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This document is about communities,
teachers and children working
together to minimise barriers to
learning and promote the inclusion
of all children in school.

It is constructed from the voices
of a group of teachers from fifteen
schools in different countries who
have shared the experiences,
classroom practices, successes and
challenges faced as they made
their classrooms more 'welcoming’,
more responsive to the learning
needs of all children.

Schools and classrooms prepare
children to be active participants in
their communities, and so teaching
practices need to reflect an under-
standing of diversity and equity, and
the values and attitudes needed to
create environments that are both
welcoming and conducive to

learning.

‘Welcoming Schools: Students with
disabilities in regular schools’ has a
focus on a specific group of children
who are often disadvantaged in
terms of equal opportunities. In the
text, the term ‘special educational
needs’ is used to refer to those
children whose learning is seen by
their teachers as a cause for concern.
This may be because they have
specific impairments (such as visual,
hearing, motor, etc.) which present
challenges to schools and teachers
in terms of physical access as well
as access to the curriculum. Teachers
need to adapt the pace or mode of
learning so that all children partici-
pate effectively in the curriculum.

Commonly the term ‘special
educational needs’ is seen to refer
only to a problem or a 'deficit’ in
learners, however, this is not what
is implied in this document.

Students with disabilities are not
a homogeneous group, they are as
different from — and similar to - one
another as any student is different
from — and similar to the other.

No two blind children are exactly
alike, no two students with hearing
impairment or intellectual disability

are the same.

Barriers to learning arise from a
multiplicity of inter-related factors,
to do with schools, teachers,
curriculum and resources. The
teachers who collaborated on this
project were aware of these relational
factors. This is essential when
developing inclusive schooling.

Inclusion calls for a respect of
difference. It does not mean that we
should cease to identify and refer
to the disabilities of learners, or to
provide particular kinds of support
when and where needed. It does
mean that we should cease per-
ceiving learners as all being similar
because they are referred to by the
same term. A disability ‘label’ tells
very littte about how barriers to
learning might be overcome.
Inclusion helps to breakdown barriers
in attitudes.



There are things that schools and
teachers can do to make a difference.
They can create positive learning
environments and can change
children’s lives by ensuring that all
children participate successfully in
the learning process.

Each story reported in this
document, has a message that could
be meaningful to many teachers.
Altogether, we hope that the
experiences shared will be a source
of encouragement to schools and
teachers who are seeking ways to
develop policies and practices
which promote the inclusion and
participation of all children in
learning communities.

The section ‘Getting Practical’
provides concrete tips for the consid-
eration of schools and teachers. We
would like to underline, however, that
while pedagogical orientations and
applications cut across regions, when
it comes to resources, materials and
physical facilities, they have to be
examined within the realities of the
given context. But, welcoming
schools first and foremost are not
about equipment and fancy facilities
but communities which recognise

difference and support learning.

~ducation systems have an

important role in supporting schools
and teachers on their journey towards
inc usive schools.

This document is part of UNESCO's
efforts to disseminate the messages
of the Salamanca Statement and
Framework for Action to the heart
of the education system —

its teachers.

Quote:

iy wonviction is that

i should work for all

children including

those with special

needs. It has not been

easy convincing my

teachers, administration

and also some parents

but | have succeeded

to some extent

Ms Tomar (India)




KGROUND

The idea of inclusive schooling is
gaining ground in many parts of
the world. A growing number of

educators see inclusive schooling

as the way of developing classrooms

that cater for all children.

The Salamanca Statement
adopted at The World Conference
on Special Needs Education (1994),
is informed by the principle of
inclusion. It recognises schools for
all as institutions which include
everybody, support learning and
respond to individual needs.

The conference recognised the
importance of achieving the goals
of Education for All.

The intention of this text,
‘Welcoming Schools: Students with
disabilities in regular schools’, is to
assist educational communities to
understand, practice and review
ways of developing schools which
include and respond to the diversity
of learning needs of children. Stories
from fifteen countries highlight
communities working towards this
aim.

The stories emphasise everyday
practice, and we hear what teachers
say and do to develop welcoming
schools;
ensuring access
developing supportive school
environments
working together and in teams
preparing for teaching and learning,
and
constructing the curriculum.

There are many ways school
communities can foster Education
for All. Schools and classroom
teachers often create local, simple
adaptations that are low cost. This
diversity in approaches is a rich
resource as we work to ensure

access and equality in education.

Some school communities
described in this text are working
towards change and reform within the
framework of their existing education
systems; others are building new
systems inclusive of all students. The
stories emphasise that all children
come to school with different skills
and abilities. The teachers who tell
their stories share a deep commit-
ment to examine their values and
beliefs. They share their struggle to
create welcoming schools for all.

The text is intended to support
professional learning. It may be used
for individual learning or become the
focus of professional development
activities. A video accompanies the
text.



AT DOES THIS MEAN FOR YOU?

Inclusive schooling, which aims to
maximise educational outcomes for
all students, involves critically
examining teaching and learning
practices. At the Navyug school in
India, Ms Tomar says I'm so proud
(to see) teachers brainstorming,
describing, analysing the... methods
used in class the previous day.

In welcoming schools, teachers
share their values, beliefs and
understandings about diversity and
negotiate open and clear statements
about schools for all.

At fifteen schools across a range
of countries, teachers when including
students in their classes asked
questions like:

* How can local policies and legislation
help?

* What policies exist in the school?

* Will | have to change my classroom
practices?

* How can | plan for all students in
my class?

* How do | know they are all learning?

¢ Who will support me?

* What learning wifl | need to do?



When developing welcoming school
communities, teachers acknowledge
the complex and contingent nature
of education. Inclusive, welcoming

schools look different from country

to country, and from school to school
within the same country.

These differences emerge from;
cultural understandings and
interpretations of difference;
religious beliefs and values;
legislative and policy practices
supported by education systems,
and

resources available.

Through these stories it is possible
to identify common efforts, under-
standings and practices which
support inclusive schooling. We are
reminded that inclusive schooling
is an ongoing, never ending, evolv-
ing process. Being aware of beliefs
and attitudes is the first step
towards developing welcoming
schools. Welcoming teachers
believe that they are dealing with
children, not with ‘disabilities’ or
‘special educational needs’.

Ms Hiyyam (Palestine) says, the
(students) with special needs in my
class are both obvious and not so
obvious. The needs to be
addressed include poor learning
abilities, reading and writing problems,
students with below-normal abilities,
disabilities that affect mobility and
social problems due to difficulties
in the parental home...,
and Ms Gloria (Peru) admits that
to integrate a child with special
educational needs wakes up a
wide range of feelings which are
sometimes contradictory...

As Ms Judy (Australia) a parent
says, my child's inclusion is referred
to as a shining example but | think
it is a fragile and vulnerable suc-
cess and | am ever vigilant. Its suc-
cess depends on the interplay of so
many variables and centres on a
child who is constantly learning,
growing and developing in an envi-
ronment that is also changing. We
need to acknowledge too that
some of the success may come
from the child!

There are significant common
understandings about welcoming
schools across cultures unfolded
from the stories. Welcoming teachers
understand that;
inclusive schooling does not mean
that everyone should be treated
the same
students should receive appropriate
support
many students with disabilities and
special educational needs start
school from a position of disadvan-
tage compared with other students
providing appropriate equipment,
procedures, resources and personnel
is often essential to ensure inclusive
schooling
not all students with disabilities will
require the school to provide them
with special equipment or additional
learning support staff. Many school
modifications, where necessary,

are often simple and low cost



using teaching and learning ¢ difference’ is relational and socially

approaches appropriate to the needs constructed, and

of all students often saves teaching e students’ similarities to one another
time. Time requirements to support are much more significant than their
students with disabilities and special differences.

