frequency distributions, of the numbers of students against the mark
ranges, in each of the subjects.

These analyses are published partly to show the public that the
examination of the present year has a standard of difficulty much the same
as that of the previous year. -

Links with Schools, Teachers and Pupils

Since education is controlled by the government, the reference books of
study are provided free to all students at the beginning of each year.
Together with the books for each subject, a booklet containing the
examination questions of previous years is provided for each subject.
Model answers are also given, particularly for the examination of the
previous year. This helps students to understand how the marking is
carried out; it also gives them examples of how examination questions
should be answered.

Opinion on Quality and Effects

Although the present system for selecting students is quite fair according
to the marks they achieved in the final examination, yet it frequently
happens that a student who is very eager to go to a medical faculty can, for
example, find himself studying commerce or law! Sometimes this
unwanted study affects the performance of the student. For this reason,
students from families who could afford the cost tried to enter the
university by "back door" routes. One of these routes, the use of the British
GCE O-level as a substitute for the Egyptian entrance examination, has
already been discussed above, and is no longer possible.

A second "back door" involves sending the student to be registered in any
college in a foreign country and then asking the Egyptian authorities to
transfer the student to an Egyptxan university in a course parallel to the
one in which the student is registered abroad. In general, students entering
in this way do not do well in their studies and often become failures.

At present there is a tendency to increase the emphasis on the subjects
needed for specialization in the selection process for university admission.
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Example 1: The Physics Examination Paper for 1990

Use the following constants when needed:

Boltzmann's constant = 1.38 x 10 -23 Joule / Kelvin.
Avogadro's number = 6 x 10 23 molecules / mole.
g =9.8 m/sec? In 2 =0.693 n=22/7

Answer FIVE ONLY of the following questions:

1-a) Which of the following statements are right and which are wrong ?
Rewrite the incorrect statements in a correct form:

- In a capillary tube, when the angle of contact is less than 90° , the
liquid will be depressed, and the free surface will be curved outwards.

- The value of the instantaneous induced electromotive force
resulting from an AC electric generator obeys the following relation:

E=NBA2rnv Sin ot
- An immersed body in the liquid contained in a beaker will sink to
the bottom if the buoyant force acting on the body is less than its weight.
- The angle of magnetic inclination over the Earth's surface equals

90° along the magnetic equator and equals zero at each of the Earth's
magnetic poles. _ (4 marks)

b) State the application of the Wheatstone Bridge. Derive the
mathematical relation used and draw a labelled diagram for the bridge in
its circuit. (4 marks)

c) The mass of a sample of a gas is 3.2x10 -3 kg and occupies 2.24 Litre at
STP (Standard temperature and pressure). Find the square of the average

velocity of the gas molecules in this sample at 100° C. (4 marks)

2-a) What is the difference between each pair of the following:

- An elastic body and an inelastic body ?

- Fleming's right-hand rule and Fleming's left-hand rule (with
respect to their application) ?

- Magnetic Susceptibility of a diamagnetic substance and that of a
ferromagnetic substance ?

- A regular solid and a glassy solid ? (4 marks)
b) State Faraday's first law in electrolysis. Draw only a labelled
diagram for the circuit used to verify this law. (3 marks)

(continued)
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Example 1: The Physics Examination Paper for 1990 - Continued

2-¢) A submarine is located horizontally in sea-water. The interior of
the submarine is maintained at sea-level atmospheric pressure and at
temperature equals 23° C. Find:

1) The force acting on one of the submarine's windows of a circular
shape, radius 21 cm and thickness 5 mm, whose centre is at depth of 50 m
from the sea-level window.

2) The amount of heat lost per hour through the considered
window. Given that: The density and the temperature of the sea-water
around the submarine are 1.03 x 103 Kg/m3 and 13° C respectively and
the thermal conductivity of the glass

= 0.8 Joule. sec -1 metre -1 Kelvin -1 (5 marks)

3-a) Complete the following statements:

- The liquid begins to boil when ... ....... to the external pressure
exerted on its surface.

- On introducing some arsenic atoms into a germanium crystal, the
charge carriers of electrical conductivity through such a crystal are
...... and this type of crystaliscalled.............

........

-The eddy currents areused to............. in..........o
-The shunt of the currentisa.......... resistance connected with
the ammeterin...... ..... andisusedto............
b) Give reasons:

- If an electric current passes in both a circular coil and a straight
wire located inside the coil with its axis along the axis of the coil, the
straight wire will not be affected by any magnetic forces

- The presence of a small portion of alcohol vapours with the argon
gas in a Geiger-Miiller counter.

- No balance point is obtained on the potentiometer wire (mention
two reasons only)

- Mixing green light and magenta light gives white light. (4 marks)

Q) An AC circuit consists of a 50 Hertz power source, a capacitor of

700 . . . . .
~27uF, a resister of 50 ohms and an inductor (whose ohmic resistance is

neglected) all are connected in series. Measurements show that the
potential difference across the capacitor equals that across the inductor = 20
volts. Find:-

- The inductance of the coil. _

- The intensity of the current passing through the circuit.

- The maximum value of the electromotive force of the power
source.

- The phase angle between the voltage and the current in the
considered circuit. (6 marks)
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Example 1: The Physics Examination Paper for 1990 - Continued

4-a) Show the difference between the spontaneous and stimulated
transitions between the atomic energy levels. State the characteristics of
the emitted radiation in each case.

(3 marks)

b) Draw for each of the following relations its characteristic curve,
then write the mathematical formula which describes such a curve:

- The specific heat of metals and their mass numbers.

- The thermo-electromotive force for a thermocouple and the
temperature. (3 marks)

C) A sample of a Thallium element ‘%Olle of 16 gm emits beta radiation

and is converted into an isotope of lead (Pb). The half-life of the decay
process is 5 minutes, answer the following questions:

- What is meant by each of the following terms:

isotopes - isobars - isotones ?
Give examples for each.

- Explain what is meant by "a half-life of 5 minutes for such a
decay".

- Find the mass of the Thallium element % Tl left in the sample
after 1/3 hour.

- Calculate the decay constant of the Thallium element %Z'n .

- State (without explanation) two methods for radioactive waste

disposal. : (6 marks)
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Example 1: The Physics Examination Paper for 1990 - Continued

5-a) What is meant by:
- Seebeck effect and Peltier effect in thermoelectricity?
- The sensitivity of a galvanometer?
- The fluid dynamic lift, explain how it occurs?
- Cohesive and adhesive forces of materials?

(3% marks)

b) Find the currents Iy, I, and I3 in the circuit shown in the given
figure, applying Kirchhoff's laws.
Are the assigned directions of the electric currents shown in the

. . 1
circuit correct or not? (5 3 marks)

o)) Complete the following:
- Lenz's law states. . . ..

- Bernoulli's equation involving the flow of liquids through pipes

- The pressure law of gases states. . . . . (3 marks)
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Example 1: The Physics Examination Paper for 1990 - Continued

6-a) Define each of the following physical quantities and write the unit
used to measure each of them:-

- the specific resistance of substance

- the specific heat of a substance

- the coefficient of surface tension of a liquid

- the coefficient of viscosity of a liquid (3 marks)

b) Draw (without explanation) a labelled diagram for the structure of
the Ruhmkorff spark coil (induction coil). State the function of the
capacitor at the break of the circuit. (4 marks)

C) Two dissimilar springs A and B are made of the same material. The
upper end of the spring A is firmly attached to an upper support. A
horizontal pointer of negligible mass is fixed at its lower end and moves
against a vertical scale graduated in centimetres. The reading indicated by
this pointer is 10. Then the upper end of the spring B is suspended from
the lower end of the spring A while the lower end of B is provided with a
pan and a horizontal pointer of negligible mass. This pointer also moves
against the same vertical scale. The common axis of the two springs is
vertical.

It is noticed that the readings of the two pointers are 13 and 30
respectively. An unknown mass is added to the pan. The unknown mass
exceeds the total mass of the spring B and the pan by 100 gm. The readings
of the two pointers become 17 and 42 respectively.

If the mass of the spring B is 200 gm, find:

1-the mass of the pan -

2-the unknown mass

3-the spring constant of the spring B. (5 marks)



Chapter 6 : The French System of Entrance
Examinations

Frangoise Langlois

General Features of the School System

The general structure and content of the school curriculum are decided
and defined by the education ministry in Paris, but their implementation
depends on the Recteurs of each of a set of 28 regional academies. Each
academy is run by a Recteur who is in charge of the administration of all
levels of education in the region. S/he is helped by several different
inspecteurs who supervise the pedagogy concerning either the primary or
the secondary levels.

The curriculum definitions are set out in prescribed detail in the
programme and the reférentiel : -

- the programme indicates the topics which must be taught,

- the reférentiel gives very precisely the limits of the programme
and a list of what exactly the pupils must know as knowledge and skills,
which defines a core; it contains also a list of abilities and skills (capacités)
to be assessed; a list of capacités is given in Example 1 at the end.

The school system has three main stages as follows :

Primary School Lasts for 5 years from ages 6 to 11
College Lasts for 4 years from ages 12 to 15
Lycée Lasts for 3 years from ages 16 to 18

The national examination at the end of the lycée is the baccalauréat and
this is the main examination for determining university entrance. There
are several alternative routes at the lycée, with corresponding alternative
forms of the baccalauréat, and there are options within each of these. For
one of these, the general education route, the sequence over the three
years is as follows :

General Education First year - one type
Second year - two types  Non-scientific
Scientific
Third year - five types ~ Non-Scientific : A,B
Scientific : C,D,E
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Each of the alternatives A,B,C,D,E can lead to the Baccalauréat Général.

For the second route, called technical education, the general sequence,
with scientific and non-scientific options in the last two years, is similar,
but there are only two options in the last year, G (non-scientific) and F
(scientific), both of which lead to the Baccalauréat Technologique. There
are other routes concerned with professional and apprenticeship training,
leading to the Baccalauréat Professionels : these will not be discussed here.
The examination to be described in this chapter is the scientific
baccalauréat (C, D or E).

Two years ago the government decided that in the future 80% of an age
group must gain the baccalauréat level - presently only 48,1% of an age
group takes it. Figure 1 shows the evolution of the proportion of the age
group reaching the level of the baccalauréat.

Figure 1 : Proportion of the Age Group Reaching the Baccalauréat
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The baccalauréat has the same structure for all pupils. It is organized at
the end of each school year - about the end of June or beginning of July, at
the same time in the whole country. It consists essentially of written tests.
An extra session is organized in September for students who are
prevented, for example by illness, from taking it in June. The organisation



Chapter 6 : France 71

and administration is done by the academies. Table 1 gives data for the
entry and success rates for the various branches of the baccalauréat in 1990

Table 1: Data for Baccalauréat entries in 1990

All percentages refer to the total number in the age group and are approximate

Total number in age group ‘about 900 000
Studying for all Baccalauréats about 535 139
for the Baccalauréats général: 332 638 (34%)
for the Baccalauréats technologiques (F & G) 169 406 (19%)
Studying for scientific Baccalauréats générals total 155 294 (17.2%)
- C 67 184 (7.5%)
D 77 773 (8.6%)
E 10 337 (1.1%)
Successful in all Baccalauréats 391 274 (43.4%)
Successful in scientific générals Baccalauréat total 123 505 (13.8%)
C 57 398 (6.4%)
D 58 099 (6.5%)
E 8 008 (0.9%)
in scientific technologiques Baccalauréat (G) 30 663 (3.5%)

The Structure of the Science Teaching

In the French system, physics and chemistry are never separated. They are
taught by the same teachers and the ability of the pupils in each subject is -
officially - never evaluated separately. They are globally named sciences
physiques in the official texts, but since more than half of the teachers are
physicists, the word physics covers often both subjects. (The association of
French physics and chemistry teachers is the Union des Physiciens ).

In the collége (12 to 15 years old) all pupils have the same curriculum.
Then they can choose between long or short studies. The lycée is the long
way. During the first year in the Iycée (for 16 years old) the curriculum is
again the same for all pupils. At the end of this year they have to choose
between (or they are oriented to) a scientific or non scientific syllabus.

For the scientific option, the first year class is the same for all. A
distinction between the curriculum exists only in the last- third year -
class. Here, there are three options : mathematics and physics (série C),
mathematics and biology (série D) or mathematics and technics (série E).
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However the curriculum in physics and chemistry is approximately the
same in the three séries. The difference bears mainly on the importance
given to each subject in comparison with the others.

Students have to chose only between different séries for the whole year.
This is a general feature of the French system: pupils have no possibility
of choice inside a given structure, so that, for example, a flexible system of
credit accumulation is not possible.

In the college, about 1.5 hours per week used to be devoted to physical
science, but this is due to change from 1991 to no hours during the first
two years and 2 hours per week in the third and fourth.

Table 2: Hours per Week of Teaching of Physical Science

in the Lycée

first second third

year year year
lectures 2 3.5 3.5
practical work 1.5 1.5 1.5

Table 2 gives the number of hours per week devoted in the lycée to physics
and chemistry. The lectures are given to the whole class and the practical
work to a half class ( 24 pupils maximum ); this practical work consists of
laboratory work or problem solving training. The total teaching time for
all subjects in the second and third years is between 24 and 30 hours per
week each year, depending on extra options which may be taken.

These times may be compared with the times given to mathematics - 6
hours per week, rising to 9 in the last year for options C and E - and to

biology, with totals for lectures and laboratory of 2.5, 2 and 5 hours per

week in the three years respectively.

The times devoted to physics and chemistry are approximately the same
(50% - 50%) in the first and second years. In the third year, the split is still
50% - 50% for option D, but shifts to 60% physics, 40% chemistry for
options C and E.
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Admission to University Courses

For higher education there is a general route involving no selection
leading to many university courses. There are two highly selective routes,
however. The first concerns the institut universitaire de technologie
(LU.T.) or polytechnics. These institutes belong to Universities but are
autonomous particularly in their choice of their students. They are
divided into several departments (chemistry, mechanical engineering,
biology and so on ). The studies last two years and are sanctioned by a
degree called the diplome universitaire de technologie which allows the
holder to get a job or possibly, with very high marks, to study at the
University or Engineering schools.

The second selective route is for preparation to enter the grandes écoles:
These are prestigious engineering schools with competitive entrance
examinations. Special preparatory courses are provided, in institutions
which are administered within the secondary school system, to prepare
students for these entrance examinations over two or three years (classes
preparatoires ). As no certificate is delivered if a student fails in these
special entrance examinations these students register also at the university
for a "free entrance” route. In this route, they don't follow teaching but
can get through the examinations. Moreover in some cases, and in some
universities, according to the results at the grandes écoles entrance
examination they can get the "équivalence" of the diploma that students
obtain after two years in a normal university course ( known as the
DEUG). Table 3 gives data on the numbers taking the various routes.

Table 3: Data on Courses Entered by Students Who Obtained the
Baccalauréat in 1990

Students entering the university 45040 (5% of age group)
Students entering the L.U.T. 18 585 (2% of age group)
Entering after scientific Baccalauréats :

C 22,2% of the 18 585

D 32,3%

E 14,6%
Entering after technical Baccalauréats 25,8%

Students in the special preparatory classes

Total 39537 (4% of age group)
Entering these after scientific Baccalauréats :

C+E 63,6% of the 39 537

D 7,6%

Entering these after technical Baccalauréats 4%




74 Chapter 6 : France

There is in principle no selection for university admission. The
Baccalauréat is the certificate which allows entry to the university of the
student's choice. The filling of a form and the payment of fees (about 1000
FF or about $200) is all that is needed for registration. The capacity of the
university is the only factor which can limit the number of students and
thus, implicitly, introduce the possibility of selection: this is the real
situation in the academies of the Parisian region.

The situation is totally different for entrance into the L.U.T or the special
classes preparing for entry to the grandes écoles. To be admitted to these,
students have to fill in special forms (one form for each I.U.T department
for instance) where they must indicate, in order of preference, 3 institutes
or special classes. They must also provide a copy of their school report
book and an opinion of their teachers concerning their capacities to follow
their proposed study involved. Students who register in this way very
often register also at university in case all of their applications fail. If they
are admitted at an LU.T they are automatically dependent on the
university, but in the classes preparatoires they have to confirm their
registration if they want to sit for university examinations.

Each I.U.T or each classes preparatoires make its own selection with its
own criteria. This selection is done by a board of teachers of the institute.
The board will take into account not only the results in scientific subjects
but also in other subjects, such as foreign languages, and other data: for
example the age of the candidate and the grade of the Baccalauréat.

In the first and major stage of the selection, the marks of the Baccalauréat
cannot be used since it is done before it has taken place. The marks used
are those given by the teachers during the classes of the second and third
years, which are written on the school report book. Sometimes they don't
take into account the marks of the last months because the data are
collected before the end of the school year (around the end of April).
However, the result of the Baccalauréat is necessary for final selection.
Although selected in the first stage, pupils who fail their Baccalauréat
cannot be accepted. A new application must be made in the succeeding
year but the chances are not then the same. In particular, an older age is a
handicap - youth is always an advantage for selection in France.

The Form of the Examination
School Assessment

Each pupil has an official school report book which follows him through
the four years in the collége, and another for the three years in the lycée.
This book contains reports of marks and teachers’' comments, given at the
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end of each term. On each report, teachers write the average of the marks
they gave over a period of two or three months and a personal comment
on the work of the pupil. A staff meeting is held at the end of each term.
During this meeting the behaviour of the class and the individual
performances are discussed. A personalized assessment, taking all aspects
into account, is then written in each pupil's report book.

The External Examination

The Baccalauréat consists essentially of written tests (except for foreign
languages). The nature of the papers is approximately the same in the
different sections. There is only one paper for physics and chemistry, with
separate exercises for the physics and the chemistry. This examination
lasts for 3.5 hours. The duration of the whole written examinations is 4
days.

The difference between the sections C,D,E depends on the weight attached
to the marks of the different papers. These weights are given in table 4

Table4: The Weights of the Different Papers for Each Option

maths physics biology all other

or technics  subjects
C 5 5 2 11
D 4 4 4 11
E 5 4 4 11

Preparation of the Examination Paper

In setting the baccalauréat, these academies collaborate in four or five
groups ( for metropolitan France - there are others for overseas ). Thus one
version of the baccalauréat was set in 1991 jointly by the academies of
Amiens, Lille and Rouen.

Three papers for each subject must be prepared each year for each type of
baccalauréat : one for June, one for September and an alternative one for
substitution in case of difficulties.

The papers use problem solving types of questions. Each paper consists of a
definite number of exercises in physics or in chemistry (table 5); one
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exercise must concern an experimental device ( involving for example an
experimental description, or a choice of apparatus). The questions are
structured to lead the candidate through the exercises, sometimes
becoming more difficult towards the end. Useful data, with no
superfluous data, are provided. Candidates are allowed to use pocket
calculators. A sample set of questions is given in Example 2.

Table5: Numbers of Exercises in the Physical Science Papers

total physics chemistry
baccalauréat C/E 5 3(total of 2(total of
marks: 13) marks:7)
baccalauréat D 4 2 (total of 2 (total of
marks: 10) marks: 10)

Any one exercise cannot be worth more than 7 marks, and a correct
answer to the exercise concerning the experimental device must be given a
minimum of 5 marks.

Those preparing the papers must take into account the référentiel and the
capacités (see Example 1 at the end of the chapter). Only the capacités A are
assessed in the baccalauréat. A question using a knowledge or a skill not
in the référentiel assesses automatically the capacité C; the capacité B is
not assessed at all in the examination.

The work of preparation is done by a team of, at most, three or four high
school teachers, in charge of classes at the examination level, coordinated
by a professor of university ( who has taught for a minimum of six years).
All this process is supervised by the inspecteurs (general and local). The
teachers do all this work without fees, as extra work. There is one team for
each of the collaborating groups of academies - 5 or 6 in all.

In March of the year before the examination, the team for preparing each
kind of paper is selected - one for the June paper, one for the September
paper, one for the substitution paper. A member of this team stays a
minimum of two years and a maximum of four years. The university
professor is the chairman. The inspecteurs will coordinate the work of
the different teams. At the outset, the team has to compose three papers
using several contributions.

These contributions are prepared during the holidays (July) by four or five
other teachers who are asked by the administration to write a draft paper
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following the general instructions of the baccalauréat. Each teacher writes
a complete subject without knowing or contacting the other teachers.

The team can choose the totality of one proposed paper, mix several
proposals or, if necessary write a completely new paper. It proposes also
the marking for each exercise that is used for the examination.

Scrutiny of the Papers

Each draft is submitted to one or two teachers who must solve the
problems completely under the same conditions as a candidate; they first
verify that no data are missing and that the formulation is correct.
Secondly, in so far as they know the ability of their pupils, they report on
the likelihood of their pupils being able to solve this set of questions.

The drafts, the solutions and all the reports are submitted to the inspecteur
who verifies that the questions are not too difficult or outside the
program. and writes a report, with recommendations, to the team.
Following these recommendations the team writes a second draft which is
tested under the same conditions as the first one.

At the end of this procedure, three reports are made for each of the three
papers: one from the teacher who tested the paper, one from the team, and
one from the inspecteur. Each report must clearly indicate whether or not
the paper can be chosen as the next examination paper.

The recteur has to make the final choice between the papers which have
obtained three positive reports. If no one fulfils these conditions, s/he can
call for a meeting of all those consulted and if no agreement is obtained he
will use a paper which has been accepted a previous year and not used.

The Boards of Examiners

A typical board of examiners consists of teachers for each subject, who are
the teachers who will mark the papers in the subject, and is supervised by
a professor of the university. The members of the board are selected by the
administration from teachers of the second or third year lycée courses. The
board is different between June and September. The members of the board
are paid for each pupil they mark, but this payment is quite small for the
work required. Some of the members of a board may have been involved
in setting the paper, but this is a separate exercise, separately administered.

Each board deals with about 100 pupils. Five or six boards are grouped in
the same administrative centre which is located in one of the lycée where
the pupils sit the written papers. A teacher may mark the paper of
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his own pupils (because of the anonymity) but is not allowed to ask his
pupils at any oral examination.

Marking

Each paper is marked out of 20. The candidate's marks for each paper are
weighted and added. A student must get a total of marks equivalent to
50% overall. However, only the total is taken into consideration - there are
no minimum levels in individual topics or subjects. Because there are no
other conditions, some candidates can obtain a scientific diploma with
very low marks in the scientific subjects.

Students who have more than 8/20 but less than 10/20 have to take an
oral examination in three subjects, which they can chose from those taken
in the written test. The best of the two marks - the written and the oral
one - is retained for the final total.

The results of the graduate are classified on a scale of special grades as
follows :

total equal to or more than : 10/20 Pass -passable
12/20 Quite Good -assez bien
14/20 Good -bien
16/20 Very Good -trés bien

The school report book is given to the board of examiners. The jury may
use this record if the student needs only few marks to reach the total
required for a special grade or to be allowed an oral examination.

As soon as students finish the written examination, the scripts are
collected by the administration and numbered to preserve anonymity.

The day after, the teachers of the board come and collect their scripts for
marking. In éach subject, a meeting is organized with one representative
coming from each examination centre. The representatives look at the
marking scheme proposed for the paper and decide how to apply this scale:
for example to clarify what is essential in an answer if it is to earn the
maximum mark. The meeting may recommend moderation or severity in
particular aspects of the marking. After the meeting, each representative
will explain the results to the other markers in his board.

The examiners mark the scripts at home within around 10 days. The board
then meet again in the centre with the scripts, record the marks , calculate
the total for each candidate and decide whether the candidate has passed, is
authorized to attempt the oral examination or has failed. The chairmen of
the different boards compare the marks given by the different examiners
and use this information to be more or less indulgent at the final stage.
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Table 6 gives data for the proportions of candidates in the different grades
in 1990.

Table 6: Percentages of candidates in the different grades in 1990

Option Total Pass Assez Bien Tres
as % of entry Bien Bien
C 85,5 29,9 11,8 2,5
D 74,7 20,1 3,1 0,2
E 77,7 20,6 4,7 0,5

The marks are sent to the candidates. When a candidate doesn't agree with
the marking, he can ask for his script and scrutinise the detailed marking
written by the examiner. A candidate can lodge a complaint within one
year after the examination. Thus the markers have to keep all the
information about their marks, and about the questions they asked in any
oral examination, for a year. The number of complaints is usually small
and few of them succeed.

Analysis of the Results

All numerical data are available in the "National Centre for Pedagogical
Information" in Paris, and in its regional offices, one of which is located in
every academy. This national information is not systematically
communicated to the teachers who must ask for it when needed. Usually,
a school's statistical results are presented in the school's assembly hall at
the beginning of the new school year. Everybody can compare particular
results with the national averages which are published in newspapers or
by radio and T.V.

The national newspaper "Le Monde" publishes every month a special
issue devoted to education ("Le Monde de I’'Education"). This newspaper
gives comparison between the success of the different high schools and
many statistical data. These data are collected by the journalists
themselves and some are missing.

No statistical studies of the marks are published: for example nobody
knows the distribution of marks for each marker and for the examination
as a whole.
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Links with Schools, Teachers and Pupils

Programmes and réferentiels and all instructions for the baccalauréat in
each lycée are given through an official bulletin issued by the Ministry for
Education (B.O.: bulletin officiel de 1'éducation nationale).

Some Capacités to assess are not taught in science lessons ; for example,
for the use of the French language, it is usually not possible for the science
teacher to be allowed to take part in the French lectures.

One of the inspecteurs job is to verify that the teachers follow the official
curriculum but as the inspecteurs visit each teacher once every five or six
years the efficiency is low. The same problem appears when a teacher
gives systematically too easy or too difficult assessments: the system has
no real procedures or sanctions to help impose a modification on his
behaviour, as long as this behaviour is not professional misconduct.

During the holidays following the examination, all the papers submitted
to the candidates are collected and published. The teachers use these past
papers to train their pupils to solve all the exercises from the past two or
three baccalauréats. However, these pupils are not then really trained to
think by themselves on scientific questions. They know the core very well
but have no ability at all for the capacité C (develop scientific processes).
This can be a serious disadvantage in their studies at university level.

Opinion on quality and effects

At present, this examination mode is criticised for its cost, the complexity
of its organisation and the way it takes up the time of individual teachers
and professors. Another criticism bears on the fact that the whole work of
the candidate is evaluated in a single examination, and for the scientific
part, that the examination is only a written test, and it tests only the ability
to solve a certain type of problem. It is said that the only abilities required
are essentially memory, speed and no real thinking activities.

New structures will exist from September 1992 for the first year, and in
1994 for the third. The options C,D,E will disappear. Premicre et
terminale will be "scientific" only, with a core for all pupils and options.
In this perspective a new baccalauréat will have to be in existence by June
1995.
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Example 1: The Abilities to be Assessed in Physics and Chemistry
These lists must be communicated to the pupils during the school year.

The assessment must take into account the different abilities. One exercise
must if possible assess only one or two capacités. In the new school
textbook, the assessed capacités are indicated at the beginning of the
exercises.

A) To have specific knowledge in physics and chemistry
1) scientific knowledge
a) vocabulary, symbols, units
b) order of magnitude
c) definitions, laws, models
2) skills
a) practical skills
b) theoretical skills

B) To know how to use knowledge and skills which are not specific to
physics and chemistry

1) to access to the knowledge from different sources

2) to use the French language

3) to use mathematical tools

4) to use others techniques of expression

C) To develop a scientific processes

1) to choose or develop a model in physics

2) to organise the steps of a solution

3) to pass a critical judgment
1- in a situation related to a known situation
in the experimental field
in the theoretical field
2 - in an unknown situation
in the experimental field
in the theoretical field



1 - AIX-MARSEILLE, MONTPELLIER, NICE-CORSE,
TOULOUSE

PHYSIQUE
Exercice 1 (5 points)
Mécanique (mouvement d'un solide sur un plan inciiné)
Exercice 2 (3 points)
Optique (image par une lentille convergente)
) Exercice 3 (5 points)
Electricité (détermination de fa capacité d'un condensateur)

CHIMIE
Exercice 1 (4 points)
Solutions aqueuses (dosage de I'acidité d’un vinaigre}
Exercice 2 (3 points)
Chimie organique (détermination de la classe d'un aicool)
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Exercice 1
Accélération de la pesanteur : g=9,80 m - s 2,
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Un solide S de masse m = 60,0 g peut glisser sur un rail
0O’ de longueur L= 1,60 m dont I'extrémité O a été
soulevée de & = 1,00 cm (la figure n’est pas a I'échelle).
Le solide est abandonné, sans vitesse, du point O. I
est muni d’un index de carton de largeur e = 2,00 cm.
Lors du passage du solide par le point M a la distance x
de O, un chronomeétre mesure la durée 6 qui sépare le
passage des 2 extrémités 4 et B de I'index, tandis qu’un
second chronométre mesure la durée totale ¢ du tra-
jet OM.

be.s résultats des mesures sont indiqués dans les tableaux
suivants.
x(m) {0 50 100 150 200 250 300 400
G(s) |- 0,198 0,157 0,132 0,117 0,106 0,097 0,087
t{s) (0 1,68 210 247 281 3,13 337 378
v(m-s~')[0 0,101 0,127 0,152 0,171 0,189 0,206 0,230

x{cm) | 500 60,0 700 80,0 90,0 1000
6(s) |0,080 0,076 0,073 0,071 0,070 0,069
L(s) 420 4,60 500 532 57 6,03

v(m-s')10,250 0,263 0,274 0,282

1) @) Compléter les tableaux en calculant la vitesse
instantanée v du solide pour les deux valeurs de x
supérieures 2 80 cm,

Représenter graphiquement sur papier millimétré, les
variations de v en fonction de .

Echelles : 4 cm pour 1 s; Scm pour 0,1 m-s™'.

b) On étudie le mouvement du solide seulement pour x
inférieure a 40 cm.

Exprimer v en fonction de ¢ pour cette partie du
mouvement.

Quelle est la nature de celuici? Quelle est son accé-
lération ?

2) En supposant que le solide est soumis pendant tout
son mouvement a une force de frottement d’intensité f
due A lair, colinéaire au vecteur vitesse mais de sens
contraire, établir I’expression de I'accélération du mou-
vement du solide en fonction de h, L, m, fet g

3) a) En utilisant les résultats des questions 1) b) et 2),
montrer que tant que x est inférieure a 40 cm, la force de
frottement sur I'air est pratiquement indécelable.

b) Calculer I'accélération moyenne du mouvement pour
x comprise entre S0 et 60 cm et calculer la valeur
correspondante de f.
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Exercice 2

On dispose de deux lentilles minces L, et L, de vergences
V, = 10,0 dioptries et V', = — 8.0 dioptries.

1) Déterminer les distances focales (images) OF | et OF ,
de ces deux lentilles. Préciser la nature divergente ou
convergente de chaque lentille, (On indiquera quelles
sont les significations de ces deux termes.)

2) On place une des deux lentilles 3 une distance
d=11,0cm d'une diapositive de hauteur h =24 mm;
I'axe optique de la lentille est perpendiculaire au plan de
la diapositive et la rencontre en son centre. )

a) Quelle est la lentille & utiliser pour obtenir une image
sur I'écran?

b) Déterminer par le calcul la position et la hauteur de
I'image de la diapositive.

Exercice 3

On dispose d'un générateur basse fréquence délivrant
une tension sinusoidale de valeur efficace constante.
Entre ses bornes on branche, en série, un résistor de
résistance R = 1,00 kQ et un condensateur de capacité C
inconnue que I'on veut déterminer.

1) On regle la fréquence du générateur sur /= 1,00 kHz
et on visualise la tension aux bornes du génératcur et
celle aux bornes du résistor grace a un oscillographe, dont
voici I'écran ¢ ’

courbe
n° 2

courbe
ne 1

-+

Déviation horizontale : 100 ps/div

Déviation verticale :  voie A : 0,5 V/div

voie B : 0,5 V/div

(1 division sur le dessin correspond aux cdtés des carreaux).

a) Faire le schéma du montage électrique en indiquant
comment I'oscillographe est relié au circuit.

b) Quelle est 1a courbe qui donne la tension aux bornes
du générateur et quelle est celle qui donne la tension aux
bornes du résistor ? Justifier les réponses.

¢) Quelles sont la tension efficace aux bornes du géné-
rateur et l'intensité efficace du courant qui traverse le
circuit?

d) Donner la valeur de la capacité C du condensateur.
(Justifier les calculs.)

2) Afin d’obtenir une valeur plus précise de la capa-
cité C on place dans le circuit entre le résistor et le
condensateur une bobine de coefficient d’auto-induc-
tance L =0,100 H. On reégle la fréquence du générateur
jusqu’a ce que la tension aux bornes du résistor ait
'amplitude maximale, la nouvelle fréquence du géné-
rateur est alors /' = [,43 kHz.

Etablir I'expression de la capacité C du condensateur en
fonction de L et de /. Calculer la valeur de C.

Remarque : dans cet exercice, les questions 1) et 2)
sont indépendantes.
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Chapter 7 :National Entrance Examinations in
Hungary

Ervin Gecsd

General Features

Hungary has a single national examination system for admission to
university degree courses. Candidates have to take entrance examinations
in two subjects. Each examination usually consists of oral and written
components. The physics examination is a subject examination which
students have to take if they want to enter specialised courses in subjects
such as medicine, science or technology.

As Table 1 ( on the next page ) shows there are several types of secondary
schools. In recent years, about 94% of the students finishing the last grade
of primary schools at age 13 continued their education. About 20% of

. them enrolled in Grammar Schools, 27% in Technical Secondary Schools,
and 43% in Schools for Vocational Skills.

Grammar School students study at least 14 separate subjects. Physics is
obligatory in all 4 years. Students spend about 8% of their school time
studying physics, and a further 15% studying chemistry, biology and earth
science, which are also obligatory. Students also have the option of
studying extra physics in the last two years, taking for this an extra
proportion of about 3.6% of their school time. Those who take physics in
the entrance examination have usually taken this option. Students in the
Technical Secondary Schools also study at least 14 separate subjects. Physics
is obligatory and students also spend about 8% of their school time
studying it. However, in most cases it is the only science subject, although
there are Chemistry, Biology and Earth-Science courses where particular
branches of study require them. There is no optional physics, but students
usually study electronics, or electrotechnics or mechanics or any other
technical subjects depending on the branch they have chosen.

Of those who enter the university entrance examinations, 28.5% (11754
candidates) attempt physics as one of their two subjects. For comparison,
40.4% attempt mathematics, 20.2% biology, 6% chemistry, and 44% attempt
the most popular subject, Hungarian.

The number of students who obtained a degree in physics in 1990 was 285,
representing about 0.5% of the age cohort. However, almost all of these
took their degrees as part of teacher training - only 46 took a degree as a
qualification to become a physicist, and only 4 of these were women.
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Table 1: Diagram Showing the Main Features of the School and
Higher Education Systems in Hungary

The Present School System

School System of the Hungarian Republic

Lower Grade

i

Medium Grade Higher Grade

0 1 12 13] [14 15 16 17 ]

TVI I

T8 19 20 21 22 23 24] Age

REREER)

7

i Universities of Arls 1
l Grammar School 4nd Sciences
| 02 £, 23 GHO-
| Technical Secondary Umiversity of Economics
School *|
SR
! 0 B TEHD -6
| 1 | 1 Medical Universities A
| ') Technical Universities
oo | rooEeEnEH T —
Kindergarten Primary School Schools for T
Vocational Skills OH2ZHOHHS]
| | Universities for
Agricultural Sciences
CHDEHES 6070
| Shorthand - Art Colicges J
| Typing Schoot -
-HZ, & —O-THDHE
[ Continuation School | Techmical Colieges Candidature
certificate of final examination of education
S5 HDHD
O certificate of skilled workers™ inal examination Colieges of Economics
e entrance exsmination
1 :5" training of different length Colleges of Agriculture .
o
A university. coilege of university rank B
(HAHGHY
B college Teachers” Training .
Colieges
C  higher msutution 1
i 3
l compulsory education Teachers” Training
| Institutes C
Hightr grade terminates everywhere with a state examt:
PRYSICLNs. Jentisty fawyers are automaticaily awarded Kindergarten Teachers

with the titie of unnersity doctor Troning Insttutes

* These two examinations have a common component
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Admission to University Courses

Students have to take two types of examination. The first, the Maturity
Examination, has to be taken in five or six subjects, of which three,
Hungarian language and literature, history and mathematics, are
obligatory. The Maturity Examination as a whole is only obligatory for
those who wish to go on to the second set of examinations, in which they
attempt the university entrance examination in two subjects. As table 2
shows, some students take both sets of examinations in the same year.

Table 2 : Numbers taking the Maturity and Entrance
Examinations in 1990
Technical

Grammar Secondary  Total
School School

(a)Number of students finishing last grade = 24617 30357 54974
(b)Number succéeding in Maturity Exam. 24136 28930 53039
- (c)Success Rate - (b) as percent of (a) 98% 95% 96 %
(d)Number taking entrance examination 29093 11516 *41261
(e)Number entering university course 11039 4204  **15469
(f) Success Rate - (e) as percent of (d) 38.9% 36.5% 37.5%

*Of these, 58.5% also took the Maturity Examination in the same year
** Of these, 64.1% took the Maturity Examination in the same year

Students have to choose physics as one of their two university entrance
examination subjects if they want to enter courses in medicine, pharmacy,
all kinds of engineering, physics, chemistry, mathematics, geology,
meteorology, and teacher training involving physics, mathematics, or
technical subjects.