. uote:
educational needs do not have to Four key shared beliefs held by @

be burdensome welcoming teachers are; The children in the
¢ students with disabilities and special e all children can learn classrooms begin

educational needs should have all children are different

kindergarten with
access to the main curriculum

difference is a strength, and
children who have

including the sciences, applied learning is enhanced through

sciences and practical classes, cooperation with teachers, parents special needs. They

mathematics and so on and the community. only know a system

¢ students with disabilities and special which includes all

educational needs have the same

) . children so they are
right as other students to aim for

careers consistent with their goals, very accepting of any

interests and abilities. They should differences between

be able to study in areas of interest them.

and have similar choices to their

Ms Heather (Canada)
class peers




CHERS’ VOICES

HMere are some teachers’ voices

expressing these welcoming beliefs.

My convictions that | should work
for all children including those with
special needs were reaffirmed...
We continue with our mission
towards building an inclusive society
by including all children.

Ms Tomar (India)

Sumalao has worked under the
belief that an education that is open
to diversity would continually
transform the pedagogical practices,
giving way to a dynamic and
comprehensive curriculum capable
of meeting the needs of all children.
Ms Carla (Chile)

In other words, the teacher should
regard the members of his class as
being different from one another.
Ms Hiyyam (Palestine)

The purpose of schooling is fo
promote continuous learning both
academic and social.

Ms Heather (Canada)

Uniqueness: Creating opportunities
so that inter-personal relationships
as well as all learning activities allow
for the development of each student,
according to his or her capacity, his
or her interests, style and rhythm
of learning and to the particular
circumstances of his or her personal
and social history.

Ms Guzman (Chile)

The children in the classrooms begin
kindergarten with children who have
special needs. They only know a
system which includes all children
so they are very accepting of any
differences between them.

Ms Heather (Canada)

This (move to inclusive schooling)
has brought out a heterogeneous
clientele of children with varied
needs, talented children
intermingling with other children
including those with learning
difficufties.

Ms Ahuja (India)

inclusion brings in richness....
We became more thoughtful and
tolerant teachers...

Ms Rekha (India)

...(A)t the school we are raising a
generation of children who are
accepting and tolerant of others who
have different needs. The positive
attitude and open mindedness of
the classroom teacher... as well as
a commitment to professional
development are the elements
which contribute to a successful
inclusionary team.

Ms Heather (Canada)
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Eric and Ms Comfort

Ghana has a policy of compulsory
universal education. Inclusive
schooling for children with special
needs was introduced in Ghana in
1992 as part of a community based
rehabilitation program.

In the Birim South district of Ghana,
thirty-six children with special needs
have been integrated into eight
regular schools. The Aboabo
Salvation Army primary school is
one of these inclusive schools.

Ms Comfort, class teacher at
Aboabo School, has her teaching
practices supported through the
school, local and state education

communities.

L]

The community program was
intended to;
create education opportunities for
as many children as possible using
community resources and structures
offer pre-service and in-service
fraining to teachers, and
ensure community level structures
and authorities — school, health
centres, families — support and
provide for all students.

The school has one hundred and
eighty-five boys and girls enrolled
six of whom have special needs. Eric
is one of the school's students. He
has Down syndrome. Eric is in year
one — with thirty of his peers.
Experience in inclusive schooling
has enriched our work and improved
performance in the class, says
Ms Comfort.

Going to school with his peers
helps Eric develop his speech and
language, and reading and writing
skills. He loves to participate in
class drama with his friends. His two
best friends are Kofi and Yaw. They
help him with his mathematics. He
plays football with them at school
and at home,

KEY IDEAS

Clear teaching

objectives, preparing

well ahead, and

using alternative

teaching methods.

In the science curriculum health is
a major topic. In her lesson planning
Ms Comfort considers teaching and
learning intentions for Eric along side
those for the whole class. She poses
questions to the class about what it
means to be healthy. She uses these
questions and small group activities
to support Eric’s learning.



Hamila and Ms Hiyyam
The Palestinian Ministry of Education
is working towards school and
educational reform through;
* development of school system
infrastructure
* teacher development and training
* community oriented programs, and
¢ curriculum development.

The Ministry has a policy to work
towards the development of an
inclusive education system.

The request for Hamila to attend
a government school came from her!
Hamila was asked to write a letter to
the Directorate of Education outlining
her request.

The Directorate of Education in
Nablus gave approval, and Al-Husna’
school was identified where it was
not too expensive to install the
required facilities. There, Hamila
entered year three. At schoo/
Hamila proved her ability and her
superiority over her classmates
having come top of the class, says
Ms Hiyyam.

Local organisations and services
were asked to supply a wheel chair
and help with transport to and from
school.

The school made inexpensive
modifications to the building, for
example, a wheel chair ramp,
lowered blackboards and appropriate
toileting facilities. Hamila’s peers
often support her in class, taking
notes for her and helping her in and
out of her wheel chair.

Hamila says, before | went to
school | was apprehensive, but
when | was there | made an effort
to observe the girls in the class
and choose my friends. | chose
Fida’, Magda, Atira and Isra’
because they are clever and like
studying art. I am slow at writing
and sometimes ask my friends to
write down for me whatever is on
the blackboard, especially at the
end of the lesson, because | am
afraid it will be rubbed off.

KEY IDEAS

Working with

students with

physical disability,

ensuring physical

access to the school

and classroom,

making local and low

cost modifications.
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Mauricio and Ms Gloria

Andrés Avelino Caceres is a
government primary school in Los
Barios del Inca in the Peruvian
highlands. The school is in a rural
location. Enrolled are six hundred
boys and girls. Children with
‘permanent’ and ‘temporary’ special
educational needs are being
integrated into the school. In Ms
Gloria's year three are twenty-eight
students including Mauricio.

Ms Gloria at first was uncertain
about teaching a student with a
disability. She feared that she would
not be able to meet the expeciations
of the pupils, parents and school
staff. After teaching Mauricio,

Ms Gloria is a strong advocate for
inclusive educational practices.

Each day she looks for indepen-
dence and autonomy in her pupils,
to motivate them to face their own
problems.

As Mauricio says, [ like my
classroom because it is wide, lidy
and has lots of games, the classes
are nice and we are taught to read
and write... .

Before Mauricio was donated a
wheel chair, he crawled, or was
carried around the school and
classroom by his friends. | love
Mauricio as if he were my brother,
says one friend. Now his peers put
him in his wheel chair, take him to
the toilet, pass him materials and
cap and uncap his pens.

Ms Gloria creates a respect for
difference and a feeling of solidarity
through peer support programs.

Peer support happens in a number
of different ways;

= casual peer support

» |earning centres

» formal peer mentoring, and

» Mauricio mentors his peers too.

KEY IDEAS

Ensuring physical

access, developing

supportive school

environments, peer

support.
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Waddembere Yasin and

Ms Margaret

The Bishop Willis Demonstration
School is a primary school with an
enrolment of one thousand one
hundred and forty-two boys and
girls, thirty-seven of whom have
special educational needs.
Students with visual impairment
make up the majority of students
with disabilities at the school. In the
year five there are three students
with visual impairments, one of
whom is Waddembere Yasin. A
specialist teacher for the visually
impaired, Ms Margaret supports
his class teacher.