The entrance examination consists of both oral and written examinations.
A student's maximum total mark is 120, of which 60 marks are derived
from the secondary school and 60 from the entrance examination papers.
The 60 marks from the secondary school are determined by marks
obtained in the following subjects: mother language, history,
mathematics, foreign language, physics and one of the following subjects:
biology, second foreign language, chemistry, geography, technics,
knowledge of education. A student is given a mark out of 5 for each
subject in each of the last two years of secondary school. A typical student's
mark may thus be made up as follows : -
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I grade  IV.grade

mother language 4 5
mathematics 5 5
history 3 4
physics 5 5
English 4 4
biology (option) 4 4
sum 25 27 = 52 points

The 60 marks for the entrance examinations are distributed between the
two examination subjects. Thus for physics as one subject there are 30
marks, divided equally between the written and the oral components.

The standards required in order to secure university entrance are
determined by the Ministry of Education - in the light of target numbers
and on the basis of recommendations of the universities. The numbers
change each year. In order to arrive at these standards, the complete
distribution of the results, i.e. the sums of the marks derived from the
secondary school and the marks obtained for the entrance examinations
have to be used.

Students can only be admitted to a university (or other higher grades of
education), if they obtain :

- at least 30 examination marks in the course of the entrance
examinations ( irrespective of the school assigned marks ) and

- at least 70 marks in total, including the school marks.

Table 3 gives data on the application rates and entry standards for several
departments in three universities.

The Form of the Examinations

The two subjects which a student chooses for the entrance examination
must also be taken in the Maturity Examination. The choice of these two
subjects will be constrained by requirements of the university faculties or
courses which the student wants to enter. In order to avoid requiring a
candidate to take two examinations in the same subject, there are special
common-maturity-entrance written examinations for mathematics,
physics, chemistry and biology. This means that there are two kinds of
final physics examination. One is for those who choose physics as one of
their options for the Maturity Examination but do not want to take the
physics university entrance examination (First Version). The other
(Second Version) is the common-maturity-entrance-written physics
examination for those who choose physics also as an entrance
examination subject.
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Table 3: Application Rates and Entry Standards for University

Courses
Branch Number of applicant| Application rate* | Standards**
1988[1989[1990 [1988]/1989(1990|1988]1989[1990

—

Faculty of Science, Eotovos University,Budapes

mathematics .
147178 186 | 1,5 | 1,7 1,71 100| 100| 101

and physics

chemistry 10 8 13 (0,7 | 0,5{ 0,9] 101]| 101} 100
and physics

mathematics 27| 12 18 |1,4 |0,5]| 0,9 98| 96 97
and technics

physicist S8 54 67 2,3 }12,2]| 1,911131118]| 114
mathematician| 30 | 34 35 11,5 (1,7 1,2 110116 110
geologist - 29 54 - 2,1 5,4/ 100 | 101 105
meteorologist 37| 23 17 |46 (29| 2,1| 108| 103| 105
chemist 27 30 43 '1,4 1,5! 1,41 105| 108 100
Technical University, Budapest
architect 248 | 269 369 25| 2,2} 2,5| 109|120 115
mechanical 479| 339 433 | 16| 1,2| 1,4 98| 95| 87
chemical 195184 240 | 1,911,441 1,4 92| 90| 10t
electrical 80s| 731| 958 | 2,0| 1,6| 2,3 | 107|104 104
engineer

Medical University, Budapest

%eh“:;i?ian 1058|1025 929 | 35|3,4| 33| 112|114 108
dentist 246 202| 184 | 41|3,4| 3,1 111]110]| 103
pharmacist 294| 279| 2001/ 2,1 | 2,0] 1,4 96| 97 90

¥The ratio of applicants to guiding number
%¥%*Required in order to be sure of a pass for entry to a university
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In the First Version the student may make a choice between only oral or
only written forms of the physics examination. In the Second Version
candidates have to take both the common-maturity-entrance written
physics examination and an oral physics entrance examination. The
organisation of the Maturity Examination is the responsibility of the
schools concerned, but the written problems for the external component
are set by the Ministry of Education. Thus, the final examination for the
secondary schools is external and internal at the same time. The
organisation of the entrance examinations is the responsibility of the
National Office of Admission in Higher Education (NOAHE).

The Examination Methods Used

In the First Version, physics may be examined by a written paper only. In
this case every candidate will write the paper at the same time all over the
country. The students have a book entitled "Synthetic Collection of
Exercises and Problems in Physics", published in two separate volumes,
one for the Grammar Schools and one for the Technical Secondary
Schools; both contain more than 2000 problems. The examination
problems are chosen from these books, so they may be known by the
students before the examination.

On behalf of the Ministry of Education, an expert in the National Institute
of Public Education compiles five sets of problems from these books (five
sets for the Grammar Schools and another five sets for the Technical
Secondary Schools). Every set contains six problems. After revision by two
practising teachers, the corrected versions are sealed in five separate
envelopes. On the morning of the examination day ( ihere are separate
days for Grammar Schools and for Technical Secondary Schools) a
representative of the Ministry of Education chooses one from the five
sealed envelopes in a TV studio in front of the camera. The expert then
opens the chosen envelope and announces the numbers of the tasks
which comprise the written physics examination. The event is
transmitted live on T.V. and radio. The students have 4 hours to work on
the paper.

Example 1 shows the questions selected for this version in 1990 and the
marks assigned. In choosing the six questions, the expert has to conform
with rules prescribed by the Ministry. These include the following
requirements :

- there must be one theoretical problem, one question on the
analysis of the results of experimental measurements, and four on
problems involving numerical work

- the questions must make the candidates think and must help to
elicit the level of development of the candidate's thinking in physics.

- pocket calculators and tables of functions may be used.
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The Second Version of the physics examination is the common-maturity-
entrance written exam. The NOAHE sets up a separate committee to
compile the test-paper in each subject. The physics committee has eleven
members, all of whom are qualified physics educators. Most of them are
teachers in the different universities and only three are secondary physics
teachers. They work on a test-paper, in strictest confidence, for five
months and usually make six or more parallel versions. The NOAHE
chooses one of the six versions. Example 2 gives in full the written
examination set in 1990. In this examination, as in the Maturity,
candidates have to attempt all of the questions.

The other part of the entrance examination is the oral part. For this part,
the board of examiners has a president and two examiners for the
examination subjects who are teachers of the faculty. Usually a secondary
teacher (who may be an examiner as well) and a representative of the
students are on the committee also. Between 10 and 14 candidates take the
oral examination per day before a board of examiners from two subjects.
The length of the examination is 30-40 minutes per candidate. The
members of the committee try to judge the ability to reason of the
candidate and in what manner he/she can apply knowledge. Usually the
examiners give qualitative questions - questions designed to set one
thinking - to the candidate. Example 3 gives a set of such questions.

It is generally believed that the oral is not an objective or impartial
assessment, and there are no written rules about the assessment of an oral.
However, an oral does establish a living connection between the candidate
and the examiners. It gives an opportunity to observe the behaviour of
the candidate in an unexpected situation, and to judge such qualities as:
types of reaction, flexibility of thinking, sense of phrasing, and other
personal characteristics. Adequate knowledge of physics is not by itself a
sufficient condition for becoming a professional, whether in physics or in
other professions.

For the First Version of the physics examination, when the "oral only"
version is chosen, it is a typical external examination. The examiner is a
school teacher and the chairman is sent by the authority. The oral
maturity physics examination consists of

- a short report about a topic of physics (in this part of the oral, the
student has time and freedom to express ideas in his/her own words)
10 minutes
- a short execution of an experiment or measurement (it may be a
simple demonstration experiment too) 10 minutes
- and of course an open-ended question for problem-solving
10 minutes.
For preparation, the student has a further 30 minutes.
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The Marking of the Examination

Marking guides and suggestions about the marking are prepared for both
the First Version and the Second Version of the written examination to
promote uniform evaluation of students' attainments.

For the First Version (the Maturity Examination), on the day after the
examination, one possible solution of the problems, and the suggested
marking guides are sent by the NIPE to the schools. These are also
published in a newspaper at the same time. The school teachers correct
and mark the papers using the distributed guides. It is the chairman's
duty to supervise this work. For the Second Version, all candidates sit the
paper at the same time, coming to one of a set of centres. There is one
centre in each town where there is a university. Each candidate produces
two copies of his/her answers, one of which is sent to the candidate's
school to serve as the "Maturity Examination". The other is used for the
entrance examination.

The Marking Scheme

On the solution sheets, one possible solution of each item is included.
However, in addition to the published solutions, a score has to be given
for any right solution of the complete item, or for a specified sub - section:
full marks are given wherever a problem is solved according to correct
principles and is numerically correct. The published maximum score for
each question cannot be exceeded.

Solutions which are only partially correct have to be evaluated with great
care. However it follows as a matter of course in these cases, that it is
impossible to give precise and unambiguous instruction about the ways in
which marks are to be given. However, several general rules are given to
enhance uniform practice.

Where a question is made up of several parts, then each part is evaluated
separately and given a mark for that part. Where an answer is incorrect
simply because of a numerical error, 75 to 80 percent of the maximum
mark is given. Where a wrong answer to one section has been penalised, it
is accepted as correct wherever the result has to be used in a later section.
The numerical values of answers are accepted if they are within 5 percent
of the correct value. Any system of weights and measures is accepted if it
is appropriate and is used consistently.

The marking has to be carried out and recorded in such a way that a
supervisor can check it on a later occasion if required. The physics paper is
marked out of 100, and the marks are subsequently converted to a 15 point
scale by a scaling which is linear apart from giving a scaled mark of 15 to
all raw scores of 90 or above.
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Analysis of the Results

There is no statistical publication for the "Maturity Examination” in
Hungary. It is not necessary for schools to give feed back about their results
to the students. However, the National Office of Admission in Higher
Education (NOAHE) collects, analyses and reports on the entrance
examination every year. The data for each candidate are stored in a
computer. There are three important publications of the NOAHE
concerned with the results of the entrance examinations.

The first is "Entrance Examinations in Higher Education". It is intended
mainly to inform the authorities. It contains full data about the results:
the numbers of applicants, the marks derived from the secondary schools
own marking, the marks obtained in the course of entrance examinations,
the distribution of results according to student gender, the types of the
secondary schools and the district. Other data include the numbers of
candidates who were successful for entry to the different kinds of
university and to other higher education courses, and of course all data are
given separately for each entrance subjects.

The second publication is "The Results of Secondary Schools in the
Entrance Examinations for Higher Education”. This provides feed-back for
the secondary schools and the local authorities. It contains the name and
address of each secondary school (Grammar Schools and Technical
Secondary Schools) which entered candidates in that year, and the results
of their candidates for each of the different universities. 1t also reports
separately on the school generated marks and the written examination
marks. It also gives the numbers of

- all candidates attempting the examination,

- the successful candidates (who reached the standards required),

- the candidates who have achieved admission to somewhere.

The third publication is entitled "Written Problems from Entrance
Examinations and possibilities on Higher Education” and is a book for the
intended candidates. It contains all kinds of test questions used in the
course of the entrance examinations in the previous year, the numbers of
applicants, the application rate - the ratio of applicants to target numbers,
and the standards required in order to be sure of a pass for entry to each
type of course in each university.

Table 4 shows statistical data for the Second Version of the entrance
examination, giving the scaled marks out of 15 for the written and oral
components separately.
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Table 4 : Data for the Second Version of the Physics Examination

Written Exam. Marks Oral Exam. Marks

Mean St.Dev. r* Mean St.Dev. r*
All candidates 7.21 3.93 0.46 9.27 5.05 0.62
Male 780 392 0.52 9.46 5.52 0.63
Female 6.00 3.68 0.43 8.97 477 0.64
Successful Candidates 9.16 3.60 0.12 12.19 2.81 0.08
Male 984 333 0.20 12.48 2.63 0.10
Female 7.70 3.71 0.17 11.73 3.02 0.16

r* is the correlation coefficient between the external examination marks
and the schools' own, internal, marks.

About 35% of the entrants are women, and they account for a slightly
smaller proportion of the successes. The data show that women do
relatively better on the oral than on the written components. The
correlations with the school's own results are modest, and it is interesting
that they are higher for the oral rather than for the written component.
The much lower correlations for those who succeed is probably an artefact,
arising because correlations between any two sets of data are bound to
decrease if a limited range only of the data is selected. It is remarkable that
in Hungary there is a strong aversion to tests in general and in particular
to the close-ended (so-called multiple choice) types of examination
question. Such questions are not used in the written entrance
examinations and other features of standardised or psychological testing,
including for example the pre-testing of questions, are not incorporated.

Links with Schools, Teachers and Pupils

Links with schools teachers and pupils are achieved mainly through the
feed-back publications, and the inclusion of teachers in the various
examining groups as already described. The books of problems from which
the questions for the First Version of the examinations are selected are
another form of feed-back.

Comments on Quality and Effects

The aims of the entrance examination do not reflect and support the

practice of good physics teaching in Hungary. It is concerned only with the
solving of written problems, so that candidates are not interested in doing
experiments or in making their own measurements. An examination like
the Nuffield examination is more detailed and authentic reflection of the
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aims that good physics teaching ought to have. However, we have more
than 11000 candidates taking the physics entrance examination at the same
time and in a few centres! The correct assessment of physics attainment
demands hard work and much time per person even without any practical
assessments. However, current practice might be throwing away useful
data by condensing all the information about a candidate into only one
number.
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Example 1. The Written Examination in Physics for 1990
- First Version

The Selection Announced

I. Numerical tasks Score
37.14 10
247 15
10.29 15
16.23 20

II. Analysis of an experiment, theoretical problem

15.73 20
27.44 20

sum: 100 points

The serial number of each task is in accordance with the serial number of
the tasks in the Synthetic Collection of Exercises and Problems in Physics
for Gymnasium (Tankonyvkiadd, reference number 81304)

Grading
Sum of Scores Grade
0-19 fail
79 -100 very good

The Selected Questions

37.14. Radium, with a mass number 226 and an atomic number 88, emits
alpha rays. What is the atomic number and the mass number of the new
atom that remains?

247. A flywheel that was rotating at an initial rate of 4000 revolutions per
minute stops with uniform deceleration in 2 hours. How many
revolutions does it complete during this time?

10.29. A compressed spring pushes apart two trolleys having masses of 0.2
kg and 0.3 kg respectively, in such a way that the trolleys that were
initially at rest are separated by 60 cm after 5s. The mass of the spring and
friction are negligible. What is the velocity of the trolleys?

16.23. An electron accelerated by 1500 V is shot in a direction
perpendicular to the magnetic induction into a homogeneous magnetic
field. The initial velocity of the electron is zero. What is the magnitude of
the magnetic induction if the electron is moving along a circle having a
radius 1 cm?
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Example 1: First Version Examination- Continued

15.73. Why does Ohm's law not hold for the filament of an incandescent
lamp? Analyse the graph showing the current consumption of a lamp as a
function of the voltage applied to it. What is the resistance of the lamp at
room temperature and at its working temperature at 220 V? What is the
power of the lamp?

The tangent to the curve corresponding to U=0 V is also shown in the
diagram. /(A)h

051 |/

0,4-
0,34
0,21

0,11

0" 20 40 60 80 100 120 140 160 180 200 220 U(V)
27.44. The heat capacity of a calorimeter was determined in the following
manner. 1.2 kg of water was poured into the calorimeter. Some time later
its temperature was measured and was found to be 12°C. Then, 0.5 dm3 of
80°C water was added to the water in the calorimeter. The temperature of

the water became 30°C and it remained constant while the water was being
stirred continuously. What is the heat capacity of the calorimeter?




98 Chapter 7 : Hungary

Example 2 : The Written Examination in Physics for 1990
- Second Version

The problems may be solved in any order. You have to solve only one of
the two alternatives in Problem 3.

1.) A motorcycle starting from a standing position is moving with
uniformly increasing velocity along a horizontal circle having a radius 20

m. Its tangential acceleration is 2 m/s? in magnitude.

a) After what length of time will the magnitude of the acceleration

have risen to double the starting value? (score 10)
b) What is the angle between the directions of acceleration and
velocity at this time? (score 5)

2.) From a battery having a voltage of 24 V and negligible internal
resistance a consumer device is operated having an operating voltage of 6
V and power 30 W, shown in the diagram.

20—
3R\
— R
R
Q O—-
24V

a) What is the resistance R if the consumer device has the required
operating voltage? (score 10)
b) What is the power consumption of the resistance R?  (score 5)

3.A) This option is recommended to applicants for medical higher
education

The upper measuring range of a human hemometer is 40 kPa.

a) How long a tube is needed, if we produce such a pressure by a
mercury column filling a vertical tube?

Pg = 13.6Kg/m? g=10m/s2 (score 4)
b) How long a tube would be needed if we use water instead of
mercury? (score 4)

c) Write down the minimal work which is needed to fill up the
perpendicular tube in the a) and b) cases, the tube having the same cross
section in both cases. (score 7)
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Example 2: Second Version Examination - Continued

3.B) In a pipeline nitrogen is flowing at a pressure of 5 x 105 Pa and its
temperature is 17°C. 2.5 kg gas passes through the cross section of the pipe
having a surface of 6 cm? in 5 minutes.

a) What is the density of the flowing gas? (score 8)
b) What is the drift speed of the gas? (score 7)
NaA=6x1028permol; k=138x102 J/K; R=831]J/molK

1 mol nitrogen has a mass of 28 g.

4.) The cross section of a prism is an equilateral triangle. The refractive
index of the material of the prism is 1.6. A light ray falls onto one of the
faces of the prism at the mid-point shown in the diagram. The angle of

incidence is 20°.

a) What is the angle between the
emerging ray and the face from which it
emerges? (score 9)

b) What are the velocity of the
propagation of light and its wavelength in the
prism, if the energy of the light's photon is
4x10-197

h=66x1034Js; c;;;=3x108m/s (score 6)

5.) A wedge is situated on a 30° slope and a cube stands on its horizontal

surface.
Both are moving with an acceleration
down the slope. Two minutes after the
start their common velocity is 6.5 m/s.
During these two minutes the work of the
frictional force of the slope acting on the
wedgeis 6.8 ]

(g=10m/s?).
a) What is the mass of the wedge? (score 12)
b) What is the frictional force acting on the cube? (score 8)

6.) From a very long distance an alpha particle is coming near to a free

lithium nucleus, which was originally at rest, along the right line

connecting the two particles. Regard the particles as uniform points.

What was the initial energy of the alpha particle, if it approaches to within

10-14 m of the lithium nucleus? (score 20)
my = 6.64 x 10 27 kg; q=3.2x1019C; m . =1.15x 1026 kg;
q;=48x1019C '

k=1/4neg =9x10° Nm2/ 2
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Example 3: Schedule of Questions for an Oral Examination

1) What is the direction of the force exerted by an ideally slippery surface
on another surface slipping on it? How is this direction modified if the
surface is not ideally slippery?

2) Examine, by using the fundamental law of dynamics, why bodies are in
a stress-free state during their free fall. Explain on this basis why we feel
that we are closer to weightlessness when floating on water than when we
are standing on the ground.

3) Can internal forces change

- the translational energy
- the rotational energy
- the total kinetic energy of a body ?

4) Suppose you have to give electric charge to a body. In what ways can
you fulfil this task?

5) Does the electromotive force of a battery depend on the resistance
connected to it?

6) By what experiment could you decide whether electromagnetic waves
are transverse or longitudinal? Give a procedure for the visible spectrum
and for radio waves.
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General Features

The examinations to be described are the National Center Test (NCT) and
the entrance examinations of Kyushu University and Sophia University.
In Japan, two sets of examinations, the one National Center Test and
many entrance examinations are administered annually. The National
Center Test is required for all students entering any of the national and
public universities, and for some faculties of private universities as the
first stage of their entrance examinations. An additional entrance
examination is administered by each university. There are 507
universities and 593 junior colleges in Japan in 1990 (Table 1). The dates
and methods for these entrance examinations are different not only
between different universities but also between faculties and sometimes
- even departments in the same university. I shall describe the tests for
Kyushu University as an example of a national university and Sophia -
University as a private university.

Table 1: Numbers in Higher Education
- Institutions and Students

Universities Junior Colleges
No. Inst. [No. Student No. Inst. | No. Student
National 96 100,991 41 5,825
Public - 29 14,182 54 9,931
Private 372 377,167 498 219,439
Total 507 492,340 593 235,195

(Information provided by the Ministry of Education)
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Students between ages 15 and 18 spend three years in high school and
usually study 8 subjects in each year for 30 - 32 hours per week. All
students have to study physics for one hour per week in the first year and
some can choose to study more of it, for four hours per week, in either the
second or the third year. So the total study of physics can take between 1%
and 6% of a students' time in high school.

Before high school, all students study 9 subjects in each year of the lower
secondary school (three years, students' aged 12 - 15). The students have to
study physics for 1.5 hours per week in the first year and second year, and
two hours in the third year . The total study of physics takes about 5% of a
student's time in the lower secondary school.

Table 2: : 1990 Data : Population and Higher Education Numbers

Group Number Percent
in 1000's
Total number in age group (18 years old) 2 005 100 %
Entrants to high school (1987) 1886 94.3%
Graduates from high school 1767 88.1%
Candidates for university and college 1160 57.9%
Graduates from high school in 1990 868 43.3%
Others 292 14.6%
Entrants to university and college 728 36.3% *
Universities 492 24.6% *
Colleges 235 11.7% *
Candidates for the National Center Tests 431
Graduates from high school in 1990 265 13.3%
Others 165
Candidates in physics in the National Center Tests 136 6.8% *
Studying physics in high school about  35%**
Entrants to science related faculties *** 142 about 7%
National and public universities 50
Private universities 91
Studying physical sciences and engineering 105
biological sciences 25

medical sciences 12

* All entrants including students more than 18 years old

Estimated from the circulation of physics textbooks in high schools
(reference 1).

** All students of physical science, half in biological science, and three
quarters in medical sciences take physics courses in high schools (ref. 2).

*%
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Table 2 gives data on the numbers and percentages studying high school
and university courses in physics. There are no direct data for physics
courses in high schools. However the proportion of the circulation of
physics textbooks to the age groups in high schools indicates the ratio of
enrollment. It has decreased rapidly over the past 10 years ago, from about
80% to 35%. The main reasons for this decrease in the physics enrolment
is the change in the National Curriculum in 1982. However, it is also
believed that another reason is that the physics problems of the university
entrance examinations have become more and more difficult. A new
national curriculum, in which physics will be no longer be compulsory
but will be an option among a variety of courses, will start in high schools
in 1994. Many physics teachers worry that this new curriculum will lead
to further falls in the enrolments for physics.

Admission to University Courses

Admission to universities and junior colleges is done by each institution,
based on competitive selection using the scholastic achievement test.
Admission is based mainly on an aggregate over all subjects taken by

- candidates in the entrance examinations. Some faculties and universities
have plural examinations to select candidates. There are about ten
thousand sets of examinations organised by universities nationwide. The
numbers and types of subjects in the tests required of candidates vary from
course to course and the weightings of the results of the various subjects
for selection also differ between faculties or departments. Most private
universities admit between 10% and 50% students, on the basis of
recommendation from their upper secondary school principal, to a special
form of entrance examination. Such recommendations can only be made
by high schools selected by the university and assigned a limited number
of recommendations. Some national and public universities also admit
between 5% and 30% of students using the same recommendation system.
However, this system differs in detail between different faculties and
universities. Table 3 shows the process and timings for the university
admissions procedure.

National and Public Universities

All candidates for entrance to national and public universities must take a
two stage examination. The first stage is given by the National Center for
University Entrance Examination in January and the second by the
individual university in February or March. The numbers and types of
subjects vary, between 5 and 1 subjects in both stages according to the
faculty or university. I shall describe the National Center Tests, together
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with the examination courses for faculties related to science in Kyushu
University as an example.

Table 3: The Process of Admission to a University

Month National and Public Univ. Private Univ.

Oct Application for NC Test |Application for Recom.

Nov N | Taking Recom. Test>Result
Jan Taking NC Test Application to Universities
Feb Application to UniversitiegTaking Test of Univ.» Result

March|*Taking Test of Univ—Result|(*Some Univ - late Februaru)

The National Center for Universities Entrance Examination

The National Center (NC) for Universities Entrance Examination was
founded in 1977 to improve university entrance examinations. The
purpose of the National Center Test is "to measure the achievement of the
fundamental studies in the high school curriculum, and its scores are used
as one of the bases on which admission are made."

The members of the Board of the National Center Test are the president of
the Center and presidents of universities, representing the Associations of
National, Public and Private Universities. All national universities and
local public universities, and 16 private universities, participated in the
National Center Test in 1990.

These universities use the results of the test to select their candidates at
the first stage and also to select entrants at the second stage. The total
number of applicants in 1990 was 430 542 , with 62% of them in the 18
years old age group and 28% older than 18. 72% of the applicants were
boys, and 28% girls. The total number of examinees was 408 350. Table 4
shows the number of candidates, and the average and standard deviation
of marks for some of the subjects in the National Center Test in 1990. The
National Center sends the results of their marks not to the examinees, but
to universities at the request of the universities.
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Table 4 : Scores in the National Center Test

Subject [Candidates Full Mark Average Std. Dev
Japanese [400,078 200 133.1 29.8
Language (100) (66.6) (14.9)
English 406,532 200 137.6 36.3‘
(100) (68.8) (18.1)
Japanese
World.His| 115,112 100 64.5 18.1
Geography| 118,064 100 65.9 13.2
Maths.1|353,010 100 73.4 23.4
Maths.11({327,034 100 64.3 226
Physics [132,123 100 741 17.1
Chemistry| 164,026 100 67.8 18.1
Biology (122,073 100 62.1 16.1
Earth/Space| 21,148 100 66.1 17.8
Science 1| 3,124 97 516 14.6

The numbers in parentheses  denote percentages

Kyushu University

Kyushu University has 10 faculties, the following 6 being related to
science: Science, Medicine, Dentistry, Pharmacy, Engineering and
Agriculture. At the first stage each faculty selects students who take
Japanese, English, Mathematics I and II, one Social Study and one or two
Sciences in National Center Test, using the aggregation of subjects’' marks
with weightings as shown in Table 3. The science faculty requires one
examination at the second stage, whilst the others require two
examinations which are called former term and later term examinations.
90% of entrants are selected in the former and 10% in the later, by using
the total mark of the first stage and second stage examinations. The
weights of subjects for all faculties for the former term and three faculties
for the later term are shown in Table 5.
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Table 5: Subjects and Mark Weightings for Kyushu University

FormerTerm Later Term

Courses | 6 Faculties| Medicine |Engineering Agricultr.

Ist Stage | time mark | time mark | time mark |[iime mark
(min) (min) {min) (min)

English | 80 100 | 80 50| 80 100| 80 100
Japanese | 80 100 [ 80 100| 80 100| BO 50

Meaih. 120 100 | 120 100 60 100|120 150
Social 60 50 [ 60 50| 60 s0| B0 5O
Science 60 S0 | 120 200 60 501120 150
2nd Stage

English 120 200 90 150 50 100

Maih. 150 250 120 150

Science |150 250

Paper 180 300
Oral

Integrated

Total 1100 650 650 800

A few students may choose French or German instead of English

In the first stage, one (60 min.) or two (120 min.) have to be chosen from
Physics, Chemistry, Biology and Earth Science. Two are required in the
second stage, with choice restricted to Physics, Chemistry, Biology for
Medicine, and Physics And Chemistry both required for engineering.

In 1990, there were 8 124 applicants and 2 411 of them were successful.
Each faculty selected about 90% of the entrants in the first stage tests. 3 145
candidates took the physics test in the second stage examination. The
percentage weight of the mark of physics test relative to the total is about
16%; 4.5% is for the physics of the National Center Test and 11.4% is for
the physics test of the second stage in Kyushu University.

Private Universities
77% of university students study in private universities. As private

universities are less controlled by the government than national
universities, there is great diversity in their entrance examinations.
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However usually three of four subject tests are required for an
examination for each course. Almost all entrance examinations of private
universities are done in February before the second stage entrance
examinations of national and public universities (Table 3).

A student can choose to take up to about 10 different course examinations
of private universities, and 2 of national universities. Therefore the ratio
of applicants to entrants is much higher in private than in national
universities. Because the numbers of students per marker are large and
times allocated for marking and selecting are quite short in the private
sector compared with the national universities, the methods of entrance
examination used by the private universities are simpler and many
private universities use only multiple choice tests. The case of Sophia
University is described below as an example.

Sophia University

There are seven faculties in Sophia University. However only the Faculty
of Science and Technology requires a physics examination for entrance.
Each department of the Faculty (Mechanics, Electronics, Mathematics,
Physics and Chemistry) has two kinds of examinations: one is based on the
recommendation by high schools and the other on written tests alone. For
the written test route, most science courses require results in English,
Mathematics, Physics and Chemistry , but physics does not require
chemistry, whilst mathematics requires only English and mathematics.
The total examination time and the maximum total marks are the same
for all departments while the actual subjects required and the mark levels
required to obtain admission differ from one department to another.The
physics department gives equal weight to tests in English, physics and
mathematics. Only the mathematics department uses a second stage of
examination, which in this case is just a test in mathematics lasting 120
minutes and including in that time written and oral tests.

Sophia University uses school data in the recommendation system; 435
high school principals were asked to recommend their students as
applicants in 1990. For the university as a whole 1102 students were
recommended and 648 of them were successful. The criteria for selection
include school data, results for a common English test and for
examinations by each department, for example, mathematics and physics
tests may be given by the physics department. The examinations for
entrants by this route are not the same as those used for those applying
through written tests alone. Table 6 shows the numbers of entrants and
numbers who gained admission by the two routes.
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Table 6 : Data for the Entrance Examination of Sophia University

Entrance Examination Recommendation Total

Departments Applied Entered Applied Entered Entrants
Mechanics 1,257 233 73 40 90
Electronics 1,161 234 S0 19 80
Chemistry 1,120 318 68 37 90
Physics 1,232 145 62 29 50
Mathematics 329 93 S50 19 40
. Total 5,099 : 983 354 161 350

* All successful students of the recommendation system became entrants;
however, only less than 20% (189/983) of those successful in the entrance
examination became entrants because most of them would succeed for
several other universities also and might not then choose Sophia.

Examination Fees

There is an examination fee for each set of examinations, both for each
individual university's tests and for the National Center Test, which
candidates must pay for themselves. The entrance fee of each course in a
national university was set at a uniform rate of 13,000 Yen ( about 100 U.S.
dollars) for 1991. For the National Center Test, candidates who take more
than three subjects must pay 12,000 Yen and others 8,000 Yen. The
entrance fees of each course in the private universities vary between
20,000 Yen and 55,000 Yen, and the average is about 30,000 Yen. The
entrance examination is a very important source of income for private
universities. The National Center has 101 permanent staff in addition to
the examiners and other members of committees; however they are
supported by national funds.

The Form of the Examination
General Outline

The physics problems used in the entrance examination of the various
universities have common feature in their styles and structures, but they
vary in quality from university to university. Physics tests aim to evaluate
the achievement of physics studies in high school and the students' ability
to solve problems. All high schools teach the same physics course as
prescribed by the national curriculum. The Ministry of Education
published annual reference books about the preparation of tests for all
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subjects and distributed copies to all universities until 1986. Examiners
prepare problems by making reference to such books, to the national
curriculum Course of Study and to the text books which are authorized by
the Ministry of Education.

The objectives for physics in high schools are described in the Course of
Study as "To make students understand principles and laws of physics by
carrying out observations, experiments, etc. on force and motion,
electricity and magnetism and atoms which are selected from among
natural matters and phenomena, thereby developing students' ability and
positive attitude to consider things on the basis of physics." The contents
of the physics tests must be chosen from the contents of the Course of
Study: Force and Energy, Force and Motion, Wave Motion, Electricity and
Magnetism and Atoms.

Most physics tests consist of three or four structured questions. Methods
used are coded answers; multiple choice and only numerical value
answers, and short answers; completion, formula and numerical
calculation, and short description. Coded answers are used by the
National Center and private universities. National universities use
mainly short answer questions. Times allocated to physics tests vary
between 30 min. and 120 min.

The External Tests

The physics examination paper of the National Center Test contains 22
multiple choice questions grouped around four topics. to be answered in
60 minutes. This method and structure has been maintained since the
examination was instituted, but since 1990, the detail has been greatly
improved by considering teachers' opinions. Example 1 shows the
questions on two of the topics for a typical test, together with the schedule
for the whole test.

The physics examination paper of Kyushu University sets 3 structured
problems to be tackled in 75 minutes. Two of these each require a set of
short answers, 16 in all, the third asks for the filling in of gaps, 12 in all, in
a set of sentences about a third topic. These questions require students to
answer not only by manipulating formula but also by using graphs and
describing their ideas. Example 2 shows a complete paper of this type.

The physics examination paper for Sophia University is composed of
multiple choice questions distributed as follows :

8 questions in 60 minutes for departments of Mechanics and Electronics,
12 questions in 90 minutes for the Physics Department,
4 questions in 30 minutes for the Chemistry Department.
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Example 3 gives some questions taken from a Sophia University physics
examination.

Some of the same questions are used both for the Physics Department and
the Chemistry Department tests.

The physics test for entry to physics by the recommendation route consists
of short answers, including open questions, to be answered in 120
minutes.

None of the entrance examinations includes any tests of practical work in
physics. There are no tests involving use of equipment and the samples
surveyed give little emphasis, in the written items, to questions about
students' laboratory work.

Internal Assessments

Schools submit school data to support university applications. For school
data, teachers evaluate students' achievement in each subject in the form
of five grades between 5 (maximum) and 1 (minimum). For example,
Sophia University requires school principals to recommend only from
those students who obtain more than grade 4 on average over all subjects
studies in all three school years. However because there are no common
criteria shared between schools, teachers usually evaluate students relative
only to their own schools standards and criteria. Because there is a wide
variety of academic level of students from school to school, university
examiners believe that the reliability of school data is quite low, and
generally they don't want to use them to select students for admission.

Preparation and Marking

The processes of preparation, of marking and of analysis of results for the
entrance examinations are secret in Japan. Usually universities do not
publish even their examination problems and correct answers officially.
Only the National Center publishes some information on its tests. The
preparation and marking of tests are done by teaching staff of universities
and not by school teachers. There is no pre-testing of items, even by the
National Center, but the Center does post-testing using some volunteer
students of Tokyo University every year.

For the National Center Tests, there are two expert committees, one for
Test-Setting and one for Review of Test-Items. The members of the Test-
Setting sub-committee of physics are 10 - 20 physics professors of
universities. The term of membership is two years, and half of them are
replaced by the newly appointed members every year. Only the name of
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the chair-person is published; the names of the others are secret even after
the tests. The members of the Review of Test-Items sub-committee are
professors with experience as chair-persons of the Test-Setting sub-
committee, and they check the test-items prepared by that sub-committee.
It takes 18 months to prepare a physics test. Marking of the test is done by
computers and the results are sent to universities two weeks after the test.

For the universities' tests the physics papers are prepared by staff of each
university. The number of staff who are preparing physics tests in
universities varies between 1 and 10. The average is 5.7 persons for
national universities, and 4.2 for private universities (reference 4). The
average number of markers of physics tests is 9.9 for national and 6.5 for
private universities. The average time allocated to mark physics tests is
2.7 days in both national and private systems. The average ratio of
candidates marked per marker per day is 129 for private, and 50 for
national universities.

Analysis of the Results

Each university and the National Center have data from statistical
analyses of the results of their examinations but they seldom publish
them. Some of the data is used as reference in preparation of next year's
examination in their own institutions. The National Center publishes
only the average mark and standard deviation of each subject every year.
A chair-person of the setting committee for physics has written an article
(reference 5) on the physics tests with an analysis of the results, including
discrimination data, for a circular to the universities in 1985. This is the
only occasion on which such detailed data have been published.
However, recently physics chair-persons have begun to publish such
analyses together with comments on the examination performance.

The National Center sends results of tests to universities but not to
students. However,students have to decide which course examinations to
attempt for their the second stage university examination and need
feedback on their first stage to guide them. This is provided by private
companies. After the test, students send their recalled answers with
names of their desired university courses to several major companies in
the education related industry. The companies collect such answers and
analyse them statistically, and they send students an estimate of their
result together with their prediction of the lowest marks required for
successful with each university. Students choose where to apply to
universities by referring to such data. The companies publish many guide
books, on how to apply to universities, for students, parents and teachers,
analysing results of questions and of their own similar 'try-out'
examinations. Table 7 shows some examples of the ranking of
universities by private companies.
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Table 7: Ranking of Universities by Bottom Average Marks*

(a) Physics Departments of National and Public Universities

Bottom [Sujects of Entrance Exam, Required by Each University
Average| 5 subjects| 4 subjects| 3 subjects 2 subjects
Marks [ EngJapa.| English | English| Math Math
Math.Sci:2| Math.Sci:2 | Math.Sci| Sci:2 Sci.
69 *Kyoto "Kyoto | “Tokyo
68 *Tokyo
66 *(Osaka “Tohoku
65 *Tohoku "Osaka "Kobe
Tokyo
Ins Tech
*Tokyo
64 Ins Tech
63 *Nagoya "Hokkaido

continuing to 52. Sci:2 means 2 subjects of science, Physics and Chemistry
Dates of Exam.: *: 5~10 March, ":12~23 March

*Lowest average marks of successful entrants

(b) Physics Departments of Private Universities

Min.m. 4 subjects 3 subjects

Marks| English,Math.Physics,Chemistryl English,Math.Physics

69 waseda Univ. (19 Feb.)