The Government of Uganda's
Universal Primary Education Policy
ensures that children with special
needs are enrolled in schools and
receive educational services.

Parents, who are unsure about
sending their child to an ordinary
school, are supported by this policy.
Parents of the community actively
contribute to the school.

Waddembere Yasin spends his
school day with his classmates.

He enjoys access to the same
curriculum as his peers.

His teacher modifies his program
by;
providing raised maps
teaching in Braille
ensuring there is sufficient light in
the classroom
teaching orientation and mobility skills
in the classroom and playground
using peer support
involving parents in the learning
program, and
assisting the physical education
teacher develop a modified program.

KEY IDEAS

Ensuring physical

access, working

with students with

vision impairments

and blindness, being

flexible and

innovative, using

alternative teaching

methods, developing

individual education

plans.
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Yasmin and Ms Shireen
There are one thousand three hun-
dred and twenty boys and girls at
Bonella Secondary School. The
school is a government school and
enrols students aged from ten to
twenty-three years. Fifteen students
at the school have disabilities. Yasmin
has a hearing impairment, Ms
Shireen teaches her English in year
seven.

In most of Ms Shireen’s classes
students’ first language is Zulu,
however Bonella Secondary is an

English medium school.

The Principal, Mr Naidoo, says,
we believe very strongly in an open
democratic, participative culture at
our school... I think we like to see
ourselves as providing basic
education for all learners that is
their right and we are doing our very
best in this direction.

Ms Shireen believes that students
learn best by sharing their experi-
ences. It is no use us using foreign
experiences, experiences that are
so different from theirs that they
cannot relate to what you are
saying... . Apart from the peer
system there is very little support.

Ms Shireen says, Yasmin is a
child with great motivation. She is
achieving well above average in
my class. Students with disabilities
should be treated as Yasmin is
freated, as one of the pack.

From the time Yasmin was a little
girl at home we never treated Yasmin
differently, we just treated her like

any other normal child, we did not

KEY IDEAS

Clear school policy,

ensuring physical

access to the school

and classroom,

developing supportive

school environments,

developing

partnerships.

want her to feel different because if
we made her feel different then she
will behave different.... She's got
along very well. She never ever has
a real problem communicating and
associating with people; she makes
friends very quickly. It is not difficult
for her‘to make friends, says

Yasmin's mother, Ms Gori.



Ochirpurev and Ms Dejidmaa
Dornod is a land of plains and
steppes, close to the Russian border
in the north and with the Chinese
border in the south and east. Dorned
School No 4 is a government school
of one thousand one hundred and
eighteen boys and girls, aged from
seven to eighteen years of age. At
the school are ten students with
disabilities and seventeen students
with other special educational needs.
The school has ‘live in’ facilities for
up to eighty pupils from the counties.
The school aims to decrease the
number of students who drop out

of formal education.

D No4 SCHOOL, MONGOLIA

In year two there are
thirty-three students, three with
disabilities and special educational
needs, one of whom is Ochirpurev.
Ms Dejidmaa works hard with parents
in the class and at home, she uses
different teaching methods during
her lessons to ensure access for
all. She assesses different students
in different ways.

As the class teacher, Ms
Dejidmaa says, of course the first
time is difficuft but my students are
learning very well. | worked hard
with students, parents, principals
and colleagues. We're helping each
other every day.

In the Mongolian culture there is a
respect for each other and for human
rights. Ms Dejidmaa plans for the
whole group. /n class 2a my first
goal js to teach speaking skills the
second one is to communicate with
others the third one is to develop

independent learners.

KEY IDEAS

Llear

ar! open about

teacihing objectives,

co-operation,

preparing well ahead.
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Miarie-Lisa and Ms Heike

| think pupils learn best in an
emotionally warm atmosphere that
gives them a chance of developing
an interest in what goes on at school.
This situation can only arise if the
lessons are 'differentiated’ so that
students with learning difficulties
get the chance of learning more
slowly, or in a different way, says
Ms Heike.

The Flaming Grundschule is a
primary school in Berlin. Of the six
hundred students enrolled at the
school fifty-five have special
needs. The school mission is to be
welcoming of all students, with and
without disabilities.

The school is designated by the
Berlin Senate as a school with a
special educational profile. In year
three, are two students with disabil-
ities, Byron, with Down syndrome

and Marie-Lisa, with cerebral palsy.

Ms Heike, and two other trained
adults work together in the class.
As Ms Heike suggests, this requires
teamwork. Once every half term we
have a meeting with all the adults
involved with the students with
disabilities. These meetings are
necessary in order to exchange
information about the work at school,
at home and in therapy sessions.

The school has a mission to;
include all students with and
without disabilities
develop cognitive and social skills
strengthen students’ sense of self
respect
develop students’ ability to cooperate
build social competence, and
prepare students for secondary
schooling.

Ms Heike used to work at a
separate special school, so she says,
I know what school life is like when
pupils are separated from their peers.
| prefer the possibility for the children
to be able to communicate with their
class mates in a normal way, to learn
from the others, to play with their
peers more often than with specially
trained adults, and at the same time
to learn how to cope with a disability’.

KEY IDEAS

Working together and

in teams, curriculum

adjustments,

alternative teaching

methods, individual

education plans,

clarity about

teaching objectives.

Students without disabilities learn
to... be patient, to give and get help,
to learn how to understand the needs
of a person who cannot speak, to
declare that one is not able to do
this or that, to like a person who

seems very different from oneself... .
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Vince and Ms Marietta
Gyermekek héaza school is a primary
school in Budapest, the students
range in age from six to twelve years.
The school is open to any student
from the local district, including those
with disabilities. In Hungary this is
unique as there is a strong separate
special education system in place.
Vince, eleven years old, has a
severe hearing impairment. An
‘Expert’ committee had previously
recommended Vince for placement
in a special school.

The ‘Expert’ committee (a medical
doctor, special teacher and psychol-
ogist amongst others) undertakes
the testing and evaluation of children
with disabilities and special
educational needs and makes a
recommendation about the type of
school (regular or specialist) the
child should attend.

L]

L]

Vince's parents did not want him
to go to a separate special school
because it was out of his neigh-
bourhood and far from his friends.
They negotiated Vince's placement
in a regular school with the Local
Education Authority and the school
principal.

Vince is very interested in the
natural world and enjoys arts and
crafts. His best friends are Ani and
Mate. They play a lot in their free
time, we tell good jokes and talk
about interesting things. Mate and
Ani often help. When | am an adult
| want to be an architect. | will attend
a university after school. It takes a
long time, perhaps eight years or
more.

Gyermekek haza School staff see
school as a welcoming place for all
children.

They believe every child should;
fully develop their abilities
play an active role in the process
of learning
be able to learn independently
be able to realistically assess their
own work
accept themselves and their peers
be able to cooperate with each other
have access to a broad scale of
differentiated learning possibilities
study the same topic, and
be supported in a positive learning
environment.

KEY IDEAS

Working with

students with

hearing impairment,

learning and physical

disabilities, ensuring

physical access to

the classroom, clear

and open teaching

objectives, curriculum

adjustments, using

alternative teaching

methods.

The school has developed a local
curriculum. School staff working
together, published their own
curriculum materials, they developed
books in mathematics and Hungarian
as part of their curriculum innovation.
The books present graded tasks
which allow students to work at
their own level and pace, but with

similar content.
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David and Ms Hariklia

Kingston Primary and High schools
are located close to one another in
the small Australian island state of

Tasmania.