66 Keio Univ. (14 Feb.) Sophia Univ. (8 Feb.)
65 *Science Univ. Tokyo (12 Feb) " Kansai Gakuin (7 Feb.)

continuing to 50. *: Science I and Physics, ": Physics or Chemistry
Dates of the examination are shown in parentheses

Links with Schools, Teachers and Pupils
Generally there is no direct official feedback to students and teachers from

examiners based on the results. In some local areas, notably Osaka,
Hokkaido and Nagoya, physics teachers in universities and high schools
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have meetings after the entrance examinations to discuss physics
problems privately. Some of these meetings are organised by local
branches of the Physics Education Society. The National Center asks
physics educators and high school teachers to present their opinions about
the tests in two ways: collecting reports from their society or association,
and by the chair-person of the Test Setting Sub-committee listening
directly to some teachers . The Physics Education Society set up a
committee to assess the physics problems of the National Test when it first
started 13 years ago and this committee sends out, to about 350 out of 1400
-members, questionnaires to investigate their opinions about the physics
problems in the test. A report based on analysis of the responses is
submitted to the National Center every year. The National Center
publishes a report on the test which includes such opinions.

The committee of the Physics Education Society also discusses the physics
problems of some universities and publishes reports in the journal of the
society. Such discussion is mainly focussed on the validity of the
problems, the adequacy of the contents, and the levels of difficulty for the
candidates. There are a few discussions about the aims, the methods and
the marking schemes for the examination.

Opinion on Quality and Effects

In Japan, students are under pressure of competition to enter high graded
universities. Students tend to study hard only in preparation for the
entrance examinations. Although the objective of the physics course laid
down by the Ministry of Education is "to make students understand
principles and laws of physics by carrying out observation, experiments. . ",
few universities test the achievement of this objective, especially the
ability to make observations and to experiment. Students believe that, in
order to succeed in physics examinations, it is better to memorise
formulae and to master the techniques for solving harder theoretical
problems quickly than to do-experiments, or to look for training in
scientific thinking (references 6 and 7).

The National Center Test was introduced to improve such situation but
the initial purpose has not yet been achieved . Both the National Test and
many private universities' tests use only multiple choice coded answers
problems. These promote training in solving skills amongst students,
who use similar 'try-out' examinations provided by the education related
industry. One result of these procedures is to increase passive attitudes
amongst our students. The National Center Test is mainly used to select
examinees not only for entrants to each university but also for applicants
of all national and public universities ranked by the education related
industries. Therefore competition between students has become more
widespread and more serious. '
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Before the introduction of the National Test, entrance examinations of
national universities were done in March. The National Test is done in
January and it disturbs teaching schedules in high schools whose term
ends in March (reference 8). Usually topics involving atoms are taught in
high schools in January and February and teachers want to exclude such
topics from the contents of the National Test.

It is said that the physics problems in the universities' entrance
examinations are becoming harder, requiring more theoretical knowledge
and complicated calculations. This trend in turn makes physics textbooks
harder. Investigations of students' opinions indicate that physics is not
thought to be interesting for the majority of students and, being a hard
subject, it is not wise to choose it for the entrance examinations. The
number of enrolments to physics courses in high schools is decreasing and
physics teachers have to accept that they must teach chemistry and biology.

The physics problems of the National Test also became harder in the late
1980's. The average mark of the physics test was down to 53% in 1989. At
that time, the Physics Education Society published a special issue on the
physics problems in university entrance examinations in which the
members criticized the physics problems strongly. After that examiners
have tended to make easier problems, taking into account the opinions of
teachers and other educators.

Today, high school teachers and some university professors are aware of
the severe effect of entrance examinations on the teaching of physics in
high schools and want to improve the situation. We need educational
analysis of examinations, discussion of their validity and reliability, and
consideration of their effects on teaching in schools. A review is needed to
make sure the aims, methods and marking schemes are adequate to assess
the the achievements of the study of physics. More, and more varied, types
of assessment must be introduced in the university admission tests.
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Physics (Center test January 1990 60 min.)
{Number of problems:1-4, Number of answers:1-22, Points:100)

Problem 1 As in Figure 1, the top end of a light
spring of force constant k is fixed on an inclined
plane of slope angle 45+ to the horizontal plane.

A small object of mass m attached to the bottom
end of the spring is put on the inclined plane along
the maximum slope angle. Let mMthe coefficient of
static friction between the inclined plane and the
small object, }a' the dynamic (moving) one,
and F< M < 1. Let g the magnitude of the
acceleration of gravity. Select one answer

among suggested answers in each case of the -
following questions (Q1-6). (28 points) Fig. 1

A When the small object is put on the place where the spring is
natural length and released from rest, it starts to slide along the
maximum slope angle of the inclined plane.  Let us consider the
motion of the small object sliding down. Let x the distance of
move of the small object along the slope.

Qt What is F, the component of the force acted on the small
object along the maximum slope angle, at distance x ? Let us
support that the positive direction of the force is downward along
the inclined plane. F=

O mo+kz—pmg @ mg—kz—p'mg )
1<) %mﬁh—%ﬂw 0] }z-mg —kz —f;ﬂ’w'
© vImgtkz-yZTumg ® vImg—kz—yT¥mg
Q2  How much work W, is done on the small object by the

gravitational force in the travelling x from the starting point ?
W =[]

(D mgx . @ ;/fmgzv @ %my:
@ -mgz ’ - ©® -vImgs ©® —%"‘0!

Q3 And, during the time, how much work Wa is done on the small
object by the friction force between the small object and
inclined plane. . we [ 3]

O ~#mox @ -vEwmoz @ —Lamez @ 0

Q4 Find the kinetic energy T of the small object after
travelling x in terms of works W,. W= and W, which is the work
done on the small object by elastic force of the spring, W, =——%—kz'

-]
Ow., Ow. 0w 0 waw

© WetWe @ WitWa @ WAWitWy

Qs The small object slides down on the inclined plane, then the
speed of the object becomes zero. If the increase in length of
the string at the moment is given by X, = al"kl. what is the

coefficient a ?
(=]
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B Next, the small object is put on the place where the spring'

length is x’ longer than natural one and released from rest.
It the increase in length x' is in some region, the small object
must keep still by friction.

Qe If the region of x' for the rest of the small object is

expressed by
v s s

what should be the coefficients b and ¢ ?
Suggested answers of [Eand
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Problem 4 Read the following descriptions and answer the
questions below ( Q1 - 3) {20 points)

A gas consist of a large number of molecules moving randomly
towards a great variely of directions. Let us suppose that the
molecules of the gas like small balls of mass m are closed over a
container of volume V. The force exerted on the wall of the
container by one molecule equals the product of i given to the
wall by the molecule in each elastic collision and the rate of the
number of collisions. Hence, the pressure P of the gas (the force
exerted on a unit area of the wall by all molecules of the gas) can
be expressed,

. Nmo!
P—_S-V_

where o' is the average value of the square of the velocity of all
molecules. If we assume that the gas is an ideal gas and the
gas constant is R, the_equation of state of the gas ( Boyle and
Charle’s law ) is PV =| 20 l . Hence, it is found that ¥ is
proportional to the absolute temperature T.

Q1. Select one correct term among the following ones (1) -(7)
in each case and@ in the sentence above.

(1) velocity (2) impulse of the force (3) kinetic energy
(4) potential energy (5) n.ﬁ_ (6) n—%_

(7) nrT
Q2 if '=aT , what should be the proportional constant a?

Select one correct answer among the following suggested
answers (1) - (6). The Avogadro's number is N,.

as
[0} 6mN.R @ 3mN,R @ 2mNR
‘3R 3R
0 = o ® mw;

Q3. Assume that air is an ideal gas of molecules which average
molecular*mass is 30 and R = 8.3 J/(mol-K). Calculate roughly
the average speedv v’ of molecules of air at the temperature 300 K.
Select one correct answer among the following suggested
answers (1) - (7). The molecular mass M equals the product of
Avogadro's number N and the numerical value of the mass m of a
single molecule measured by the gram unit.

v=[2]ms

® 6000 @ 2000 @ 1000 @ 70

© &0 © 300 @ 10
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Example 1: Center Test - continued

Physics Test by Centre of Entrance Examination of University in Japan
January 1990 (1 hour, 100 points)

Problem Question Answer Correct Contents
R oints oints rs
1 (5) 1 4 force’s component on
inclined plan
2(S) 2 3 work by gravity
A 3(4) 3 3 vrork by friction
P. 1 '
4(4) 4 7 kinetic energy
{28)
5(4) S 2 place: speed O
6 4
B 6 (6) region: speed 0
7 6
A 1(5) 8 4 nature of sound
2(5) 9 4 wavelength
from data
P.2 3(5) 10 5 frequency of
B standing wave
(25) 4(9) R 2 spesd fh meta) rod

5(5) 12™13 1,6 shorter rod

1 (6) 14 2 heat by resistance
A
2(7) 15 1 magnetic flux denstty
in cofl
P.3 3(6) 16 8 induced current
B
(27) 17 4 induced electric motive
4(8) force by change of
18 6 magnetic field
19 2 impulse of force
1(10)
P.4 20 7 PY = nRT
(20) 2(5) 21 S y2=?T
3(5) 22 S everage speed of

molecular




Appendix 2. Physics Problems of Kyushu University (75min 125 marks)

[ 1] Answer each questions below. Chodse an appropriate answer from options
in{ }for question(7)and (8). (45marks)

Htis Taro's jobtotake apart two electric fans to pieces and ctean up themto put
them away in his home at the end of summer.  When he took off blades from the two
fans, somethingarousedin hismind.  what would happen if he put the shafts of the
twofans on the same level and switch the two fans on, then put a plastic ruler onthe
shafts?  He triedand found the ruler lo be thrown away immediatetly to the direction
of revolving of the two shafts.  Then Taro turned the direction of one of the fans so
that both fans would revolve inwardas shown in Figure 1. This time , the ruler began
to do reciprocating motion when it was ptaced on the two shafts.  Taro pondered on
the mechanism of the motion as below

Figure 1

Let A represent the left shaftand B represent the right one as shownin the figure.

Take the original point O at the central point between A and B and x axistothe
right direction horizontalty. Now represent displacement of the center (the center of
mass) of the ruter by coordinate x.

Letting M represent the mass of the ruler, g represent the gravitational
acceleration, the gravityacting onthe ruleris Mg downward.  The ruler is supported
by shafts A and B upward with normal forces N, and Np. Therefore aways

N At NB = Mg. Ifthe center P of the ruler is at the original point O, the normal
forces bythe two shaftsare equal.  Thenif x = 0, N A~ NB = (1/2)Mg. However if

the center P of the rulermoves to the right from the original point O, the right shaft
will receive additional force so that the normal force NB willincrease by certain

amount N andthe nomal force N A wilt decrease by the same amount.  If P moves

tothe left, the reverse process occurs.
The two shafts are revolving so fast that the ruler is always siipping on them.
Therefore frictional forces F A and FB whose directions are shown in the figure are

always acting on the ruler at the points where it touches the shafts A and B.  Let &
represent the coefficient of kinetic friction between the shafts and the rufer.

(1) Express the frictional forces F A and FB intemsof M ,g,Nand 2.

(2) FindF,the x component of the net force acting on the ruler?

Taro realized the motion couid be understood easily by considering that the additional
force acting on the ruler changes proportionally to its disptacement from the original
point. Based on thisidea, answer each question below.

(3) Letusconsider that N, the increase of the nomnal force due to the displacement of
P trom O is proportionat to the disptacement x, anditis expressedas N = kx with a
positive constant k. How can you express the equation of motion of the ruler?

Let o represent the acceleration of the ruler.

(4) Whatisthe name of the motion which follows this equation of motion?
Express the period of the motionintermsof M , &4 and k .

(5) Whenwe put the ruter onthe shafts quietly so that P is onthe place at the
distance d from O, how is the range of x inwhich the ruler does reciprocating
motion?

(6) Taroreplacedthe ruler by another ruler of the same shape andmaterial but with
a differentmass, however the period of the reciprocating motion changed fittle.
State briefty what you conclude from this?

AysaAtupn) nysndy
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(7) Then Taroincreasedthe speed of rotation of the two shafts  The period of the
motion { (a) became shorter, (b) became fonger, (c) stayed amost the same }

{8) Then Taro stuck a sheet of sandpaper 1o the bottom (the side which touches the
shafts) of the ruler, and triedthe same. The period of the motion (a) became
shorter than, (b)became longer than, (c) stayed aimost the same as }that of the
motion without the sheet of sandpaper.

(9) State briefly the reason of the resuft of (8)

[2] We have made a circuit which consists of a photoetectric tube, an ammeter,a
Yolmete; a slide rheostat anda battery as shown in the Figure 2. We measure
electric current between the anode P and the cathode C.  Let V{Hz] represent the
frequency of monochromatic light which falls upon the photoelectric tube. Let Y v
represent the yoltage betweenPand C.  Whenthe contact point S is betweenm and
a,the polential of the anode is lower than that of the cathode. Therefore electrons
emitted from the cathode by photoelectric effect are decelerated by the opposite
direction force whenthey come closetothe anode. Aswemove S towards a, the
value of the voltage between P and C increases, then the current stopsand the
ammeter indicates 0 at Yy [V].  Y,l¥) changesas v [Hz] of imadiated monochromatic
lightchanges. The data of the experiment, Y, (usingan unit of energy) with some v
are showninthe table. Where e [C] represents the charge of an electronand 1 eV
{1 electron volt)means the energy got byan electron accelerated by 1Y of the electric

potential difference; t eV=1.6x10"J.  Answer each question. Let the number of
significant figure be two. (40 marks)

photoelectric tube

monochromatic
light

Figure 2

»(X 10" Hz) 80 100 120 40 160 | " 180

eVy(eV) 09 17 26 a4 42 51

(1) LetK[eY] be the maximum value of the kinetic energy of electrons escaping from
the cathode by photoelectric effect. ~ Findthe equation ofK usingYyande.

(2) Oraw a straight fine which shows the refation betweenK and v , onthe graph of
the answer sheet, using the data inthe table. ~ Letthe untt of X-axis be 10" [Hz] and
Y-axis [eV]..

(3) Findthe slope of the straight line; h{Js]. What do you callthe h?

(4) Find v g[HZ], the value of X-axis at the intersection of the straight line and X-axis.
Whatis the physicatmeaning of v ?

(5) Let-WieV] be the value of Y-axis al the intersection of the straight line and Y-axis.
Findthe numerical value of W. What is the physicalmeaning of W?

(6) When we exchanged the photoelectric tube to another one with different material
of the cathode, we got W=4.0{eV]. Drawa straight fine which shows the relation
betweenK and v of the tube onthe same graph sheet of the answer of 2)

(7) Next,when S ismoved betweenmandb, all electrons’estzplng fromthe cathode
are collected in the anode, because the potential of P Is higher than one of C.  ifwe
increase only the strength of the light 2 times without change of the frequency, how
many times of the current will flow?

Z a1durexy
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Example 2: Physics Problems - Kyushu University - continued

{3} Thereisa circut which consists ofa cell E (1.50v),a resistor R(1 00Q),two

capacitors; C, (100 wF)and C,(100 1 F),and a circuit changing switch which has two
contact points Aand B, as shown in Figure 3. At firstthere ts no charge in C,and C,
Complete each sentence of questions, supptyinga sentence for { i ], onlya numerical
value for [ hjand [ k }, and a numerical vaiue with an unit for others. (40marks )

A B
— o

T 7T
Figure 3
(1) First, we contact the switch with A, and at the instant14.9 mA of the current flows

thoroughithe resistor R, Therefore we can calculate the inner resistance of the cellE
asfa)] After enoughtime passing, the change of C, is [ b |andits electrostatic

energyU =[c].

(2) Next,we switchfrom Ato B, andat the instant the current which flows through Ris
[d]. After enoughtime passing, the charge of C, is | e ]and the voftage between two

platesof C,is[f]. Atthetime, the sum ofthe electrostatic energy of C,and C,is[ g]
anditis[hjtimesofU, The cause of the differences of the energy can be explained
asfollowing; [ i }.

(3) Next,we contact the switchwith Aand after enough time to charge C, passing,

switchfrom AtoBagain. After enoughtime passing again, the voltage of the plates
of C,becomes{|]. Inordertomake the voltage of the ptates of C, more than 90 % of

the voltage of the cell, we must repeat the process at least [ k Jtimes.  Afterthat the
voltage of the ptates of C, is [ f].



Appendix3  Physics Problems of Sophia Universty (60min. 150 marks)

Choose the most appropriate answer from options: (a),(b),(¢), (d)and (e} for each
question

[1] 1) Theradius of the earthis 6.4x10 m.
x= (3)4, (d)S, (¢)6, (d)7, ()8
2) Almospheric pressure is 1.0x10°Nm.
x= (@) 2, (b)3, (€)4, (d)5, (e)6
3) Onemole contains 6.0x10 ‘molecules.
x= (a)19, (b)20, (c}21, (d)22, (e)23
4) The range of human hearing Is between the frequencies 2x10"Hz.
x= {a)1~3, (b)1~4, (c)2~4, (d)2-5, (e)3-5
5) The frequency of electromagnelic waves in FM broad casting is about
10°Hz.
x= (a)4, (b)6, ()8, (d)10, (e)12
(10 marks)

[2]  Which of the following methods would be effective to increase the capacitance
of a capacilor ? )
1) To enlarge the Yolume of the conduclive plates.
2) To close the two conductive plates each other.
3) Toinsertan insufator which has a high dielectric constant between the
plates.
4) To choose 2 metal which has a low electric resistance as the matertal of
the plates.
5) Toinsertamagnetism which has a high magnetic permeabifity between
the piates.
@ 11&2), (0) 2)&3), (¢} 3)&4), (d) 4&5), (&) 5)&1)
(8marks)

(8] The radis of the moonis about 3111 times of one of the earth, and tsmassis
about 1/81 tmes of the earth.  The distance between the moon and earth is about 60
times of the radius of the earth.
1) How many times of the gravitational force acled on a body on the moon
compared with the one onthe earth.
{2)10tmes (b)100tmes (¢)500times (d)1000times (e)5000 times
2} Anartificial sateliite which orbits the moon has the same periodas one of
another satellite which orbits the earthwith orbital radius R.  Whatis the
orbital radius of the moon's sateliite ?
()8R (b) R ()R4 (dRY (e)RBI1
(15marks)

{9]) Two parallet copper bars (with interval I{m])are connected by two identical R ohm
resistors at the both ends of each bars as showninthe figure. There isa uniform
magnetic field with flux density BIWbm'} In direction vertical to the pane which
includesthetwobars.  Tomove another copper bar with a velocity vim/sjon the
bars as shown in the figure, how much work [J] per unit time is needed ?

i R —>0 %R

(@) 2°vBIR (b) 0 () F'YB72R (d) I'YBIR (e) 2PvBUR
(15marks)

Ans1aatun erydog
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[10) Thepoints 0,P,Q, R, S,and T line up vertically
with equalintervals.  An object is released from O
freety with no initial velocity.

1) The average veloctyat O and T is equal the
instantaneous velocity of the point which Is
inthe interval of fotlowing:

(a)between O andP (b) betweenPandQ
(c)betweenQandR (d) betweenRand S
(e)betweenSand T

- m " O N O
x

(14marks)

[11] There are two balls Aand B of same mass. The ball Amoving with velocity
¥(rvs) collides with the stationaryball B.  After the collision, Amoves with speed vAin
direction with the angle 8, to the direction of the initial velocity of A, and B travels with

speed vy in direction with the angel 8 to the initial velocity of A Assume the
collision is completely elastic.