David, who has Down syndrome,
has always attended his neighbour-
hood school.

David is continuing with year ten
curriculum. His education is
supported by strong partnerships
between the school, his mother, and
district support services, He has a
well-designed individual support plan

David is involved in a work
enterprise program. He has worked
with a number of local employers in
the community. He loves working at
the local hardware store.

The Kingston High School
community has a well developed
equity policy. It covers five areas;
Access, attendance and retention
student support programs
curriculum access, participation
and attainment
alternative programs, and
reporting to students and parents.

The policy details intended out-
comes, strategies, responsibilities
and success indicators.

As Ms Hariklia says, inclusion
raises issues about the right of a
human being to learn in an
environment without prejudice.

I have discovered that David could
really learn... | bet he would know a
lot more than what he is actually
saying, then | started thinking well
maybe if he starts to feel a lot more
confident, a lot more safe and
secure, and if there is really a trust
between us, then maybe he can feel,
‘ves | can speak, | can say what |
want to say’.

Ms Hariklia encourages small and
whole group discussion on disability
specific issues.

David's peers are encouraged to
speak about their understandings
of welcoming schools and their
experience of people with disabilities.
David's class peers were asked,
should people with disabilities be
educated in your classroom? Anna
replied, yes, because it is a learning
experience for everyone. Phoebe
commented, they need to be around
people, not isolated. Belinda added,
they are people like everyone else!
Mitchell felt that being in the same
class was important as it prepares
us for being in the real world.

KEY IDEAS

Transitions,

school to work,

and equity

policy in practice.
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L.an Rue and Mr Wu Wei

Lan Rue, a student with visual
impairment, attends the year five in
Longlin Primary School. At the
school there are four students who
are blind. There is one teacher in the
small village school working with
students in three different grades.
It is very isolated and Mr Wu Wei,
the teacher, has to be able to make
curriculum adjustments with littie

help and very few resources.

As Mr Wu Wei explains, Lan Rue
has met many difficulties in her study,
economic difficulty in her family,
difficulty walking to school, and
difficulties with her study. For example
she has difficulty with mathematical
concepts like the ‘'more or less’,
and ‘multiplication’.

As she can see neither the lines
| draw on the blackboard, nor the
small sticks on the table, she felt
vexed. And so did |.

But then I got the idea to make a
special box for arithmetic. | cut
twenty squares on the board with
some concavity in two lines (up
and down), ten each. These corre-
sponded to the lines drawn on the
blackboard. There is one glass ball
in each square. | asked Miss Lan
to practice her arithmetic each day
using the box. After a period of time
Miss Lan could make it. That helped
her a lot. She was very happy and
worked harder on her maths.

Lan Rue has a network of
friends with vision impairments
from specialist schools in Tai An
Shan Dong province and in

Nanning Guangxi.

KEY IDEAS

Using alternative

teaching methods,

flexible and

innovative teaching,

developing individual

education plans,

working with students

with vision impair-

ment, classroom

problem solving.




Ana and Ms Fernanda
Miranda do Corvo school is a
government primary school with
two hundred and fifty students, six
of whom have disabilities. The
principle of Education for All guides
education practice in this school.
We have an agreement that every
child in the community has the right
to attend our school. We have
several different support structures,
the most important of which is an
in school' inclusion support team of
six teachers. Ms Fernanda further
says that, we have benefited from
ongoing professional development.
We have had regular school based
development activities with the
support of the teacher education
college of Coimbra, and ongoing
support from four trainers during
the last two years.

One of the main advantages has
been to help us understand that
children with learning difficulties
can progress effectively. Perhaps
not as much as the others but they
can achieve basic education goals.
And also they feel much happier in
the classroom, because they feel
they have a word to say. Through
our practice we can convince our
most disbelieving colleagues of the
right of all students to participate.
We no longer talk about my pupils
they are all our pupils.

In Ms Fernanda’s grade four,
twenty students are enrolled,
including Ana. To support the range
of abilities in the classroom Ms
Fernanda uses cooperative learn-
ing strategies.

What follows is a sample lesson
plan from her class for learning
Portuguese.

The lesson is based on a library
activity. The students, individually,
had read a book and retold each
of the five stories in the text.

The lesson occurred during a
morning and integrated several
activities. It was structured as a
form of cooperative learning where
small groups worked on linked but
different tasks.

KEY IDEAS

In-school support

system, using a

range of teaching

strategies, preparing

well ahead,

promoting children’s

responsibility in

learning.

After the lesson students said:

» Today | have learned a lot of stories.

¢ | have learned more.

e We worked in little groups. Each
group had four members.

* | was in the group of the 'Greedy
Rabbit' story.

« By the end of our group work we
decided that some of us would do
the drawings and others do the
writing.

» | loved this morning.

Next day the class decided to
present the work lo other classes in
the school. We asked them to
evaluate our work. This presentation
fo the teachers and students
helped us review our work, said
Ms Fernanda.
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¥Yogesh and Ms Rekha

The Navyug School in Laxmibai is
one of eight sister schools in Delhi.
The school enrols one thousand
one hundred boys and girls from
five to fifteen years of age.

The school was set up to offer
education to children from low-
income families, including some
from slum dwellings. Over time a
shift was made by the Head Teacher
to include all children with special
needs within a particular radius of
the school.

In year one, Yogesh, a student
with vision impairment is enrolied.
There are eighty-one students in the
class. There are other students with
identified special needs in the school.

The principal, Ms Tomar, ensures
that Navyug School recognises and
accepts diversity among students.
The school aims to help all students
to achieve curricular expectations
within a small budget. The aims of
education are the same for all.

Instrumental in recent staff
development work has been the use
of the UNESCO Teacher Education
Resource Pack. Ms Tomar says,
the professional development
program assisted the school staff
fo ask ‘what is wrong with the
school?’ Instead of, ‘what is wrong
with the child?’

Ms Tomar continues, the profes-
sional development has encouraged
flexibility in teaching, learning,
improved achievement, sensitised
the school to the special needs of
all children and helped disseminate
positive experiences. Learning for
all has become easier, independent
and enjoyable. Positive thinking and
a healthy partnership has developed
among teachers, and students and
parents. Fixed and rigid constraints
of time, syllabus and resource
availability have been largely

overcome...

KEY IDEAS

Developing school

policies, developing

supportive school

environments and

seeing teachers as

learners, Head

teachers as agents

of change.

The very essence and purpose of
our staff meetings has changed.
The focus is evolving an agenda,
sharing experience, planning for
collaborative teaching and sharing
solutions. While discussing we
agree, disagree, contradict, refute
and at times also get too excited —
but all in the spirit of collaboration.
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Moeketsi and Ms Mafani

St Stephen’s Primary school opened
in 1908. At that time there were
seven classes and many groups
were taught in the one classroom.
The school now has twenty-one
classes, and takes students in years
one to seven. There are twenty-eight
teaching staff for one thousand
seven hundred and eighty-five
students.

The school has a mission to teach
each child irrespective of colour,
disability or culture.

The school provides;
basic knowledge to meet the needs
of students with various levels of
abilities and disabilities
partnerships with all parents, and
an environment conducive to the
promotion of self reliance for all
students. '

Moeketsi, a student at the school,
though now twenty-one years old,
began formal schooling only recently.
Because of the school's commitment
and mission, it has developed
programs that support him becoming
an independent community member.

As Ms Mafani says, | have very
few resources. | have to improvise
materials for teaching. | draw over
the charts we are using or write the
important ideas we are working
with on cards. | give Moeketsi the
responsibility to handle important
Jjobs at school like going to the
bank, going to the shop and lock-
ing kitchen doors after school.

Ms Mafani has colleagues who
support her. As she says, if | have
a problem concerning Moeketsi |
know | can seek help and guidance.

KEY IDEAS

Being flexible and

innovative, flexible

entry points to basic

education.
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Javiera and Ms Carla

Sumalao School meets the
educational needs of children with
Down syndrome as well as those
with other disabilities. There are
ninety-eight boys and girls at the
school, fifteen of whom are students
with Down syndrome and motor or
language disorders. In each class
there are two or three students with
special needs.

The work of the school is based
on the following principles;

* Uniqueness: creating opportunities
so that the interpersonal relationships
as well as all learning activities allow
for the development of each
student...

» Autonomy: giving the opportunity for
an active participation of all students
in the classroom activities

¢ Openness: creating the possibility
of continuous open communication
and exchange among the students. ..,
and

e Integration: creating opportunities
so that the student feels that he/she
belongs to the group.

The school has a cleverly
negotiated curriculum, where
starting points for teaching and
learning are found within the interests
of the children. All this has led to
the development of a powerful
integrated curriculum.

Students at the school develop a
proposed set of objectives, and
think of the activities they want to
engage with. The teachers then
sequence some initial activities and
develop a statement of expected
outcomes in the areas of Language
and Communication, Mathematics,
the Natural, social and cultural world
and Technology.

In this way different learning needs

are met within the same classroom.

KEY IDEAS

Working to develop

supportive school

environments,

flexible and

innovative practices,

making curriculum

adjustments, strong

statements about

inclusive schooling,

focus on students

with intellectual

disability.
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Brooke and Ms Heather
Woodstock Centennial Elementary
school, is a school for boys and
girls aged five to eleven years. Thirty
students have disabilities, thirty-five
other students in the school have
special educational needs, The
school has enrolled in year five a
student with multiple disabilities.
Brooke has a visual disability,
significant delays in physical and
cognitive development and has
very little speech and language.
She is eleven years old.

Ms Heather, the class teacher
says, the children in the classrooms
begin kindergarten with children who
have special needs. They only know
a system which includes all children
so they are very accepting of any
differences between them.

The State of New Brunswick where
the school is located has legislated
to improve the educational outcomes
for children with special educational
needs. The legislation is noteworthy
in that it provides access to public
education for all students in regular
classrooms

There is a strong sense of social
responsibility expressed through
the legislation, school policies and
practices. As Ms Heather says,

..at this point society still needs to
be educated but at the school level
we are raising a generation of
children who are accepting and
tolerant of others who have different
needs. The purpose of schooling is
to promote continuous learning
both academic and social.

When asked about whether it was
important to have students with
disabilities and special educational
needs in school, Brooke's class
peers responded, where else
would she be? Why wouldn't she
be in school, indicating their
accepting and tolerant attitude.

KEY IDEAS

Work with all

students including

those with multiple

disabilities, strong

legislative and policy

support, working

together and in

teams, working with

parents using

available

technologies.

At Woodstock Centennial a
welcoming school is created as
teachers;
develop different teaching styles
understand the needs of individuals
become comfortable with all students
recognise and respect the ideas
and abilities of all, and
acquire new modes of communica-
tion.

There is a strong ethos in the
school of developing partnerships.
Teachers work together, solve
problems and involve parents as
partners in education. With many
parents of special needs students
a daily communication book goes
back and forth from home to school
to let the parents know how the day
went and lo receive input from home,
says Ms Heather.



TING PRACTICAL

The stories in this document

show how welcoming schools are
developing in different cultures and
in many different ways.

There are a number of stories
about schools with very few materials
and physical resources. They show
that constructing welcoming,
innovative and creative teaching and
learning does not depend solely upon
additional resources. Welcoming
schools grow from a respect and
appreciation of diversity in the school
community.

Teachers developing welcoming
school communities show the ability
to press on with change and inno-
vation despite continuing challenges
and uncertainties. We can all learn
from the problem solving undertaken
by these thoughtful, active teachers
as they are working towards inclusive

schools, classrooms and curricula.

This section highlights some
practical aspects of teacher and
school initiatives that promote
inclusion and participation in
learning.

In welcoming schools teachers;
ensure physical access
ensure development of inclusive
school policies
develop supportive school
environments

work together and in teams

.

I 27

see themselves as learners

are flexible and innovative
prepare well ahead

use available technology(ies)
develop partnerships

are clear and open about teaching
objectives

make curriculum adjustments

plan for the whole class, and

use alternative teaching methods.
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What Teachers say:

At this point society still needs to be
educated but at the school level we
are raising a generation of chitdren
who are accepting and tolerant of
others who have different needs.
Ms Heather (Canada)

Children learn to live with and cope
with differences. They learn fo
support each other. This helps to
gradually bring a change in society...
We do not want to send a message
to other children that we are treating
these children as special or different.
Ms Bagai (India)

The situation (teaching a student
with a disability/special educational
needs) is discussed with teachers
by asking them what they would do
if a daughter or close relative of theirs

were in the same circumstance....
Ms Hiyyam (Palestine)

...1 took inclusion as a challenge for
improving my own ways of teaching.
Ms Marietta (Hungary)

What Teachers do:

* Teachers ensure physical access to
school and classrooms
They look to the following three
aspects of access:
1 Building and classroom access;
entry and exit points, shared spaces,
doors, corridors, floor surfaces,
ramps and handrails.
2 School facilities; furniture and
fittings, shelving, equipment, toilets,
lighting, desk and bench heights,
space for equipment, height of
blackboards and computer access.
3 Other factors; signs and labelling,
fire and emergency escape
procedures, transport, seating
arrangements and ventilation.

Teachers allow or organise orien-
tation to the classroom, laboratory,
kitchen, workshop and equipment
before classes start. This can min-
imise student anxiety.

Teachers arrange seating thought-
fully and face toward the class when
speaking.

To further enable access teachers
review and change school timetables
and student groupings, they ensure
there is enough time between
lessons (in secondary schools and
colleges) for students to get from

class to class.



¢ Teachers participate in the
development of school policy
They encourage that school boards
and management teams are repre-
sentative of the whole community.
They ensure that school-based
development activities cover
provision for inclusive teaching
practices. They promote collabora-
tion which allows for working
together, for example, support teams
or other support structures and
specialist staff to help with students.
Teachers recognise difficulties
and failures as well as celebrate

their successes!

Teachers work to develop supportive
school environments

They develop a culture of shared
values and beliefs based on the
understanding that differences
between students are socially
constructed.

Principals and teachers model fair
decision making processes.
Developing shared decision making
and leadership helps create
supportive school environments.

Teachers participate in the
management of the school resources
and in developing a shared rationale
for resource allocation, with the
involvement of the community and
parents.

They develop clear understandings
about the rights and responsibilities
of parents, students and teachers.
They are open to knowledge and
support from the local community.
They foster understanding between
all students through peer mentoring
and peer support.

Teachers work together and in teams
Teachers work together in many
creative and supportive ways. They
team teach, work together to make
observations and suggestions about
teaching and learning, undertake
peer assessments, and form
focussed conversation groups to
help with problem solving around
the needs of a class, small group
of students or one student.

Teachers share the load when
working with students, for example
occasionally taking a double class
so that there is time for a teacher to
work with one student or a small
group of students.