1) The formuta of vAusingvand 8, 1s:
(a)vcos 8, (b)vsin@, (c)vcos’OA (d)vsln’GA {e)vtand,
2) Therelation between 8gand 8,1s:
@) 8,=6, () 6,+8,=m2 (c) 6,487
(d)tan@y=sin 8, (€) 6,+ 6 =mi4
(16marks)

[12) Thereare five circults which consist of two identical cells of ¥ volts and four
identicai resistors of R ohms as shown inthe figures from (1)10 (5). Whichofthe
following is the correct order from the smallest amount of heat produced in the circuit

par unittime to the largest?
(@) 34-51-2 (b) 43512  (c) 24-51-3
(d) 5-3-4-2-1 (e) 1-2-3-4-5
1 T e B
L T LI
(1) (2 @)

A

L
EAS

)

(5)
(15marks)
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Chapter 9: University Entrance in Poland

Tomasz Plazak
Zygmunt Mazur

General Features of the Country System

In Poland the transition between secondary (high) school and university is
controlled by two examinations. The first is the school-leaving Maturity
Examination ('matura'’). This is obligatory for admission to universities,
but there is also a second step, which is an entrance examination
organized by each university, and in some cases separately by each faculty.

Physics is first taught in the last three years up to age 15. Then at
secondary (high) school, which lasts four years, students have between 12
and 15 compulsory subjects. The physics course lasts four years in the
'liceum’ schools or three years in the 'vocational' (technical) schools - in
this second case there is no physics in the last year. Physics is compulsory
for all students, but the time spent depends on the type of school and on
the type of course chosen by the student varying from 5% in the technical
schools to 11% for the mathematico-physical option in the 'liceum'.

There are different syllabuses for different types of schools and options, but
for any of them they are the same for the whole country.

The school-leaving Maturity Certificate is in two parts. The first is run by
the school and can be taken in all the 10 to 13 subjects that a student has
studied. The second part comprises a written examination in 2 subjects
and an oral examination in 3 subject; Polish language is included in both
of these. Physics can only be taken as one of the options allowed for the
oral examination. The written part of the examination is set by the
education office of the provincial government ( Poland is divided into 49
provinces ). The oral part is set by the school within guidelines set by the
province ( e.g. 3 types of question are specified and each candidate must
attempt one of each type ). The final grades for both the written and oral
parts are awarded by the school and there is no established way of checking
that different schools are using the same standards and criteria.
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Table 1: Data About the Proportion Studying Physics at Various
Stages

The total number of 19 year olds (in 1990) was about 540 000. The data
below are (approximate) percentages of this number.

Attending the last year of secondary (high) school 36%
Achieving a pass in the Maturity Exam 30%
Taking a university entrance examination 24%
Becoming a student at university level 12%
Taking the entrance examination in physics 9%
Achieving a pass in the entrance examination in Physics 6%
Doing any physics course at their university 5%
Studying for a physics degree at university 0.2%

Some numerical data are given in the Table 1. The total number taking
the entrance examinations in Physics over all the various universities is
about 48 000. Of this number 66% take the examination at Technical
Universities (TU), 14% at Medical Academies, 8% at the conventional
(classical) universities (U) and Pedagogical Universities, 6% at Agricultural
Academies and 6% at other types of institution. This chapter will present
a description of the entrance examinations at the Technical University in
Krakow(AGH), at the University of Wroclaw, Faculty of Physics (UW) and
at the Medical Academies (MA).

The Results and Their Use for University Admission
Use of the examination results

The results of both the school, the “matura” and the university
examinations are expressed in on a scale of 5 grades, interpreted as 5 (very
good), 4(good), 3 (sufficient pass), 2 (insufficient). For the universities’
entrance examinations grades 4.5 and 3.5 are also used.

For admission to most universities, university entrance examinations in
three (sometimes four) subjects are required, together with results in the
Maturity Examination in five subjects. In the case of technical universities
or physics faculties, Mathematics, Physics and a Foreign Language must be
taken in the university examination, whilst a restricted range of options is
specified for the 5 school results. Usually the final admission scores are
expressed on a 100 point scale, with a maximum of 20 points for the
certificate of maturity and 80 points for the university examinations. The
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20 points are derived from the average of the school grades in the five
subjects, whilst for the university examinations, 65 out of the 80 are
derived from the average of the physics and the mathematics grades, with
the foreign language grade accounting for the other 15.

The candidates with the largest numbers of points are admitted, but there
is a prerequisite of at least a pass grade in every examination subject. The
Medical Academies (MA) are an exception to the above rules; these rely
only on the results of their own multiple choice test. Some exceptions to
this general rule existed in the past, when e.g. additional points for 'good'
(peasant, worker) social descent or 'good’ profession (police, army) were
added. Some other factors like the recommendation from school or the
results for the school certification as a whole, have in practice little
influence on the admission decisions. However, for some faculties, an
interview with candidates has been organised as an additional criterion in
the past.

The general policy for these examinations is controlled by the Ministry of
Education, which decides such questions as the numbers and types of
examination, the principles on which admission decisions are to be taken,
how exemptions may be granted, and so on. However, the tendency now
is for the Ministry to resigns gradually and leave control to the individual
universities. As explained above, the Maturity Examination is specified in
part by the provinces but controlled mainly by the schools.

Entrance Examinations

Each candidate chooses one university, applies to one faculty and takes
that faculty’s entrance examination. The examination papers may be
papers prepared centrally by a Ministry commission, who provide the
same set of papers for all universities of the same type, but different sets
for different types, but in recent years individual universities have been
allowed to set their own.

National uniformity in the standards of examinations is ensured

partly by obligatory syllabuses established by the Ministry. The uniformity
was more secure when all papers were centrally determined. With the
freedom that individual universities now have, the consistency of
questions with the syllabus and the standards used in grading the answers
may be interpreted in diverse ways - in practice a university may adjust
these factors so that a satisfactory percentage of candidates passes the
examination. In fact the standard and character of the examination papers
and of the marking is determined by experienced examiners on the basis of
the results from previous years, as explained below.
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In many universities the examinations for some faculties are organized
not only in July, which is the main examination time, but additionally in
September if there are still vacant places, and in June for evening
students. Thus, almost all the work is tripled.

The examinations are free of charge. All the work for the preparation of
papers and organisation of the examinations, both in the Ministry
Commission and in the University, is done without extra payment, and
without any dispensation from the normal teaching and other work at the
university. Markers receive a small, mainly symbolic, payment for their
work. This system does not promote the development of regular research,
standards control, improvement of papers, and so on, and there is no
budget for such work. Thus the quality of the work on examinations
depends mainly on the voluntary effort of individuals.

The Examination Methods Used

Generally an examination in Poland is written or oral, or uses both
methods. Orals are used not only through adherence to tradition, but
because many teachers believe that only in oral examinations can an
examiner trace the student's thoughts and react by asking further
questions. In an oral, it is possible to explore, in a unique way, the
student's ability to communicate, to formulate his thoughts, to describe
and explain physical phenomena, and to explain how and why new
concepts and laws are established. In short, even although the difficulty of
ensuring objectivity in examinations is recognised, there is a general belief
that the depth of enquiry and the personal interaction that are unique to
orals make them an indispensable method for assessment.

In this section, the physics component in four main examination systems
are described. The first of these is the school ‘matura‘’examination. The
other three are university entrance examinations at :-

- the Technical University in Krakow(AGH)
- the University of Wroclaw, Faculty of Physics (UW) and
- the Medical Academies (MA).

School Examinations

For the school ‘matura’ examination, the only method used in physics is
an oral examination. Since every school in the country prepares its own
set of questions, it is difficult to give any general description. However, as
a rule three questions are given to every one pupil. The first question
usually requires some knowledge, the second needs more understanding
of physical laws and the third is a problem to be solved which tests both
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understanding and skill in calculations. Example 1 gives a typical set of
three questions. One of the three questions used to be a practical problem
but this now seems to be exceptional.

School students who are winners in the Physics Olympiad can gain free
entrance to many faculties at all the universities. The questions in the
Physics Olympiads are definitely more difficult than those of the 'matura’.
They are mainly of the problem solving type, but as a rule practical
problems are also included. However only a very limited number of
'students take part in the Olympiad.

The Entrance Examination at the Technical University (AGH) in Krakow.

Usually the Ministry has been recommending that both written and oral
methods should be used. Sometimes only one is observed.

AGH has Ministry permission to organize its entrance examinations
independently and over the years several types of examinations have been
tested:

(1) Oral Examination

(2) Problem Solving

(3) Coded Answer (Multiple Choice)

(4) Structured (Constructed) Problem

(5) Short (Open) Answer

At first (1), later (2) + (3), and more recently (2) + (5) have been used.

Oral examinations have been used in the past. A candidate would be
given a set of five questions chosen from about 50 such sets. The candidate
had about 1 hour for preparation and about 30 minutes for the actual
examination. Some typical questions are given in Examples 2.

For a paper on problem solving , 5 out of 8 (or 3 out of 5) problems are
usually given, to be solved in 180 minutes (or 120 min). Operational
skills, the understanding of physical laws and the ability to associate them,
and data handling skills can all be assessed. Two typical questions are
given in Examples 2.

Coded Answers questions are not commonly used in Poland and their
introduction has been an innovation, adopted because of the advantages
of objectivity, of covering many topics and of quick marking. At AGH, 50
or 60 questions are to be attempted in 150 minutes. The questions are
designed to test not only the knowledge of some formulae but even more
their application and the understanding of the physics involved; jumping
to conclusions without careful reasoning leads to wrong results. Two
typical questions are given in Examples 2 . '
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For Structured (Constructed) Problems, six such problems are given for
solution in 120 minutes. Each problem is divided into several parts so
that it can be tackled by answering several short questions in succession.
By leading the student through the problem, the examiner can test both
knowledge and understanding, with ability to draw logical conclusions
from the previous parts.

Short (open) Answers questions are usually presented as a set of 20
questions to be answered in about 120 minutes. Candidates must actively
formulate their answers, by contrast with the passive recognition
involved with coded answer questions. Three such questions are shown
in Examples 2.

At other technical universities methods (2) + (5) are usually used, but
sometimes only (1) or (2). In most of them there is a shift from using
questions prepared by the Ministry to preparing their own.

The Entrance Examination at the University of Wroclaw.

The entrance examination in physics comprises both a written and an oral
part. The written examination consists of 5 questions and lasts 4 hours,
and 4 of these are usually of the problem solving type, as in the example,
taken from the 1990 paper, presented in Example 3. The fifth question, also
shown in Example 3, is a long answer type, usually concentrating on the
description of a phenomenon and of the related laws of physics.

The oral examination for each candidate is based on answering one set of
four questions chosen from 40 such sets. Candidates have about 30-40
minutes for preparation and about 20 minutes for the oral discussion.
Example 3 gives one of the sets of questions used in 1990.

The Entrance Examination for the Medical Academies

For many years the Medical Academies used a single, centrally organized,
multiple choice test consisting of 180 questions in physics, biology,
chemistry and foreign language. These questions were set in two 180
minute sessions on successive days. The physics component comprised 45
questions. A typical question is shown in Example 4. Some of the
questions involve calculations which tend to be too demanding given the
short time available per question.

A comprehension test was added two years ago. This consists of ten coded
questions connected with a text on physics of about 3 pages which
candidates must first read. The aim is to test candidates’ ability to
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understand the physics in the passage. Last year’s topics were the effects of
ionizing radiation and the applications of ultra sound.

Preparation and Marking.

For the centrally prepared examinations, a Ministry Commission used to
be appointed. It comprised 7-8 persons, 3 school teachers and 4
representatives of universities. Before the commission started its work
the Ministry had asked all the universities to submit their own proposals
-for questions. The collection of these provided preliminary material for
the commission, but its members also prepared their own using ideas
from this collection. The commission’s work took about two months. The
papers were sent to every university the day before the examination.

At AGH, the preparation of the university’s own examinations starts
several months before the July examination. A commission of about 6
members is nominated and these work in two separate sub-groups on the
two papers, co-ordinated by the appointed chairman. Questions are
discussed and amended in the sub-groups, checked for syllabus coverage,
and further checked by submission to non-group members. This process
produces an excess number of questions, from which the chairman makes
a final choice. Next this set is given to an independent reviser, who
reviews it and, after discussion with the chairman, gives final approval.
Two independent sets are prepared in case there is disclosure of any of the
questions or lest any technical trouble is revealed at a late stage. Almost
all the work is repeated anew for the additional examinations in
September and June.

Marking and Grading

The procedure at AGH starts with a detailed mark scheme prepared by the

committee of examiners. The two papers have approximately equal weight
and the questions within each paper each carry the same marks except that
with short answer questions some carry 2 marks and some carry 3.

Shortly after the examination, the markers, numbering about 100 and
including all who teach physics in the university, meet in two big lecture
rooms, one for each paper. The marking scheme is explained, and the
markers then work in these rooms for about two days until all scripts have
been marked. This arrangement allows for discussion and further
clarification with the chairman of examiners. Every script is marked
independently by two markers and the average value taken. However if
the difference of marks for any problem is greater than 2 out of the 10, or
the difference of total marks for the paper is greater than 5, both markers
must meet and resolve the difference or refer it to one of the examiners
committee. In AGH, with about 2000, there are about 4000 scripts and 8000
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markings to be completed. Marks for each candidate on each paper are
processed by computer to give the examiners the following data :

* total mark for each candidate

* distribution of marks for each paper, and for the whole
examination

* distribution of marks for each faculty and for each type of school

* data for each candidate by school, distribution of marks for
schools.

The boundary marks for a pass and for the other grades are then proposed,
taking into account the statistics and the implications for university
admission. Then one or two of the examiners meet the vice-rector and the
university enrollment commission to make the final decisions.
Representatives of those Faculties with a small number of candidates
usually press for lowering the pass boundary but the examiners usually
oppose this. In the compromise which results, special care is taken over
the mark for the 'very good' grade, because this is important for faculties
with a large number of candidates. A typical outcome would be to place
the pass at a minimum mark of 36% and the very good grade at a
minimum of 92%.

For the physics faculties in universities, the procedure is simpler because
the number of candidates is very small. However a successful candidate
must pass both written and oral examinations separately.

At Medical Academies, the situation is different. The centrally prepared
coded and comprehension papers are marked centrally by computer.
Because the total number of marks is the only criterion for admission, and
school grades are not taken into account, grades are not assigned, either for
individual subjects or for the examination as a whole.

Statistical Analysis of Results

The description here refers to the AGH procedures only, as each university
will be different. Computer calculations are used to:

1) analyze the distributions of marks and compare them with
previous years;

2) compare the distributions between faculties

3) compare the distributions for different papers;

4) compare distributions for the separate questions of each paper
5) compare mean marks, standard deviations, and symmetries;
6) compare results and distributions for individual schools.
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The data have revealed considerable discrepancies. Most striking are the
big differences between candidates level of performance for different
faculties. There are also considerable differences in level between 'liceum’
type schools and vocational ones, and also between individual schools of
the 'liceum’ type.

The correlation between performance on one paper and others and the
discrimination ability, for each paper and for each question are also
scrutinised. When the multiple choice test was first introduced, research
was carried out to explore its value compared with other types of
examination. Correlations between the results of each type of
examination and the results of the future students progress in their
studies were computed. The main observation was that the multiple
choice test had a significantly higher prognostic value than the other types
of examination and higher still than the school grades. It was also
revealed that groups of candidates checked by the test as uniform were
assessed differently at oral examination by some examiners. The research
also showed that the most difficult questions were those about mechanics
and electromagnetism, especially those checking ability to draw full
conclusions by applying the laws of physics.

Some statistical analyses of the general results of entrance examinations in
Poland have also been made by the Ministry who used to publish an
‘annual report with such data as the number of candidates per place,
percentages of pass grades gained and of accepted candidates, with regard to
types of subject, social composition, and gender. However such public
information has now been neglected.

- Links with Schools, Teachers and Pupils

At AGH, it seems that in practice the most influential interaction between
the entrance examinations and physics teaching at schools has been
exerted by publishing the books with sets of the university’s examination
questions - problems, coded answers, short answers, with some solutions -
which are popular with schools.

The university provides an annual report for the Ministry about the
examination, but it is doubtful whether such information reaches the
schools. The computer information about the results of candidates is not
sent to their schools. However some links with schools have been
maintained. Delegated school teachers and the inspectors for the province
attend the entrance examinations each year and prepare reports. Similarly
one or two physicists from AGH (usually examiners) participate in matura
examinations almost every year, writing a report on their observations for
the province. From time to time meetings with school teachers have been
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organized to discuss the entrance examinations. Every year university
teachers hold meetings in many schools to discuss the entrance
examination and their studies with pupils. Some school pupils participate
in meetings organized for them at the university. The university has also
surveyed the opinions of pupils concerning the multiple choice tests
which they have taken, and the other types of examinations.

A small proportion of candidates attend so-called preparatory courses for
the entrance examination organized on a fee paying basis by student
organizations and others. The lecturers are often university teachers,
knowing last years examinations and typical failings in answers. Such
courses may last from two weeks (intensive) to several months.

Finally one small scale experiment has been tried for one year aimed at
combining the 'matura’ examination in some schools with the entrance
examination to some Faculties. However, in practice the procedure was
very similar to the normal matura, giving those pupils an easier chance of
being accepted. However, this only applied to faculties with small
numbers of candidates.

The Disorder from 1990

The examination system was more or less stable over many years,
although there was a tendency towards reduction of Ministry control.
Recently however, it has been decided that the Ministry will withdraw
completely. Whilst this decision may have been a natural reaction against
years of central control of everything, the result has been a rather chaotic
situation. Many faculties abolished entrance examinations completely,
starting with those who were short of candidates. Some accepted every
candidate, some made decisions on the basis of the school certificate, and
some have organized an interview only. There were faculties organizing
only part of the examination (e.g. one subject plus interview) whilst some
faculties, and in particular the Medical Academies, have kept the old
examinations without any change. Some others even made their entrance
examinations more important by no longer using the schools’ grades.

The effects of these changes are manifold and sometimes unexpected.
There has been a considerable growth in the numbers of candidates,
especially for some faculties. Some observers claim that the effect in
schools has been a rapid decline in the level of physics teaching, as pupils
and teachers know there is no longer control from outside. However,
many pupils are happy that the gates of some universities are open wider
and that selection will depend on work done during the whole year.
Some faculties are pleased with an end to their chronic shortage of
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students. However, some who have had to cope with many more
candidates than places may well decide to reinstate the examination. Thus,
for many reasons, the future of entrance examinations in Poland cannot
be predicted.

Opinions on Quality and Effects

According to the research made by one of us (T.P.) among Polish physics
teachers, they believe that physics should be taught because it is :

- a source of understanding the laws of nature,
- a source of new technology and progress,
.- a school of scientific of thinking and culture.