Teachers work in ways that allow
time off to plan together, they give
each other the possibility to share
and try new ideas. They work in

small and large planning teams.

» Teachers see themselves as learners
Professional development to support
welcoming schools should be both
broad (about the principles of social
justice, diversity, inclusion and of
teaching and learning) as well as
focussed (about disability specific
issues such as teaching of a visually
impaired child for example).

Professional development is
collegial and supportive, can be
offered through colleagues, is on
going, and supported by the school
or local authority, and meets both
the needs of the teacher as well as
the requirements of the school.

Teachers participate in a range of
flexible professional development
activities which promote teachers
becoming critical and reflective
practitioners. Good professional
development is negotiated with
teachers rather than imposed by
the school principal or education
authorities.

Where possible, professional
development is recognised and
formally accredited.

129
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LCOMING CLASSROOMS

What Teachers say:

Considering the size of the
classroom we cannot work in
groups if we have all the desks
and stools, so we have done away
with some. Instead we spread a
darri for the children to sit.

Ms Bagai (India)

We have good cooperation with the
parents. We regard themn as partners
and speak to them openly about
the abilities and achievements of
their child.

Ms Marietta (Hungary)

We work a team approach, we
discuss different problematic
situations regularly, and we observe
each other in the classroom.

Ms Marietta (Hungary)

...Working in collaboration with
other professionals...has been very
useful. It has allowed me the benefit
of other points of view, of sharing
difficulties, of seeking solutions in a
group and to receive feedback.

We have been able fo work as a
team, which has helped everybody,
but specially has proven to be a
benefit to the children.

Ms Carla (Chile)

Support services like visiting special
education teachers are best used
as a bridge to inclusive practices,
supporting teachers as they take
full responsibility for their students
with disabilities and special
educational needs.

Ms Hariklia (Australia)

What Teachers do:

* Teachers are flexible and innovative
Welcoming teachers are flexible and
understanding. They know that
school and classroom rules are in
place to support and protect
students, not to exclude or alienate
them.

A flexible approach benefits all
students. All good teachers use a
variety of teaching methods and
presentation styles. Many use
differentiated/multi-layered curricu-
lum to ensure that all students gain
maximum benefit from schooling.

Teachers develop responsive
school structures and student
groupings as learning tasks may
require to different student groupings.

Welcoming teachers show
flexibility with assignment deadlines,
assessment practices and extra
reading time so that students are
not disadvantaged because of their
disability or special educational
needs. They give more time to
complete tasks, examinations or tests.

Teachers write key points and
assignments on the board and/or on
handouts, and offer extra time to
read materials. They stay on the topic
and use demonstrations and con-
crete examples where appropriate.

Some teachers permit lessons to
be taped and this practice may be
of benefit to all students. They vary
the methods by which they present
information to students. Often
reading aloud material that is written
on the blackboard or overhead
transparencies gives students

access.




Teachers prepare well ahead
Teachers use a range of approaches
to suit the needs of the class and
individual students. They provide
early access to course materials
including reading lists, assignments,
lesson notes and curriculum
information.

When preparing lessons and
materials teachers do so in alterna-
tive ways where possible and need-
ed. If students need materials in
accessible forms (eg. in Braille, on
disk or tape), this is organised
early as the processes may take .
some time.

Teachers use available
technology(ies)
There are many technologies
available to support students with
disabilities and special educational
needs. Assistive technology however,
is not the solution for everybody. One
piece of equipment may work well
for one student but not fér another
with the same disability and/or
special educational needs.
Teachers recognise that often
‘low tech’ solutions may be possible
and preferable. Many ingenious
designs and uses of low cost
materials have provided students
with the adaptation they have
required in order to participate.
Perkins Braillers, slates and stylus
are available to students who are
blind. Technologies such as
computer software that provides
enlarged text, voice and/or Braille
output and/or a closed circuit
television to magnify materials

facilitates access to the curriculum
for students with vision impairments.

Other technologies can support
students who have other needs
related to communication.

Teachers develop partnerships
Partnerships can be developed

with local community organisations,

with industry and employment
agencies, support services and
advocacy groups.

Teachers create links with other
schools and form conversation and
problem-solving groups to share
ideas, Teachers work closely with
others who have specialist knowl-
edge, with school and education
district support teams, with early
childhood education programs and
special education teachers and
services where available.

Teachers work closely with parents

and counselling services. They
negotiate directly with students and
consult others as necessary to
identify problem areas and get
actively involved in generating
solutions. They invite students and
parents at the earliest possible stage
to talk about their specific needs.
Through discussion staff, students
and parents can develop strategies
that are mutually supportive.

Teachers decide which assessment
strategies to use and talk with
students about them. Their assess-
ment and monitoring strategies are
open and negotiated.
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Q.LCOMING CURRICULUM

What Teachers say:

Curriculum adjustment is not about
‘watering down’ requirerents and
standards or making the course
‘easier’ for students with a disability.
Ms Hariklia (Australia)

The teacher should understand
when he enters the classroom that
he is not just there to give a lesson
and provide information, but that
his role is also to educate. In other
words, the teacher should regard
the members of his class as being
different from one another. That is
to say, he should understand the
individual differences between them.

Ms Hiyyam (Palestine)

Planning and working with another
teacher was extremely helpful.

We also had the liberty to go and
discuss our difficulties with the
Head teacher and other fellow
colleagues.

Ms Bagai (India)

With many parents a daily commu-
nication book goes back and forth
from home to school fo let the par-
ents know how the day went and to
receive input from home.

Ms Heather (Canada)

What Teachers do:

¢ Teachers are clear and open about
their teaching objectives
Teachers understand that the main
purposes of schooling are common
to all students, with and without
disabilities and special educational

needs;

to be safe and secure

to develop a sense of self

to be able to make choices

* to be able to communicate

to be part of a community

to be able to live in a changing

world

to be prepared for the many

transitions of life, and

to be able to make contributions
that are valued.

From a clear statement of
purposes welcoming teachers
refine educational goals for their
students on a long term and short-
term basis.

Educational strategies that tead
toward the achievement of these
goals can be designed in a range
of ways either as a whole class
activity or as a part of a group
activity or individually. It is impossible
to develop strategies out of context
as each school is so different and
each student has different needs,
so welcoming teachers are selective
and thoughtful when making
curriculum adjustments and devel-
oping strategies.

Teachers ensure that educational
outcomes are explicit and that efforts
towards achieving them are
measured and reported to students

and parents. They develop assess-




133

ment and monitoring processes
that are integrated with teaching
and learning.

Teachers make adjustments to
ensure all students have access to
the curriculum

To ensure all students gain maxi-
mum benefit from schooling teach-
ers ensure that the curriculum is
inclusive of all students. Inclusive
curriculum recognises and values
student diversity by building on their
varied experiences and interests.

This involves reviewing the
curriculum content and delivery
processes to find alternative ways
for students to achieve learning
outcomes.

Teachers are aware that students
with similar disabilities and special
educational needs may require
different adjustments and modifica-
tions.

When developing teaching and
learning practices for all, they first
plan for the whole class, then for
individuals.

Routine events which are a natural
part of the school day, arrival,
assemblies, recess and lunch breaks,
transition from inside to outside the
classroom are all teaching and

learning opportunities.

Planning for the whole class

Welcoming teachers believe that all
students belong in their class. In
their planning, preparing, teaching
and assessment welcoming teachers
consider;

« cooperative group learning

peer teaching and support
mixed-age or cross age groupings
including volunteers and parents in
their programs

an emphasis on developing social
skills and interactions through formal
team building activities

developing friendships as distinct
from peer support

integrated curriculum models
planning using multiple intelligences
negotiated curriculum — ensuring
that students have a voice
assessment approaches are
integrated and ongoing within
teaching and learning and
differentiated/multi-layered

curriculum.

Teachers might also consider these
alternatives;

1 Minimise the complexity of verbal
communications, rephrase and
repeat information if students do not
understand. Use plain language
and convert texts to plain language.
This assists students who have an
intellectual disability, some forms of
learning disability and students

with a hearing impairment.

o Computers offer flexibility and are
of particular support to students with
vision impairments and blindness.
Students can print out a large print
copy, read it on a screen using
screen enlargement software, listen
to it on a voice synthesiser or convert
it into Braille.

3 Many students use Braille. The
Perkins Braillers are available across

all countries. Braille can be produced

directly a Braille embosser. Today,
Braille texts can be produced from
computer text-file format and printed
out using a Braille printer. However,
in many countries, Braille text is also
produced on thick paper in contexts
where resources are not sufficient

for purchasing Braille paper.

4 Tactile images can be drawn on
Braille paper using a special mat
and stylus which produce a relief
image that can be felt. Equally, they
can be produced by using locally
available materials, such as string,

sand, sticks, seeds, etc.

5 Lessons can be readily taped
using a cassette recorder. Students
who experience writing difficuities
can also provide information on
audiotape. Taped versions of books

are sometimes available in libraries.

6 Enlarging text and images is simply
done by photocopier or enlarging
computer software. Teachers can
also write text with bigger letters on
a sheet. Some students might use
a hand or sheet magnifier or

closed circuit television.

7 For students who are deaf or hard
of hearing, the use of videos with
captions facilitates access to the

material.

g A ‘note-taker’ could also support
students; the note-taker can be a
student who is studying the same
class or a person from outside the
class who has the appropriate
skills and background to record

information.
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RKSHOPS

Here are three workshops to be
run by a facilitator from your school
staff, with support from school
management.

The workshops are designed to
help you develop welcoming schools.
You can use them to generate
further professional development
activities.

The workshops are linked to
the ‘Getting Practical’ section of
‘Welcoming Schools: Students with
disabilities in regular schools’, and
to the video. They can be undertaken
as a series, or single sessions. All
the workshops can be modified
and changed to suit your school
community. The time for each work-
shop varies.

You might also refer to the
Teacher Education Resource Pack:
Special Needs in the Classroom
(UNESCO 1993). These materials
offer some other ways for intensive
professional learning on classroom
practices.

The three workshops are;

* Developing shared values
* Developing welcoming curriculum

* Reviewing school plans and policies.

Developing shared values

Purpose

The purpose of this workshop is to
provide an opportunity for partici-
pants to gain an understanding of
the range of attitudes to inclusive
schooling, engage in critical
reflection, and develop actions that

the school can undertake.

Materials

Large sheets of paper and pens.

Process

1 Collect a series (9 or 10) of short,
one sentence, comments or quotes
about the topic of inclusive schooling.
You might collect them from
discussions you have with your staff,
or from conversations you hear in
your staff room! You might collect
them from different writers or
researchers in the area.

Make sure the quotes you collect
represent a wide range of opinion.
Be a little contentious! Have quotes
which support the idea of inclusive
schooling as well as those which
represent the opinions of teachers

opposed to inclusive schooling.

2 Write each quote separately at
the top of numbered, large sheets
of paper. Here are some possible
examples of quotes you might use;
School should be a place where
every student’s educational and

social needs are met.

¢ Students without disabilities are
enriched by having the opportunity to
learn alongside peers with disabilities.

In truly welcoming schools there

are no special education teachers.

Students learn better in heteroge-

neous groupings.

Having a student with a disability in
my class will take resources away

from others.

Teachers are already overloaded,
having a student with a disability in

the class will mean a lot more work.

Students with vision impairments
learn better with people who have

the same needs.

Schools are a reflection of society.

Schools are places where students

can learn about citizenship.

3 Ask participants to form smali
groups of four or five. Give each
group one of the sheets of paper with
a quote written on it. This is their

home group.

4 Ask participant in their small groups
to discuss the quote or comment.
Explain that they will only have a very
short time, 4 or 5 minutes, to do
this task.




5 In the small groups select a scribe
to add ideas, and further comments
on the sheet.

6 Ask the small groups to move to
the next sheet, and add further brief
comments. After nine or ten rotations,
groups should have returned to their
original sheet.

7 When groups have returned to their
original sheet ask them to identify
and summarise the issues which
emerge from the written comments
in response to the quote. There may
be issues related to school policy,
classroom practices, resources and

so on.
8 Share the issues as a whole group.

9 Identify the elements or aspects
of issues about which there is some
agreement.

10 List some actions you can take
as a group in your school of
classrooms based on the areas of

agreement.

11 |dentify issues on which there is
little agreement. As a whole group
develop ideas for further professional
learning activities which may lead

to positive actions, or resolutions.

Developing welcoming curriculum

Purpose

The purpose of this workshop is to
develop an understanding of how
to construct welcoming curriculum.
The focus is on developing differen-
tiated curriculum for a student in
your school or classroom who has
an intellectual disability.

In view of the many issues to be
covered under this topic, workshop
activities could be spread out over

several sessions.

Materials

All materials are supplied in the text.
You might need to photocopy, or
present on overhead projector
transparency, the photographs in this
text, and the sections of text under
the headings ‘Capability layering’,
‘Content layering’ and ‘Outcome
layering’ .

Participants need to bring to the
workshop ideas about a particular
student with an intellectual disability
they wish to include the classroom

or school situation.

Processes

1 Explain to participants that:
Students with disabilities can be
supported in regular schools through
thoughtful management of the
curriculum.

‘Curriculum’ is not easy to define.

Some educators see curriculum as

strict and narrow, curriculum is... a
statement or program of courses of
teaching and instruction. Others may
see curriculum as wider, curriculum
covers all the provision schools
make for a student's learning.
Welcoming curriculum addresses
what is taught, how it is taught,
how schools are organised and
how learning is evaluated.
Multi-layered curriculum is a specific
use of curriculum employed to
ensure schools provide an education
that is relevant and beneficial to all.

2 Explain to participants that to help
‘untangle’ the complexity of the
curriculum, imagine it as a rope
made up from many linked and
interdependent threads. These
might include;

physical access

school culture

student capabilities
assessment

teaching methodologies
learning area content, and

peer support
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3 Explain that there are many more
threads than these, participants
might ‘brainstorm’ a list. Ask partic-
ipants to develop a drawing which
captures the complexity of the
interacting curriculum threads.
There are many kinds of inclusive

curriculum. Some focus on attitudes
and values, some focus on teaching
and learning strategies. Ask partici-
pants to quickly consider how each
curriculum thread might be drawn
out and modified to contribute to

inclusive curriculum.

There are 5 basic student capabilities to be considered;

4 Explain to participants that when
developing multi-layered curriculum
for students with intellectual
disabilities three curriculum elements
will be considered, Capabilities,
Content and Outcomes.

Personal

Personal capabilities are developed
through person to person encounters,
and through situations that involve
reflection on past behaviour to guide
and inform action.

They include the ability to:
work independently

be socially competent

be aware of self

be empathetic

cooperate with others

Linguistic

Linguistic capabilities are developed
through listening, speaking, reading
and writing for a wide range of

purposes, and in a variety of media.