More specifically examinations should assess a wide range of aims in both
theoretical understanding, laboratory work and applications of physics. To
reflect such aims, an extensive, multi-component examination is required.
However, the limitations of time, and of organization in Poland mean
that only a narrow range of examination methods can be used. For
example, there is no direct assessment of laboratory work.

- The AGH examinations have been more successful than those of some
other universities in assessing candidates ability to progress in their
studies and in influencing school teaching. It seems that the examination
selects those candidates with a basic knowledge who are able to use it and
think physically. One positive feedback effect of the entrance
examinations of all of the universities has been some improvement in
students’ ability to solve problems. But the main defect of the Polish

" system is the lack of any assessment of practical skills. It is also a pity that

the carrying out of practical investigations and students’ ability to research

topics from printed sources are not reflected in physics teaching, although
they are observed in some schools work, e.g. in biology.

More general is the problem whether Poland should develop a common
national examination. Some would oppose uniformity and foresee the
bad effects of 'teaching for the examination'. They would stress the
advantages of local control with personal interaction and believe that the
system of many examinations on a small scale is valuable for the country.

However, others would argue that the system which has existed in Poland
dissipates effort and does not offer conditions for the preparation of a
comprehensive,uniform and reliable examination. The recent changes
have caused even greater fragmentation. In the opinion of the authors, a
single national examination would be the best solution.
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Example 1: Typical School Examination Questions

1. Polarization of light. Describe a method for producing polarized
light.
2. How does an electric dipole behave both in a uniform electric field

and in a radial electric field?

3. A load of mass m is attached to a light string wrapped around a
solid cylinder of mass M and radius R, mounted on a frictionless axle.
The load starts from rest and falls a distance h. Find the velocity of the
load at the given moment.
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Example 2 : Questions from the Entrance Examination of the
Technical University in Krakow

Oral Examination Questions

1. Explain the phenomenon of mechanical, acoustic and electrical
resonance. Give examples.

2. Describe the conductivity of electrical current in liquids, metals and
semiconductors showing similarities and differences.

3. Nuclear energy. Explain the structure and working of a nuclear
reactor.

Usually two problems were also included into a set. Example:

4. Two bulbs adjusted to a voltage 120V have power of 115W and
60W. The bulbs have been connected in series with a source of voltage
220V. Will any of these bulbs burn out ?

Problem Solving Questions

1. A bullet shot with a velocity 30 m/s at an angle a = 45° bursts at the
highest point of its trajectory into two parts of equal mass, in such a
manner that one part drops vertically down without an initial velocity.

At what distance from the place of shooting will the second part of the
bullet fall down? Air resistance is neglected, and the gravitational
acceleration g=9.8 m/s2.

2. An electrical circuit is built from a solenoid of inductance L = 107 H
and an air-filled capacitor, for which the square plates of side a=10 cm are
placed at a distance d=6.4 mm. To what depth should the plates of the

capacitor be immersed into a liquid with dielectric permittivity e=3 to get
resonance of the circuit with electromagnetic waves of wavelength

A=3.14 m ? Permittivity of vacuum & =8.9x1 02 Fm, velocity of light
c=3x103m s,
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Example 2 - continued: Questions from the Entrance
Examination of the Technical University in Krakow

Coded answer Questions

1. Assume that the force needed for towing of a barge is proportional
to velocity. If for towing of the barge with a velocity of 4 km/hour the
power of 4 kW is needed, then the power needed for towing of the barge
with the velocity of 12 km/hour is

A 12KkW B.24kW C.35kW  D.48 kW

2. Inside a loop of wire of a resistance R the magnetic flux changes
uniformly - first slowly and then quickly, but in both cases by the same
quantity. What can we say about the electric charge which flows in the
loop in both cases?

A. in the first case flows greater charge than in the second case.

B. in the first case flows smaller charge than in the second case.

C. in both cases flows the same charge of a value depending on the
value of the flux change, but not depending on the resistance R.

D. in both cases flows the same charge of a value depending on the
value of the flux change and the resistance R.

Short Answer Questions

1. A proton, a neutron and an a-particle, all of the same momentum,
enter a uniform magnetic field of flux density B, the direction of which is
perpendicular to the direction of motion of the particles. Draw the
trajectories of the particles and explain their courses.

2. In what way are X-rays generated ? Draw a typical spectrum of the
radiation generated in an X-ray tube and explain its characteristic features.

3. Explain why the specific heats of ideal gas in the isobaric process and
in the isochoric process are different. What is the difference €y ?
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Example 3 : Questions from the External Examinations of the
University of Wroclaw

Problem Solving Questions from the Written Paper

1. A copper block released from rest to slide down an inclined plane
travelled a horizontal distance 1=40 m. The coefficient of friction between
the block and the plane was f=0.5. If half of the heat released in this case
went into the block, calculate its temperature rise taking its specific heat
capacity as400] / kg K.

Long Answer Question from the Written Paper
4. What do you know about superconductivity?

Oral Examination Questions

1. Diffraction and interference of light.

2. Detectors of a, f and y radiation.

3. Measurement of the atmospheric humidity.

4. Calculate the internal resistance of a battery if the power expended

in the external circuit is the same for two values of the external resistance:
R1=5£2andR2=0.2£1

Example 4 : Questions from the External Examinations of the
Medical Academies

Coded Answer Question

The ball of volume V and density ¢ falls with a constant velocity in a
liquid of density ¢1. If the ball is at the depth h, then the heat released in
the system can be expressed by :

1. Vgh (0-¢1) 2. Vgh (¢1-¢) 3. Vgh (¢ + ¢1) 4. Vgh ¢1




Chapter 10: Sweden - School Assessments and
Central Tests

Kjell Gisselberg and Gunilla Johansson

General Features

In Sweden there are no central examinations, and so there are no
examination papers in any subject. Nevertheless there are nationwide
tests in several subjects distributed to schools in order to ensure
comparability of the standards of school assessment across the country.
Marks are given from grade 8 in the secondary school, called the
"Grundskolan™.

A detailed National Curriculum for Swedish schools is decided by the
Government. Thus there are no alternative curricula as almost all
children are in "Grundskolan". Physics is taught as a part of a more
general science survey course at the intermediate level of compulsory
schooling which lasts for the three years before secondary school. In the
lower secondary school, which is the upper level for compulsory school"
attendance, physics is normally studied as a separate subject. The time
spent is about 4 percent of the total teaching time. (Physics, Chemistry,
Biology and Technology will together take about 15 percent of the time).

The marking in the different subjects is entirely the task of the teachers.
To assist them in this work and to ensure the same marking level
throughout the country, National Standardized tests are distributed in
grade 8 and grade 9. They are given in Swedish, English and Mathematics.
The result is used to determine the level and the range of the average
standard of the class. The individual marks will then be based on the
result of the Standardized Test and of their tests and the work done in
lessons and in the laboratory.

The certificate of marks in grade 9 is used for the admission to the upper
secondary school or "Gymnasieskolan". More than 90 percent of all who
reach the end of compulsory schooling go on to upper secondary school,
where they can acquire a vocational education or prepare for higher
studies. Practically everyone who wants to enter upper secondary school is
admitted, but the competition for the attractive lines is sometimes fierce.
This has not been the case, though, during the past 15 years with the
Natural Science line and the theoretical Technology line.
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The upper secondary school is divided into about 25 different lines and
some 500 specialized courses. The lines vary in duration and have
varying degrees of occupational emphasis. There are several three- or
four-year theoretical lines of study. The most popular of these are lines
with some form of vocational emphasis, i.e. the Economics and
Technology lines.

There are five academic lines, Natural Sciences, Technology, Social
Sciences, Economy and Liberal Arts. Physics is taught as a separate subject
in the first two of these lines. The allotted periods for the different
subjects studied in these lines is given in table 1.

In a couple of the other three- or four-year lines general science is taught.
There is no national test in this subject.

Table1: Time Schedules for Natural Science and Technology
Lines in the Upper Secondary School

Periods per week in  Periods per week in
Subject Natural Science Line Technology Line

Gr.1 Gr2 Gr3 Gr.1 Gr.2 Gr.3

Swedish 3 3 3.5 3 3 2.5
Mathematics 6 5 4 6 5 4
Physics 2.5 4 4 25 4 4
Chemistry 3.5 3 2 3.5 3 -
Biology - 2 3 - 2 -
Technology . - - - 5 45 -
Other technical subjects - - - - - 12
Foreign Languages
including English 6 or7 6 3 6or7 6 -
Arts, Social Studies
and other subjects 11 10 9 9 55 7

Of the total number of individuals, about 100 000, in one age group, about
45% choose the theoretical lines in upper secondary school. About 7
percent finish the Natural Science line and about 12% complete their
studies in the technological line. Full data are given in table 2.
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Table 2 : Numbers of Students in Upper Secondary and Higher
Education Courses

Total Number in Age Group about 100 000
Proportion in School (age 18) 90%
Proportion in School (age 19) 45%
Natural Science Line (1990) 23 542
Natural Science Line Year 3 (1990) 7116
Technological Line (1990 - 4 year) 42 783
Technological Line Year 3 (1990) 11 507

Higher Ed. Students from Nat.Sci. and Tech. Lines (1989/90) 13 153
Higher Ed. Students in Physics *188

* Higher Technical Education and Teacher Education not included

The upper secondary school, like the compulsory school, has a central
curriculum. This contains goals, guidelines, syllabi and time schedules
laid down by the Government. Swedish, physical education and civics or
orientation for working life, are compulsory in all study programmes.
English is compulsory for all theoretical lines of study and some
vocational ones, and all students have to take a course of about 30 lessons
in environmental knowledge.

Upper secondary schooling is currently being re-organised, and the
description given above is confined to the present day situation. It is likely
that the changes will not have any significant effect on the syllabi for
Physics. The main changes will probably take place within the vocational
programmes.

In the same way as in lower secondary school, standardized achievement
tests (Central Tests) are distributed nationwide to assist teachers in their
marking of their students. Some of these are distributed for use at the end
of the third year of the upper secondary school, some for the end of the
second year. For students taking physics and mathematics in the natural
sciences or technology lines, both subjects are tested at the end of the third
year.
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It is expected that the revision currently planned will include changes in
the marking system. At present, a norm-referenced marking system is
used, but the plan now seems to be to introduce a criterion-referenced
system. The main reason for this change is psychological. The
competition between pupils for the higher marks - which are limited to a
certain percentage in a norm-referenced system - does not enhance the
desired cooperative atmosphere in the classroom.

The new marking system will of course affect the tests, but in which way it
is not possible to tell at this stage. The present system is based on an
assumption that the ability of the pupils does not change significantly over
the years. In the future, reliance may have to be placed on the consistency
of the judgments of a group of experts when, from one year to another,
they will have to apply the criteria to decide what students should have
achieved in order to attain a certain mark.

University Admission to University Courses

The Central Test is used to help the teacher determine the level and
distribution of the marks in a class compared to other classes in the
country.

The mark for each individual student is determined by the student's
teacher from the Central Test, compulsory tests in the school, the teacher's
own tests, assessment of experimental work in the laboratory and from
assessment of work done during lessons.

The marks in Sweden follow a relative system and the National Board of
Education has determined the distribution of the marks in Grade 1 of the
Upper Secondary School for the whole country . This distribution is given
in the middle column of Table 3. This ideal distribution can only be
consistent between Grade 1 and Grade 3 if it is adjusted to allow for those
students who drop out. This adjustment is made by collecting drop-out
data from a sample of schools; the outcome is an adjustment to the
imposed distribution. As students with lower marks drop out to a higher
degree there is a shift towards higher marks (5 is the highest mark).

This required distribution is then compared with the actual distribution of
marks obtained over the whole country, so that the raw marks (which are
on a scale from 0 to 25) corresponding to each final mark can be specified
in order to achieve the required distribution. The rules for translating raw
marks to the final mark are then sent to schools. The teacher then has to
assign the final mark for each student : in doing this, the teacher has to
arrive at the same distribution for his classes as they obtained on the
Central Test, but is free to assign marks to individual students within this
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constraint. The right-hand column of Table 3 shows the final national
outcome.

Table 3 : Theoretical Distribution of Marks in Grade 1 and Actual
Distribution for the Central Test in Grade 3 - in 1991

Percentages of Students

Mark Grade 1 Grade 3
(Theoretical ) (Actual, 1991)
5 15 18.7
4 28 28.4
3 34 38.0
2 18 13.7
1 5 1.2

Thus, students will obtain their final mark in a certain subject following
the statistical distribution of the Central Test in that subject. Central Tests
are given in Swedish, English, German or French, Mathematics, Physics
and Chemistry. The teachers in other subjects have to consider the results
in the Central Tests when marking students in a class.

Marks from all subjects ( about 14 ) included in the School Leaving
Certificate combine to an average mark (between 1 and 5). All subjects
studied must be included in the average mark except for physical training,
which might be omitted. The subjects in the School Leaving Certificate
from the Natural Science and Technological lines can be found in table 1.

All applications to all universities are sent to the Central Student
Admissions Office. The students usually apply to several universities and
courses and for each course the average mark will place the student in
order of preference.

From this year on 60% of the students will be admitted to university
directly from the final average mark and 40% will be admitted from the
result of The Swedish Scholastic Test which can be combined with scores
from at least 5 years of employed work.

In the past few years interviews and special tests have been used as
additional criteria for admission to certain university courses, for example
medicine and architecture.
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For most of the university courses there are special qualification
requirements in addition to the school leaving marks. A mark of 3 in
physics (and in mathematics) is required for university courses, where
physics is studied, for example teacher education, engineering of many
kinds, medical studies and so on.

Those who attain the specific minimum required in any specific subject
then compete for admission on the basis of their overall average mark.
The overall average required for entry to physics courses is in the region of
3.6 to 3.9, depending on the particular university. This range compares
with 4.8 to 4.9 for medicine, 4.1 to 4.6 for engineering - including technical
physics - and 4.4 to 4.6 for teacher education courses which include
mathematics and physics.

The Examination Board

The Department of Education, Umed University, was commissioned in
1985 by the National Board of Education to manage the Central Test in
Physics (and Chemistry and Physics for Adult Education). A reference
group of persons with long experience of physics education had already
been appointed by the National Board. This board has now been replaced
by The National Agency of Education and many decisions have now been
decentralized to the local authorities. Thus the Department of Education
in Umea is now free to appoint any person to the reference group. This
group helps with the choice of problems, the mark scheme and other
subject matters.

The National Agency of Education is responsible for the costs of the
standardized tests. There is no fee for the students or the schools to
participate in the Central Tests. On the contrary, it is compulsory. For the
construction and handling of the above mentioned Central Tests, in
Physics, Chemistry and Physics for Adult Education, and research in
relevant areas the Department of Education at Umed University receives
roughly 2 millions SEK, which is about 360 000 U.S. dollars (printing and
distribution costs are not included).
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The Form of the Examination
General Outline

The physics curriculum is very detailed and starts with the following
statement of aims :

The pupil will by physics education:
e acquire knowledge of the most important phenomena, the
empirical laws and theories in physics and receive information of
the development of modern physics.
* acquire knowledge of the physics, which is the basic for some
important technical applications
* be acquainted to experimental investigation methods
¢ by mathematical methods analyse and solve simple physical
problems.

There follows a specification of the main topics, in the following six areas :

* Mechanics and Heat

¢ Electricity :

* Wave Physics with Acoustics and Optics
¢ Atomic Physics

e Cosmic Physics and Geophysics

¢ Measuring Techniques

Many sub-topics of the course are given and explained in detail. For
example the following recommendations are given:

sub-topic - Collision, conservation and momentum
Instruction - Impacts with or without loss of kinetic energy
Experiment - Investigation of collision experiment.

Determination of mass from collision experiment. Determination
of the speed of a pistol bullet of an arrow by means of a method
using the law of conservation of momentum

Much time is normally spent on experiments. The Central Test has no
experimental part but in many cases the test problems refer to experiments
performed in the classroom or in the laboratory.

The National Board of Education specifies the approximate scores in each
part of the course for the Central Test. These scores should not be regarded
as fixed every year but rather as a mean value over several years. The
scores are roughly proportional to the numbers of periods that are
recommended in the curriculum for the different topics; however, there is
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more emphasis on the later grades and topics mainly studied in Grade 1
may receive very little weight. Table 4 illustrates these features.

Table 5: Scores for Different Topics in the Central Test

Grade Topic ' Number of periods Score
recommended
1 Electric Charge and Current 24 2
Mechanics and Heat 48 2
2 Electric and Magnetic Fields 26 3
Motion , 57 6
Induction & Alternating Current 29 4
3 Waves and Radiation 36 6
Relativistic Effects 4 2
TOTAL 224 25

In the marking it is assumed that at a class level there is a correlation
between the class average over the students' skills and their results on the
Central Test. As explained above, the Central Test result of a class has a
direct influence on the average mark in Physics of that class. When the
teacher is deciding the final mark of an individual student he has to take
all the aims of Physics, as expressed above, into account. Thus, for
instance, it is recommended that experimental tests taken in the laboratory
should play a part in the assessment of students.

Whilst the system is generally accepted, some teachers criticize it on the
grounds that the Central Test has a strong steering effect. Because the
results of the test are of such importance there is a fear that many teachers
will practise problem solving or perhaps better "item solving" to a great
extent. Other aims of the Physics teaching may suffer and the
experimental approach may be forgotten. Also there is a risk that any sub-
topics for which it is stated that they will not be assessed in the Central
Test will not be taught in school.
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The External Tests

The Central Test in physics is a written test taken, at a fixed date and time,
at the beginning of February of the third year of upper secondary school.
The test lasts 225 minutes.

There are two parts A and B. The maximum score for the test is 25, 7 in
part A and 18 in part B. Part A consists of seven multiple choice questions
or short answer questions and Part B consists of six comprehension and
calculation problems. Complete solutions must be given and the
maximum score is 3 for each problem. The result is based on a student's
answers on all items - there is no choice between items.

The questions in Part A this part are designed to test whether the student
has understood a concept or an idea. Some of them will require little or
no calculation, sometimes information is given in a diagram. Example 1
shows five questions, taken from the Part A sections of the 1990 and 1991
papers. The first of these is an easy item, to discriminate amongst the
weaker students.

For Part B, complete solutions to the items must be presented. In this part
the ability to solve more elaborate problems is tested. The students are
requested to give an account of, and to explain, all steps taken. The
instructions given for this part of the test are written on the front page and
reads: :

Complete solutions are required. Notation and equations must be
defined and explained. Units must be stated and the quantities
must be rounded off with respect to the accuracy of the given data.
The line of reasoning must be easy to follow. Any figures used in a
solution must be large and neatly drawn using ruler and compasses.
Necessary data which is not given in the question may be taken
from physical tables. Correct solutions yield 3 points each.

Unfortunately it seems that the adherence to these rules varies from
school to school. Many times a formula quoted on its own is accepted as
an explanation; also some very poor figures are given full credit without
deductions.