They include the ability to:
make meaning

convey meaning
synthesise experience
articulate intention
analyse fanguage

express emotion

Rational

Rational capabilities are developed
through using logical processes to
make sense of experience and

solve problems.

They include the ability to:
reason critically

apply logical processes
understand relationships
clarify ideas/issues/feeling

cooperative learning

collaborative work

creative writing

debating and discussing

recognise codes

interpret formula

® problem solving reporting * presenting ideas
® setting goals ® analysing text ® order sequences
¢ journal writing ¢ logical reasoning

¢ identifying similarities/differences
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Creative

Creative capabilities are developed
through using imagination to
generate innovative ideas or actions
and to deal with new situations or
challenges.

They include the ability to:
generate ideas
manipulate media
transform images
devise possibilities
speculate about feelings

explore alternatives

music

drama
role play
mime

visual arts

Kinaesthetic

Kinaesthetic capabilities are devel-
oped through manipulating and
conceptualising space, form, orien-

tation and movement.

They include the ability to:
¢ coordinate bodily movement
* perceive spatial relationships
* judge distance and speed
® respond to rhythm and movement

* dance and rhythm
* gymnastics
* sports

5 Explain to participants that:

* |t is not easy to consider all elements
of the curriculum ‘rope’ at once.

® For the purposes of this workshop
activity, although we focus on three
curriculum threads, the teaching
and learning described takes into
account all important curriculum

elements.

Teachers tend to make decisions
and take actions in all curriculum
threads at once. Sometimes it
appears natural and ‘common
sense’; at other times a lot of thought
and planning needs to occur to
provide for a classroom in which
students are achieving at very

different tevels.

You will offer teaching and learning
examples which go into fine detail.
Not all teachers would need to use
this level of detail in daily planning.

Teachers have many objectives
when planning and carrying out
teaching and learning sequences.
Sometimes the teaching intention
may be the same for all students in
the class. At other times teachers
have different objectives for some
groups of students or individual
students.

* At times the complexity and
interrelatedness of objectives make
it difficult to draw them out distinctly.
These objectives are developed
and articulated as teachers assess
students’ performances and gain
an idea of their particular learning

styles, skills, strengths and needs.
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6 Explain to participants that they
will be presented with the brief
histories of three different students
in three different schools. These
stories will be used as examples of
curriculum layering in the areas of
Capabilities, Content and

Outcomes.

ave bee
related to ‘techno
o find and ¢

9 Ask the participants in small
groups of four or five to discuss the
‘Capabilities’ example, then to
develop a similar short teaching and
learning sequence for a student
they know. Focus on the capabilities
aspect of layering. Share the
examples with the whole group.

7 Explain that in small groups, after
each example has been presented
and read the participants will work
together to develop another, similar
curriculum example to share with

the group.

10 Repeat these processes with
the following stories of Ochirpurev
Bulgan (Content layering) David
(Outcomes layering).



Example 2

Example 3

Bn vear four, Ms Dejidmaa,
Ochirpurev Bulgafhfs teacher, is

_aware that learning area content

needs 1o be offered ina such a

“way that students understandmgs '

* are built upon, mterests are

“engaged and capabmtxes are
developed. -

f'M,s Dejid:‘rnea" knows that

Ochirpurev Bulgan likes maths

', though her understanding of some 1
~ of the key mathematfcal cdeas is '
less developed than most of the ‘

, class The class are workmg ong

uniton computation, part of whtch

‘market to find cheapest items and
. preparmg a budget to make a
meal.

Ochlrpurev Bulgan is workmg

- with money too. She is teammg to

match coins to written money. val-

: ues and to Judge the value of coms

12 Ask the participants in small
groups to discuss the example,
then to develop a similar short
teaching and learning sequence

for a student they know. Focus on

' and their purchasmg power

. Ochzrpurev Butgan has a roster ot

k peers who work with her for 10

. Minutes eech durmg the Iesson

- Ms Depdmaa has worked with the

. tutors to explam theirtaskand

- Ochirpurev. Bu’lgan’s learning goal.
'mvolves explonng va!ue purchasmg, S :

. budgetmg and so on. They are
,ccmparmg ‘best buys from the

Ms Dejidmaa ensures that subject

content is connected and layered.

. Ms Dejidmaa has found a way of

_connecting learning area content
for Ochi'rpurev Bulgan and other
L students achtewng at a range of

 levels.

the content aspect of layering.
Share the examples with the whole

group.

- ih':Devid’s‘ High school class,
- Ms Hankha sometimes undertakes

acttvmes she knows all students
can engage with, though she

~ ;expects there will be a wide
 range of outcomes achueved by
. students mvo!ved in the expera—

ences. o
Mg Hariklia has been working

 with her class in Studies of

i o

' :Countri’esef Asia. As an introduc-
tion to the topic, she has used a

Ninja Turtle Cartoon. The whole

class ing udmg Davud watched the

cartoon. -
Ms Hankha guessed that the

- klearmng outcomes would be

different ,fer each student. She

used a series of questions fo the
' class and to individuals to gain an
idea of students’ und’erstandings‘ s
and to make decisions about the

outcomes they achieved.
. She found out that David

enjoyed the experiefice, and kniew.

that the characters were not real,

' He could retel l‘the story, and

~ eXptésSéd an opinion that people
, shou!d not f;ght or hit one anothef '
_ with sticks. , -
Ms Hariklia leamed that Fiona could
- retell the story too: Fiona. wondered,
: ;’ why there were no girl ninja turtles,
she commented that these turtles
- lived in America, not Japan, and
' asked it there were real mnjas
k‘ today.

Ms Hariklia used 'her knewledg,e

o studentachievement, gathered
from this activity, to help build
teaching and learning sequences

for groups and individuals within :

- the class.
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14 Ask the participants in small
groups to discuss the example,
then to develop a similar short
teaching and learning sequence for
a student they know. Focus on the
outcomes aspect of layering. Share
the examples with the whole group.

15 Ask the groups to develop a
more detailed unit of work,
designed to be inclusive, through
considering layering of capabilities,
learning area content and student
outcomes.

16 Individual participants may adapt
the model to suit their classrooms.

Reviewing school plans and policies

Purpose

The purpose of this workshop is to
review school plans and policies
and/or local authority policy docu-
ments o ensure that they refer to

inclusion of all students

Materials

Copies of your school plan and/or
policies.

A copy of relevant local, state or
national policy or legislation about
educational provision for students
with disabilities.

Process

1 In groups, take time to read
through and examine the docu-
ments. Identify the elements that
relate to inclusive schooling.
Identify aspects to be developed.

2 In the groups consider these
aspects of welcoming schools;
ensuring access

developing a supportive school
environment

working together and in teams
preparing for teaching and learning
adapting the curriculum.

3 In the same groups discuss and
come to an understanding of each
of these aspects as they relate to
your school and classrooms. You
might refer to the ‘Getting Practical’

section of this document.

4 Record your understandings and
report to the whole group. Allow time
for whole group discussion and

consensus building.

5 Break into five different groups.
Have each group focus on one of
the five aspects. Relate this to the

policy documents reviewed.

6 Develop a list of suggested
improvements to ensure that the
idea is covered. Think about real
situations; relate your work 1o a
student with disabilities enrolled in

your school.

7 Have each group report back
to the whole group on their
recommended changes. Record all

suggestions.

8 Set up a small working group to

carry forward these suggestions.
9 Do it!

10 At a later date bring each group's
work to the whole staff for further

review.
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