Example 2 shows three questions taken from the Part B sections of the 1990
and 1991 papers. The first of these, about the deceleration of a car when
braking, was an easy problem which almost 90 percent of the students
solved correctly. The second, which tested the idea of using models, was
quite hard, with success rates of 49% for boys and 27% for girls - the context
of the question, a game of golf, may be one cause of this gender difference.
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The third example was also difficult - to tackle it students had to make
measurements on a diagram given with the question. The marking
scheme sent out to teachers for this question is also reproduced in
Example 2.

These examples suggest that the fourth of the aims listed above - the
solving of simple physical problems - receives much more emphasis than
the other three. There is a long tradition of emphasis on this type of
question, but it is now recognised that the lack of balance may distort
teaching.

Internal tests and assessments

Teachers have full responsibility and authority for marking their students.
The one rule that guides this work is that the class average of the final
marks should not deviate by more than 0.2 marks from the class average
mark on the Central Test. If it does, the teacher must present a written
explanation to the school principal.

When deciding the final mark, the teacher has to compare all his students
and judge their performance in class and in the laboratory. The results in
the two main school tests normally given each semester will strongly
affect the teacher's judgement. In this way the teacher arrives at a rank
order for the students. After that he decides where to put the cut-off limits
for the different marks in such a way that the condition for the class
average mentioned above is fulfilled.

It is completely up to the teacher what emphasis he chooses to put on
different skills. Some teachers will include results of laboratory
experiment tests, others never use such tests. Most of the teachers rely
heavily on the results of the main tests and many emphasise strongly the
results of the Central Tests. The reason for this is of course that, in
arguments to explain a mark to a student, a parent or a principal, it is
much easier to defend such test results.

Preparation and Marking

The preparation of a test starts about 1.5 - 2 years before it is to be used.
Teachers at different schools are invited to make up draft questions for the
test. These questions are scrutinized by the above mentioned reference
group. Some of these questions are selected for try-outs, about three times
as many as are used in the test. About 2-3 weeks before the students sit for
their test in the beginning of February some schools are invited to try
questions that are intended for future tests. At that time one should
expect that the students would be motivated and interested to do their
best, but this is not always the case.
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The results of the trials are reported in a secret report which is discussed at
a meeting with the reference group. This meeting takes place in late May
or early June. The results from the previous test are of course also
discussed. A preliminary test is proposed; the questions and the
distribution of different sub-topics in this proposal are scrutinized. Also,
the difficulty of the different items and their discrimination power at
different levels are discussed. Some of the items may be exchanged for
others. When a decision of which items should go into the test is reached
the wordings of the items are discussed. The items may be formulated and
reformulated over and over again until everybody agrees.

In the beginning of September the group will meet again. This time there
is a final discussion and a confirmation of the test that will be given at the
beginning of February. During the summer the draft questions suggested
by teachers have been sent in and the selection of items for the next trial is
also made at this time.

The final version of the test is prepared at the University of Umed and the
papers are printed and distributed to schools. Together with the tests the
schools also receive a paper with the correct answers and instructions on
how certain deviations from a correct solution should be judged. Each
‘teacher corrects the tests from his own class(es). If he finds it difficult to
judge a student's solution he may make an inquiry to the reference group
mentioned earlier. A sub-committee of this group will meet to discuss
such inquiries and decide how to judge different mistakes in the students’
solutions. If any difficulty seems to be of a more general nature and many
teachers have inquired about it, a decision is included in complementary
instructions that are sent to all schools. If only a few teachers seem to
 have met a difficulty a decision is taken and a letter with this decision is
sent just to the teacher(s) concerned.

When the teachers have corrected the tests the results of a sample of
students, selected by their date-of-birth, is sent to the university. For each
student the points given on the individual items, sex, line (Natural
Science or branch of the Technological line), and most recent school mark
in Physics are reported. From this sample the distribution of raw marks is
calculated and the limits for the different final marks are decided so that
the distribution of marks will be appropriate. The calculations are made
in Umed and a suggestion is sent to the National Agency of Education for
approval. A sheet of paper with these limits, the distribution of points
and the raw mark values for the different itemns is sent to the schools so
that the teachers can compute their results and adjust their final marks
accordingly.
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Analysis of Results

The Central Tests are distributed to the schools as a guide to the teachers
for the marking of their students. Each teacher judges and corrects his
own students; at the individual level the Central Test results play a
limited role. As the underlying presumption is that the standard of the
students remains roughly the same from one year to another, the
difficulty of the tests may vary between the years. Thus there is no point
in comparing the results from different years.

When the different items are selected, care is taken to ensure that certain
groups of students won't be unjustly favoured. In Physics it is relatively
easy to find problems where boys get much better results than girls.
Difficult problems in electricity often yield much better results in the
electrical branch of the technological line as the students here take separate
courses in electricity which of course are more advanced than the electric
parts of the Physics curriculum. For each item in the Central Test the
average result for different groups of students is computed. This average
result is then plotted against the average school mark in Physics of the
same groups from the previous term. This plot can give evidence of bias;
for example it can show that, on electricity items, students in the electrical
branch have scored well above their normal performance in Physics. It is
debatable whether this should be regarded as fair as these students
obviously know more electricity, or unfair because they have had much
better opportunity to learn than the other students. In a criterion-related
marking system it would probably create less trouble than in the norm-
related system which is used at present.

In judging the system as a whole, it is interesting to see the dispersion of
the Central Test results of students with the same mark in physics in the
previous term. The diagram in Figure 1 below shows that some students
with mark 1 in school test had better results in the Central Test in 1990
than some with a previous school mark of 5. This fact seems to give a
clear indication that the result of a single test should not be given too
much importance.

During the last two years the scoring for the items in the B-parts of the
tests have been analyzed. As earlier mentioned, the scores range from 0
marks to 3 marks in this part. Instructions on the number of points to
deduct for different errors are distributed to the schools - as illustrated in
Example 2. However, according tc the analysis very few deductions of
points are made. Most students will get either 0 marks or 3, less than 10
percent of the solutions are given 1 or 2 marks.
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Figure 1: Distributions of Central Test Scores for Students with
| Different School Physics Marks
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Marks on the horizontal scale are the total raw scores in the Central Test.

Upper Secondary School Inspectors used to visit the schools regularly.
They inspected the students' solutions on the Central Tests, which were
kept in the school archives, and could criticise the way they were corrected.
In 1982 the inspectors disappeared and have not been replaced. Thus there
is now a risk that teachers will be less strict when correcting the tests and
the analysis of the scoring indicates that this might be the case.

Links with Schools, Teachers and Pupils

The reference group for the Central Test has eight members at present. All
of them have worked as physics teachers at different levels. At present
two of them are working in Upper Secondary Schools and a third has just
retired from such a school. Two are working at university level and one
at a teacher training institution. Two are employed by the Department of
Education at the University of Umead - both of these are experienced
physics teachers. The items in the tests are all suggested by active teachers
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in the field. Thus in the preparation and handling of the Central Test
there is a strong link with the teaching that is going on in the schools.

As one form of feed-back, a detailed report on the results of the test is
prepared and distributed to the participating schools late in the spring
semester. In this, comments are given about the different items and the
marking instructions are explained. A breakdown of the results by
different types of different groups is presented, for example boys and girls,
students in the Natural Sciences line and students in the different
branches of the Technological line, and also students with different marks
in physics for the previous semester ( as in Figure 1 above ). Last year two
classes of students who had sat for the test were invited to give their
opinions on the different test items. Their answers were analysed and
their views presented in the report. Although the test that year was
considered to be one of the more difficult ones, they were very positive in
their comments. The idea is to continue with this feature and to invite
maybe three classes next time.

Comments on Quality and Effects

The system for awarding Certificates of Marks, including the system with
Central Tests, is decided by politicians. In a way one could say that there is
a continuous examination from the moment that a student starts in
Upper Secondary School until he or she finishes. The Central Test is just
one out of many instruments for judging the individual, but it plays a
main role when the level of the class is to be decided.

Because of this role the test results are important and much time is spent
in class to prepare the students for the test. Other tests in school will
normally use the same format and old Central Test items are often used.
Such items are frequently found also in textbooks and other exercises are
of similar type. There is also a kind of consensus among physics teachers
that questions in physics should be like that and the tests are considered to
set a high standard.

The tests have little significance for university entrance. First of all
because an individual student's mark is not based on his or her Central
Test result and secondly because admission to higher studies is granted on
the basis of the average mark in all subjects that are included in the
student's Certificate of Marks.

Most students apply for post secondary education that will lead to a
qualification for a definite profession as soon as it is completed, for
example medical doctor, teacher or civil engineer. The number of
students studying pure physics is very low.
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A new system for admitting students to the universities started this year.
Between 40 and 60 percent of the places in various courses were admitted
on basis of the results on a common Scholastic Aptitude Test. It is
expected that several branches at the universities will start developing
new admission tests especially made to suit each branch.

A new program system for the Upper Secondary school is being
formulated and should be introduced in 1995 at the latest. The details are
not yet fixed, but marking will not be relative or norm-related as it is now,
but criterion-related. Thus changes must occur to the Central Tests and it
is not even clear if the tests are to remain or to what extent they will be
used by schools in the future. |

A few years ago it was decided that a Central Test in physics should be
given in the adult education program. It was not possible to use the same
test as the courses are not quite the same and there was no suitable date
when identical tests could be given in the two courses. A test for the adult
program had to be constructed with a content somewhat different from
that of the Upper Secondary School Test. Calibrating the two tests so that
the results are comparable, and so that there would be no injustice
between adult and school applicants for university selection, has turned
out to be a difficult problem.
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Example 1: Five Short Questions Taken From Part A of Two
Central Tests

1. A light ray strikes the boundary between glass (n=1.50) and air. Some of
the light is reflected back into the glass and the rest exits into the air (see

figure). Calculate the angles a and B.

2. Consider the circuit. The switch S1 is closed while 52 remains open.
Find the potentials at P1 and P».

Sy N2

300 300 -

P| -l PZ
1.5v= 1.5v

3. The electric mains give an effective (r.m.s.) potential difference of 220 v.
Find the peak value for the current passing through a 75 W light bulb
which is connected to the mains outlet.

4. A metal ball with weight 30 N is vertically suspended by a spring of
negligible mass. The ball is lifted just enough so that the force of the
spring is zero. From this position the ball is released from rest. Find the
force of the spring on the ball at the instant when the ball reaches its lower
turning point and just begins to move upwards. Which of the following?

a) 60 N upwards  b) 30 N upwards
o0 d) 30 N downwards e) 60 N downwards

5. One of the worlds largest solar energy plants is located near Falkenberg.
The plant is intended to provide 2 GWh per year. The solar panels have a
total area of 5300 m2. Calculate the useful power per square meter solar
panel which the solar radiation is expected to yield on the average during
the daylight hours of the year. You may assume that the number of
daylight hours is 12 h per day on average.
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Example 2 : Three Questions Taken From Part B of Central Tests

First example - No.8 from the 1990 test.

A car driver travelling at 70 km/h suddenly notices smoke from the
motor. He is afraid that the car might start burning and therefore stops as
quickly as possible. What length of time will his braking take if the
braking force is 8.0 kN and the car with its driver and load weigh 1200 kg?

Second example - No.12 from the 1990 test.

In golf the aim of the game is to hit the ball into the hole. The last shot -
the put - must not be too hard, otherwise the ball may pass over the hole
without falling in. Make the assumption that the ball will land in the
hole if it falls at least one ball radius before it strikes the opposite side of
the hole. According to this model, find the greatest permissible velocity
the ball may have at position A if it is to fall into the hole.

Radius of ball r=2.1 cm and diameter of hole d=10.8 cm

A
B
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Example 2 continued - Questions From Part B of Central Tests

Third example - No. 12 from the 1991 test.

A charged particle moves in vacuum in a plane
perpendicular to a uniform magnetic field. It
strikes a thin lead foil A and passes through it.
What percentage of its kinetic energy does the
particle lose in this process? Measurements may

be made in the figure which is drawn to some
(unknown) scale. The charge on the particle is
constant and its velocity is much less than the
speed of light.

Marking Instructions

The instructions for correcting the students' solutions, sent out to the
teachers read as follows for the third example above. The maximum score
on the item is three points, and deductions are made from this according
to the instructions : -

Uses kinetic energy remaining rather than kinetic energy lost -1p
Measuring fault that gives an answer outside the interval (64%, 70%) -1p
Solutions not explained by equations containing expressions

for the force that acts on the particle -3p
Assumed numerical values for g, B or m -1p
Omitted the scale factor or assumed a numerical value -Op



Chapter 11 : The A-Level Examination in the U.K.

Ken Daobson

General Features

The examination described is the Nuffield A-level Physics examination. It
is one of several forms of A-level Physics examination that schools in
England Wales and Northern Ireland can choose to use.

Students likely to study Physics to degree level in these parts of the UK.
will usually have spent the last two years of school, between ages 16 and
18, studying for their 'A-levels’ - the Advanced level of the General
Certificate of Education (GCE). They will usually take just 3 subjects,
spending about one quarter of their school time on each

Before A-levels, students will have studied 7 to 10 separate subjects for
examinations at age 16 - the General Certificate of Secondary Education
(GCSE). Most children are in state comprehensive - all-ability - schools,
but a significant minority (about 7%) are in private, fee-paying schools. At
present very few children study all three sciences for GCSE, with about
30% taking Physics. These are mostly boys (80%). In 1992 a new National
Curriculum will begin operating at GCSE, and in 1994 most children will
have spent 15% to 20% of their school time studying science. Physics, with
Earth Science and Astronomy, occupies at least one-third of the National
Curriculum in Science - say 2 hours a week for pupils aged 15 and 16. This
could increase the potential number of A level Physics candidates.

Table 1 shows that in 1990 about 0.4% of the age group began degree
courses in Physics at a university, and a further 0.2% took degree courses at
polytechnics. Thus, in 1990 approximately 4 500 students began a degree
course in physics.

The trend is for both A level and degree students of physics to decrease -
between 1989 and 1990 there was a decline of about 4%. Table 2 shows the
twelve most popular A level subjects in 1991.
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Table 1: Physics students
(in the UK. - not counting Scotland)

Total number in year group (1990) about 730 000
Proportion in school  -age17 53%
-age 18 36%
Studying A-levels about 30%
Studying Physics at A-level about 6%
(about 17% of these take the Nuffield A level)
Achieving an A-level pass in Physics about 4.7%
Going on to take a degree course of some kind about 2.5%
Going on to take a degree course requiring Physics about 2%
Going on to take a degree course in Physics about 0.6%

Table 2: The Most Popular A-Level Subjects in 1991

Number of Relative pass
candidates percentage rate
of total entry* %
(1990 in brackets)

English 79 137 11.4 (10.8) 85.4
Mathematics , 75 006 10.8 (11.5) 74.6
Social Sciences 60 813 87 (82 71.4
General Studies 52191 75 (7.5) 69.6
Biology 46 539 6.7 (6.8) 72.7
Chemistry 44 450 6.4 (6.8 77.7
History ' 44 064 6.3 (6.4) 80.1
Physics 43 401 6.2 (6.6) 76.1
Economics 43 163 6.2 (6.6) 72.0
Geography 42 446 6.1 (6.1) 789
Art and Design 31 161 4.5 (4.6) 89.8
French 30 801 44 (4.0 85.8

*Students may take 1, 2, 3 or more subjects at A level so it is impossible to
calculate how many different individuals the total entry represents.
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Admission to University Courses

A level Grades

A levels give a result in the form of a grade. A to E are the pass grades (A
is the best). Grade N is a 'near miss' and U means a performance too poor
to be classified.

A typical set of statistics is given in Table 3 for the Nuffield Advanced
Physics examination (1991).

Table 3: Grades and Marks

Grade A B C D E N U
Mark % 71+ 62 54 47 40 32 <32
N(cum %) 16 - 30 45 62 80 93 100

N(cum %) = the cumulative percentage of candidates gaining each grade.

The Nuffield Physics course attracts many schools with good candidates, so
the pass rate is higher than average for Physics.

Using the results

All universities select candidates on the basis of their A level results. For
a Physics degree they will hope for candidates with a grade A or B, with an
equivalent grade in Mathematics. But such students are hard to get, and a
grade C or even a D will allow students to gain entry to a degree course
somewhere, particularly if the grade in mathematics is a good one. For
some courses, grades in two A-levels are sufficient, for others, three are
essential. Compensation between different subjects may be allowed. Of
course, the most prestigious universities (such as Oxford and Cambridge),
and those with a very good reputation for Physics will attract the better
candidates. Such universities can afford to demand the best results, such
as three passes at grade A. Each university is free to fix its own entry
requirements and to operate them flexibly. However, they leave the
decision about standards of performance at A-level to those who set and
mark the examination papers.  All the university department needs to do
is to specify the grades it will accept as an entry qualification.
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Information from the school

Students choose their university course and apply to several (5 or 6),
putting their choices in order of preference. They will use a special form
to describe themselves and their (non-academic) achievements and
interests, and there is also a confidential letter from the head of the school.
There is a complex 'clearing house' system to cope with this freedom of
choice. Most students will be asked to attend their first or second choice
universities to be interviewed by a member of the physics department.
This is not likely to be a formal 'oral' about physics, but will assess the
candidates' maturity and ability to fit into the university. This is a very
important part of the selection process for the most popular universities
which attract more candidates than they can accept.

Examination Boards

A level examinations are set by 8 different 'Examination Boards', one each
for Wales and Northern Ireland, and six for England. Historically these
Boards were set up by Universities or groups of Universities to enable
them to select candidates for degree courses. They are independent
organisations, but most have strong links with Universities.

The Boards charge fees which are usually paid by the candidate's school,
out of public funds. By agreement the examination fees for a given subject
are the same for all Boards. They provide the main income for the
running of the Boards. The Boards are not meant to be profit-making.
However, if they do not attract enough candidates they will have to close
down, as indeed happened with one Board in 1990.

The chief examiners, who set the papers, and their assistant examiners,
who mark them, work part time. They are usually teachers, at secondary
school or university level. The payment is quite small for the time and
expertise required.

Keeping up standards

It is assumed that the different A level Physics examinations are all of the
same standard, so that a grade B from one course is equivalent to a grade B
from any other course. From time to time statistical analyses are done to
confirm this. There is an increasing tendency for the state to control
examinations. This is done by the Schools Examinations and Assessment
Council (SEAC), a body set up by the Secretary of State for Education. This
body monitors standards and has the power to withhold recognition of a
particular examination syllabus. Any new syllabus - and any significant
changes to an existing one - have to be approved by SEAC who will lay
down strict criteria for all A levels.
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The Form of the Examination
General Outline

The result of a candidate is awarded as a single grade. However, this is
worked out from performance on several separate components, usually
called 'papers’. The Nuffield Physics examination consists of 6 such
components, and is more complex and innovative than the alternative A-
levels. The account below concentrates on this examination.

The designers of the Nuffield Advanced Physics course believed that

students should be given an opportunity to show their Physics skills,

knowledge and understanding in a variety of ways. Some are good at
doing this practically, others in problem solving, yet others may show
themselves to best advantage by writing explanations and theoretical

arguments. 